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INTRODUCTION
Phitosophical Background

We know from first and second language acquisition theory that language is best acquired through
real-life, natural communication, where language is used in social interaction. Language learning, like all
learning, is facilitated when the language used is meaningful, contextualized, and student centered. Thus,
the primary task of foreign language teachers is to create an environment in the classroom where
communication focuses on meaning. From the first day of class, language should be used to
communicate about real things—things that actually happened to the teacher or things students have
actually experienced. The teacher’s language should be natural and appropriate for the age of the
students and the particular situation.

From the learners’ perspective, ample time should be spent in a variety of “ recognition” or listening
activities (what we call input activities) without the pressure of “producing”™ or speaking in the target
language too soon (output activities). Research shows that when the teacher provides a rich, varied
language environment and encourages students to listen, they will be less preoccupied with the pressure
of speaking and will begin to speak naturally when they have something to say. This may mean
accepting students’ contributions in English in the beginning—the teacher can put their responses into
Japanese orally or write them on a language experience chart, for example.

How does the principle of meaningful, contextualized, and student centered language apply to teaching
vocabulary and grammar? Real-life language is connected to the whole context—contextualized
language is more comprehensible and meaningful than partial language. Thus, Jan-Ken-Pon presents
vocabulary and structures in the context of authentic conversation, story, or song, rather than in
fragments on flash-cards or lists, In each unit, a variety of task-based language activities organized
around a theme allow real life communication.

The same holistic principle is followed in introducing Japanese orthography. Targeted kana are
presented within words that relate to a theme, rather than isolated symbols from the kana chart (starting
with “a”), asis common practice. Individual kana in isolation do not carry meaning; embedded in
familiar words, however, the task of reading and writing an unfamiliar script becomes much easier. Along
with a verbally rich, interactive classroom, teachers can create an “orthographically rich” environment
by labeling objects in the classroom even before

students know how to read, Gradually, students will be able to pick out kana from the signs, just as they
did in their first language (e.g., identifying “O” from every STOP sign).

These ideas are expanded upon in the following sections which present Jan-Ken-Pon’s guidelines and
rationale for oral/aural communication, reading and writing, culture and knowledge.

Goals and Standards

Standards for Japanese Language Learning;

Jan-Ken-Pon is based on the National Standards. In fact, it is the very first set of Japanese curriculum
and teaching materials ever published that is based on the Standards, When we developed our materials,
we included all the five C’s, namely, Communication, Cultures, Connections, Comparisons, and
Communities. Each of the eleven standards is addressed at least once (and often many more times) in
each unit which is comprised of eight to twelve lessons. A chart of standards addressed in each lesson,
and a list explaining how the standards are addressed in the activities, are included after this Introduction
section. ‘
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Development of all four skills:

We included all four skills (listening, speaking, reading, and writing) from the beginning. One may argue
that oral/aural skills are the first to be learned by children, and we do not disagree with that belief at all.
On the contrary, the objectives we have created indeed emphasize the oral/aural skills. However, we do
believe in surrounding children with written materials as well, just as native speaker children in English or
Japanese have ample opportunities to see the written language from the time they are born, We decided
to create a similar environment. (Please see the Reading/Writing section for a further justification.)

Oregon Japanese Language Benchmarks;
Jan-Ken-Pon is also based on the Oregon Japanese Language Benchmarks. When students successfully
finish the K-5 curriculum, they should have reached Benchmarks II in spoken and written language.

Selection of themes:

We have chosen nine themes for each stage of the program, and have assigned various topics for each
theme. This was done to make reviewing and recycling of material easier for the teachers. (See Appendix
for detailed themes and topics.)

Oral/Aural Communication

Real-life situations:

In our curricular materials we have included only what children are likely to say in real-life situations. We
chose two types of linguistic and cultural environments: what Japanese children are likely to encounter in
Japan, and what American children are likely to encounter in the U, S. with Japanese speaking children
and adults or among themselves. What the children are expected to say and hear are all based on these
situations. We did not include what American children are likely to encounter in Japan because such a
situation is very unlikely for most children.

Activities with purposes:

All activities that we created have purposes. For instance, children do not recite numbers for the sake of
uttering numbers or name colors for the sake of saying color names in Japanese. If they are to say
numbers, it is because they are counting something with some purpose. We want children to name colors
because they have a good reason to learn colors, such as surveying what color eyes children in their class
have and comparing the results with those of, say, a different class, or to satisfy their curiosity.

The input-output_order:
Second language acquisition research has shown that children do not acquire a second or a foreign

language only by being forced to produce the language. According to some studies there is a long
period of silence when the children are just listening or looking. In foreign language classrooms, it is also
important for the children to be allowed to respond non-verbally or in English and understand the
meaning of what they hear or see before they can comfortably produce the new language.

Our activities often start with only listening, looking at, and thinking, and the children are not forced to
produce any Japanese during those activities. Instead, the children are asked to react to the language cues
and show their understanding of the meaning. Such activitics are called “input activities,” and they are
different from “preseatation activities” which simply introduce new information to the children, or
“output activities,” in which children are required to produce the language. Only after children appear
to understand the concept and the language are they then asked to get involved in “output activities.”
(See page xvii for a flowchart.)

©1999 U S WEST Center for Japanese Language Education ix
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Inclusion of formulaic utterances:

Formulaic utterances make it possible for children to “say something in Japanese,” It is not possible to
expect young children to start carrying on a conversation in Japanese after a short period of time,
especially when the majority of FLES programs meet only a couple of hours a week. However, children
ought to be able to utter some Japanese phrases spontaneously and with autonomy, if they know what the
phrases mean and if they are provided with opportunities. Such phrases include, wakaranai, issho, soo,
soo, dame, ii yo, dekita! and sensei, mite! (as well as many others). We included those phrases early in the
curriculum, so children are able to produce unsolicited Japanese utterances in appropriate situations.

Recycling:
As you can see in the chart of objectives, we chose nine themes for all three stages of our curriculum.

(See page xviii.) Those nine themes are repeated with related but different topics, and some vocabulary,
phrases, and other contents are recycled in each stage. The cyclical approach is key to proficiency
building, and we believe this applies to children as well as to adults.

Reading and Writing

Visual Japanese environment:

We want the children to see the written language from the beginning. We present lots of kana and kanji
from the beginning, not because we want the children to learn them then and there, but because we want
them to see written Japanese as much as possible. In other words, we want to create an environment in
which children see the Japanese writing constantly, just as Japanese children see kana and kanji as well as
the Roman Alphabet in everyday life. (It is often quite easy for Japanese children to learn the Roman
Alphabet because they grow up seeing it all around them!)

Simultaneous introduction of hiragana and katakana:

In our materials, hiragana and katakana are introduced at the same time, and a few kanji are also
introduced from the beginning as well. The current practice in the U. S. has students of the Japanese
language first learning the whole set of either hiragana or katakana, followed by the other. (In
elementary schools, teaching of Airagana is the predominantly popular order.) After serious discussion
among ourselves, we came to the decision that we’d try to introduce both at the same time: if we are

teaching “a” we would introduce the “a” of hiragana and katakana at the same time. We had several
reasons for this decision:

I. It is important for the children to be able to understand the writing system of Japanese, that is, to
know that all three types of letters are used according to the function of each type. Unlike
Japanese children who have opportunities to see all three types of writing in their everyday life,
American children do not live in such an environment. In order to make up for that deficiency,
it is a good idea to let them see all three from the beginning.

2. Japanese children do learn hiragana first in the first grade, but the reading materials introduced
in the Japanese (kokugo) textbooks (e.g., Kokugo | Tomodachi/ Kazaguruma, Mitsumura
Tosho Shuppan K. K., 1994) do not include any loan words until katakana is introduced. This
does not happen in the U.S., where the unnatural practice of writing hiragana for loan words
takes place because children’s vocabulary is not big enough to exclude loan words from
reading materials at the beginning.

3. Wejudged American children as capable of handling the two kana systems at the same time
much as they can handle the upper and lower cases of the Roman Alphabet when they are first
introduced to each letter. Confusion may occur between hiragana and katakana, but that
happens to Japanese children as well as aduit Japanese learners at the beginning, just as
American children mix up capital and small letters. Such confusion eventnally goes away as
they progress in learning to read and write.

©1999 U S WEST Center for Japanese Language Education Xi
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Recognition and copying:

We do not expect children to be able to “read” and “write” from the beginning. Rather, we expect
them to able to recognize (decode) and copy (encode) letters as well as entire words. True reading and
writing for meaning will be introduced after the children are able to decode and encode letters. Because
of a difference in the writing system in Japanese from that of English (that each letter represents a mora
or a Japanese “syllable” which makes it possible for the children to read aloud anything written in the
kana once they have learned ali the 46+ letters), a pure “whole word approach” may not be as useful in

teaching Japanese as it is in teaching English. (We are not aware
of any research findings at this time.)

Culture and Knowledge

Content-oriented:

We believe that one of the reasons for learning a foreign language is to gain new knowledge using the
language. For that reason, we tried to incorporate introduction of Japanese culture and new knowledge in
language instruction as much as possible. Therefore, many of the teaching materials in Stage III, as well
as Stage 1, are “content-oriented,” meaning the students gain new information through the Japanese
language.

Age appropriateness:

We considered the developmental level of children in creating activities and determining content. For
instance, children are not required to memorize names of the months at the K-1 level because they have
not developed the sense of the months yet, with the possible exception of their own birth months. The
children are required, therefore, to fearn only their own birth months.

Community-based: The United States is an immense country both geographically and culturally. We
thought that it would not be right to teach uniform content to children throughout the country, but
instead consider the unique and familiar aspects of regions, environments and communities in which the
children reside. Therefore, the directions for many activities are suggestions rather than pre-determined
and fixed sequences of vocabulary or activities. For instance, in learning about animals, our prototype
situation is going to a zoo, but alternative suggestions are made for learning the names of farm animals
or circus animals, In learning about people at work or special festivals, the text suggests considering local
situations.

Classroom Tips

Story telling;
Listening to stories is known to effectively promote speaking as well as listening. We have included [J3

i6 Z AT BEL ], or a story telling activity, in most of the units. Our suggestions are mostly Japanese
books written for native speaking children. We suggest that authentic books be used for story telling and
that they be read as is, regardless of whether or not the students are able to fully understand the content.
In this way, students are exposed to natural Japanese language and situations (children are read stories by
care givers in Japan, too), and that is one way in which native-speaking children acquire the language. So
it is desirable for our students to be exposed to a similar situation. If comprehension of the story is very
important, the story can be explained (not translated) in English after repeated reading in Japanese.
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Jan Ken Pon Stage I (Grades K-1)
Introduction

Teaching reading and writing: ) ) )
There are some schools in wﬁich the teacher or the administration have decided that written Japanese is
not to be taught. Although the authors of Jan-Ken-Pon strongly believe in the importance of an early

introduction to the writing system, we also value different viewpoints and are willing to accept a different
approach, However, not teaching the written language and not exposing children to the written language
are two different issues. We very strongly believe that the children must be surrounded by the written
language from the beginning. Since our students live in environments in which no written Japanese is
available to them, the only way they can be exposed to Japanese writing is for the teacher to create such
an environment. Therefore, if you decide not to teach written Japanese, do not have students do the
activities in which they are to read or write Japanese. Instead, the teacher can read the Japanese writing for
the students so they can hear what is written and can still do the activities without using the orthography.
(This way, the reading activities become listening activities.)

Modifying activities:

Although we included procedures for many activities, we are well aware that they are not the best or most
creative activities and that classroom teachers probably have many more activities that are effective and
enjoyable. The ideas included here are just some samples; feel free to modify them, eliminate them, and
create new ones which work better. There is no compelling need to do the activities suggested here as
long as the objectives are met.

Optional_activities:

Some activities are marked “optional.” These activities are so categorized not because they are
cognitively or academically difficult, but because they may be redundant or too elaborate in terms of
preparation and resources, so doing them may not be feasible because of time constraints or financial
reasons. It is better to include those activities in class, but if you need to cut any activities, these should be
the first ones to go.

Stroke order:

It is desirable that the teacher always writes kana and kanji using the correct stroke order. Children,
however, may not have to learn the correct stroke order at this point. Since there are different beliefs
about this issue among Japanese teachers, we will not recommend one method over the other: the teacher
can decide his or her own policy.

Romanization policy: Weemployed the Romanization system that is often used by Japanese teachers in
the U.S. The long vowels are written with two vowels (¢.g., ‘00’ for a long ‘0’), and the ‘ta-line’ is
spelled as ‘ta-chi-tsu-te-to.” There isno ‘fu’ but “hu;’ and ‘sha-shu-sho’ is used instead of *sya-syu-
syo,’
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(Flow chart adapted from H.C. Katacka & Y .H. Tohsaku, 1996)
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STANDARDS FOR JAPANESE LANGUAGE LEARNING

Targeted Standards for Stage 1

Unit/Stnds.

1-1

1-2

1-3

2-1

2-2

3-1

3-2

4-1

4-2

S-1

5-2

1.1

X

1.2

X

1.3

1.4

1.5

1.6

1.7

1.8

1.9

1.10

1.11

1.12

2.1

2.2

2.3

2.4

2.5

I o T

2.6

2.7

2.8

3.1

3.2

3.3

3.4

3.5

3.6

3.7

3.8

3.9

3.10

3.11
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Unit/Stnds.

1-1

1-2 | 1-3 | 21 2-2 | 3-1 3-2 | 4-1 4-2 | 5-1

5-2

4.1

4.2

4.3

4.4

4.5

4.6

4.7

4.8

5.1

5.2

5.3

5.4

5.5

5.6

5.7

5.8

5.9

5.10

6.1

6.2

6.3

b e ]

6.4

-

6.5

6.6

6.7

6.8

6.9
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Unit/Stnds. -1 | 1-2 | 1-3 | 2-1 | 2-2 | 3-1 ] 3-2 | 4-1 | 4-2 | 5-1 | 5-2
7.1 X X

7.2 X

7.3 X X

7.4 X

7.5 X X X X

7.6 X

7.7 X X X X

7.8 X X X
7.9 X X

8.1 X X

8.2 X

8.3 X X X X X
8.4 X X X

8.5 X

8.0 X

8.7 X X

8.8 X X

8.9 X X X

8.10 X X X

8.11 X X X

9.1 X X

9.2 X X X X X

9.3 X X X X X X

9.4 X

9.5 X X X

9.6 x

9.7 X X X
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Jan Ken Pon Stage I (Grades K-1)
Introduction

Reflections for Stage I

Unit1: Self: Name, Age & Birthday
Unit 1,1 Taking Attendance
1.1 Students answer and raise their hands when their names are called using Japanese
pronunciation during roll call.
3.1. Students answer when their names are called.

Unit 1,2 Numbers
1.1, Students listen to and follow basic classroom directions that the teacher gives.
3.1.  Students follow rules and directions that the teacher gives.

Unit1.3. What’s Your Name?
1.1 Students respond when they are asked their names.

Unit 1.4 Making Name Cards
I.1. Students can call out, “The same!” in Japanese when they see two things that are the same.
4.1, Students see that Japanese writing is different from that of English,

Unit 1.5 Greetings

1.1, Students greet each other in Japanese at the beginning and end of class.

2.1 Students learn that the Japanese people bow when they greet others, and the students
practice bowing.

3.2. Students sing the Japanese song, Tokei no uta.

4.2. Students compare how Japanese and American people greet cach other, especially
concerning bowing.

5.2. Students sing the Japanese song, Tokei no uta.

Unit 1.6 “Dog Policeman”

1.2, Students guess what “I don’t know” is in Japanese through the song, Inu no emawari-san,
and accompanying pictures,

2. Students sing the Japanese song, Inu no omawari-san.

1. Students learn that the sounds dogs and cats make are perceived differently in Japanese
compared to English.

5.2. Students sing the Japanese song, Inu ro omawari-san.

3.
4,

Unit 1,7 Birthday Chart

1.1. Students respond in one way or another when they are asked what the month of their birth
is.

1. Students learn/confirm in which month they were born.

1. Students realize that names of months in Japanese are identified with numbers instead of
separate names,

3.
4.

Unit 1.8. Kanji Search: “Month”

2.2. Students see calendars, monthly magazines, attendance notebooks from Japanese
kindergartens, and some other realia that include the kanji H.

3.1. Students find in a picture the kanji H that is the same as the model shown them by the
teacher,

Unit 1.9 Match-Ups
1.1. Students greet each other, ask each other’s birth month, and determine whether their birth
months are the same as those of the others’.

Unit 1.10  Age Survey (1)
1.1. Students respond in one way or another when they are asked how old they are.
3.1. Students match Arabic numerals with the number of items shown.

©1999 U S WEST Center for Japanese Language Education ~ XXi




Jan Ken Pon Stage I (Grades K-1)
Introduction

Unit 1,11 Age Survey (2)
1.1. Students greet each other, ask each other’s age, and determine whether they are of the same
age or not.

Unit 1,12 My Book: Warashi and Boku

1.3, Students copy their names, ages, and birth months in their own “book.”

3.1, Students practice writing their names.

5.1. Students bring home a page from the “book,” share it with family members, and have
them choose a photograph to put on the page. The finished products are posted in the
hallway of the school.

Unit2: Family: Family Terms

Unit 2.1 Playing “Family”

2.1. Students start to realize, by watching a video or listening to a book being read, that the older
siblings are called by family terms in Japanese instead of their given names.

3.2. Students watch a Japanese video of families or listen to a Japanese book with Japanese
families being read by the teacher.

4.2, Students begin to realize that family members are addressed differently in Japanese than in
English.

5.2. Students watch a Japanese anime video depicting families at home.

Unit 2.2 Finger Puppet Play
1.1. Students identify the appropriate person when the family term is called out.

Unit 2.3 Matching Game
1.1, Students choose the appropriate finger puppets of family members as the teacher calls out
the family terms.

Unit 2.4  Who is This?

1.1. Students greet each other, show each other family picture cards they hold as they say aloud
the name of a family member on each cards, and determine whether their cards are the same
or not.

Unit 2,5 Playing with Letters

1.1 Students count along with the teacher how many people are in a family whose picture they
see.

Students identify family members in pictures either in yes-no questions or “who”
questions.

Students count people,

Students begin to realize that the Japanese language has different ways of counting
depending upon the type of object being counted.

RN}
Pt ot

Unit 2.6

1.2. Students solve a picture puzzie by coloring the same letters in the same colors.

2.2. Students see, after solving the picture puzzle, a real onigiri and possibly taste it.

4.1. Students compare the fact that English has capital and lower case letters with the fact that
Japanese has two types of syllabaries, hiragana and katakana.

Unit 2.7 Stories behind Kanji
4.1. Students learn that Japanese has kanji and that each kanji has a meaning as well as a sound
unlike English alphabet letters.

Unit 2.8 My Book: My Family
[.1. Students make an origami house following the teacher’s oral directions.
[.3. Students make a presentation in front of the class to introduce their family members.
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2.2, Students do origami.

5.1. Students teach a family member or a friend who is not in the same Japanese class how to
make an origami house,

5.2. Students do origanii,

Unit3
Unit 3.1
1.1. Students follow the teacher’s classroom directions.
1.3.  Students summarize the results of the classification activity and present it at the school
assembly or post it in the hallway.
3.1. Students classify items according to certain criteria; e.g., heavier than water.

Unit 3.2

3.2. Students listen to a Japanese picture book with school items such as pencils and scissors
being read by the teacher.

5.2, Students look at illustrations in a Japanese picture book outside Japanese lessons.

Unit 3,3

2.1 Students learn routines unique to Japanese elementary schools such as cleaning and
lunch-serving duties, and changing shoes at the school building entrance.

2.2. Students see photographs and drawings of Japanese elementary school classrooms and
items found in them.

4.2. Students compare classroom items and routine activities in American and Japanese
elementary schools.

Unit 3.4

[.I.  Students follow the teacher’s directions for playing a word card game.

4.1 Students hear several counters and begin to realize that, when counting objects in Japanese,
something is attached to numbers,

5.2. Students play word games.

Unit 3.5
3.1. Students find two items that are exactly the same in shape and length, using hiragana and
katakana.

Unit 3.6
1.1. Students respond in one way or another to “whose” questions.
3.1. Students learn appropriate routines for school life.

Unit 3,7
1.1 Student follow (and possibly give) directions to play “Simon Says” in Japanese.

Unit 3.8

1.1 Students ask the teacher and classmates to do something for them.

3.1. Students learn that they must seek permission to do certain things in class such as going to
the bathroom or getting a drink of water.

Unit 3.9
1.1. Students ask for certain items from their classmates.

Unit 3.10
1.2 Students solve a picture puzzle by coloring the same letters in the same colors.

Unif 3.11
1.1 Students follow directions given by the teacher and ask for items that they need in order to
complete a “picture dictionary” project.
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3.1. Students review Arabic numerals.
5.1. Students teach one Japanese word to a family member, friend, or someone else outside of
Japanese class,

Unit 4
Unit 4.1
1.1 Students respond to the teacher’s yes-no questions about weather.
3.1 Students differentiate different types of weather.

Unit 4.2
1.1 Students respond to the teacher’s yes-no questions about appropriate clothing for the
weather.

3.1 Students choose clothing appropriate for the season.

Unit 4.3

I.1  Students respond to the teacher’s yes-no questions regarding the seasons.
2.2 Students see Japanese realia special to different seasons.

3.1 Students Iearn about seasonal changes and events specific to each season.

Unit 4.4 (origami)
2,2 Students make seasonal objects with origami.
5.2 Students do origami.

Unit 4,5

3.1 Students associate events and holidays with appropriate months.
3.2 Students sing a Japanese birthday song.

4.2 Students compare events and holidays in the U.S. and Japan,
5.2 Students sing a Japanese birthday song.

Unit 4.6
1.2 Students connect numbers to form a picture, and say what the picture is in Japanese.
3.1 Students choose the appropriate number of items when they see Arabic numerals and/or

kanji.

Unit 4.7

1.2 Students guess what &7 U A< A means by tracing letters and coloring pictures related to
Christmas.

2 Students see pictures of Japanese food items.
1 Students realize that the same word “Christmas” is pronounced differently in Japanese
from English.

2.
4.

Unit 4.8

1.1 Students follow the teacher’s directions to complete the task of making a calendar.

1.3 Students trace Japanese names of months and complete a picture calendar, and share it with
others by posting it in the hallway.

2.1 Students see the picture calendar made by the teacher based on Japanese events and
holidays.

4.2. Students compare the calendars made by the children with the one made by the teacher, and
see the differences between the events and holidays marked in them.

5.1 Students make a calendar with Japanese characters and give it to someone they like,

Unit 5
Unit 5.1
1.1 Students play Jan-Ken-Pon in Japanese.
2.1 Students Iearn that Jan-Ken-Pon is used to form groups and to settle disagreements.
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4.2 Students learn that Japanese Jan-Ken-Pon and American “Rock-Scissors-Paper” are
similar but differ in some ways.
5.2 Students use Jan-Ken-Pon in their daily play.

Unit 5,2

2.1 Students use Jan-Ken-Pon to decide who is “it.”
Students use Guu-Paa-Jan to form two groups.

5.2 Students play Oni-gokko and its variation.

Unit 5.3

1.1 Students follow Japanese directions for playing Darumasan ga Koronda.

2.2 Students see and learn about Daruma,

4.1 Students experience pronouncing all Japanese moras with the same length unlike English
syllables.

4.2 Students learn that children play similar games in different cultures, such as “Red Lights,
Green Lights” and Darumasan ga Koronda.

5.2 Students play Darumasan ga Koronda.

Unit 5.4

1.1 Students choose objects with colors that the teacher names in Japanese.
3.1  Swdents learn colors.

5.2 Students play Iro-Oni and other card games.

Unit 5.5
1.1 Students decide which colors to use to color a picture.

Unit 5.6
1.1 Students follow the teacher’s directions for coloring pictures.

Unit 5.7

1.1 Students follow the teacher’s directions for drawing pictures.
Students sing Japanese traditional drawing songs.

Students learn shapes.

Students draw pictures as they sing Japanese drawing songs.
Students listen to a story, and/or watch a video dealing with shapes.
5.2 Students sing Japanese drawing songs and play with shapes.

Lo LI
B e DD

Unit 5.8

1.1 Students follow their teacher’s directions for playing Kagome, Kagome.
2.2 Students sing and play the traditional Japanese game of Kagonte, Kagome.
5.2 Students sing and play the traditional Japanese game of Kagome, Kagome.

Unit 5.9

1.2 Students play a game as directed by a written schedule; students match the letters in the
schedule with the pictures on the wall depicting that game with hiragana titles.

5.1 Students teach one of the Japanese games they learned to children in other classes, their
neighborhood, or after school programs.

5.2 Students play various Japanese games that they have been introduced to.

Unit 5.10

1.3 Students draw pictures of their favorite games accompanied by copied Japanese titles and
post them in the hallway.

5.1 Students help their teacher put together a web page or an e-mail message on the subject of
their favorite games, to be shared with Japanese kindergarten or elementary school
children.
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Unit 6
Unit 6.1
1.1 Students play fruit basket,
3.1 Students group food items according to certain categories.
3.2 Students hear a Japanese children’s story with a food theme.

Unit 6.2
1.1 Students respond to yes-no questions on likes and dislikes.
3.1 Students make simple graphs of likes and dislikes,

Unit 6.3
1.1 Students name their favorite food and drink items.

Unit 6.4
I.1 Students ask and answer questions about their favorite food and drink items.
Students form groups with those who like the same foed and drink items,

Unit 6.5

1.2 Students listen to a story with a cooking or eating scene, and identify the food items or
ingredients that appear in the story.,

3.2 Students hear a Japanese story.

Unit 6.6

1.1 Students follow the teacher’s directions for coloring and tracing.

2.2 Students look at food menus from Japan.

4.1 Students are exposed to words that are written in fiiragana and those written in katakana,
and begin to recognize the differences between the two types of words.
Students recognize that loan words are Japanese words and are not pronounced like English
words.

nit 6.7

1 Students say set phrases before and after they eat.

1 Students learn to say the set phrases associated with eating.

.2 Students eat Japanese snack food.

Students do origami.

5.1 Students use the set phrases for eating outside of Japanese class, such as at unch time and at
home.

5.2 Students do origami.

Students eat Japanese snacks.

Unit 6.8

2.2 Students see and learn about Japanese boxed lunches,

3.2 Students sing a Japanese song, Kore kurai no Bento-bako ni.

4.2 Students compare the contents of their own lunch boxes and the lunch box in the song,
5.2 Students sing a Japanese song.

Unit 6.9
[.3  Students name a few food items that they like or do not like in front of class in the form of
semi-formal presentations.

Unit 7
Unit 7.1
1.1 Students follow their teacher’s directions for making origami and play with the products.
Students tell their teacher which color of paper they want for origami.
2.2 Students do origami.

Xxvi ©1999 U S WEST Center for Japanese Language Education



Jan Ken Pon Stage I (Grades K-1)
Introduction

Unit 7.2
5.1 Students teach a family member or someone else the word inu and have him/her draw a
picture of a dog.

Unit 7.3
1.1 Students walk through an imaginary zoo following the teacher’s directions.
3.1 Students categorize animals according to the given classification.

Students learn what certain animals eat.

Unit 7.4
1.1 Students name animals that they find in a picture.
Students name animals that they want to have in their own imaginary zoo.

Unit 7.5
1.2 Students hear a story and determine what animal(s) appeared in the story and what it (they)
did.

2.1 Students learn how animals are portrayed in Japanese folk tales.
3.2 Students hear a story written for Japanese children.
4.2 Students compare animal-related folk tales in Japan and the U.S.

Unit 7.6
1.1 Student name their favorite animals and animals that they don’t like.

Unit 7.7

1.1 Students choose animals that fit the description given by teacher.
Students follow teacher’s directions to conduct a simple survey of favorite animals.

1.3 Students do a simple survey of favorite animals with the help of their teacher, and semi-
formally present the results about the individual animal each has chosen.

3.1 Students look at a very simple graph and interpret it.

3.1. Students make a class flag using the animal they chose as their class mascot.

Unit 7.8

3.2 Students sing the Japanese song, Kobutanukitsuneko.

4.1 Students recognize that the sounds that animals make are perceived differently in different

languages.
Students become aware that the Japanese mora system makes it possible to play the word
game shiritori.

5.2 Students sing a Japanese song, Kobutanukitsuneko.

Unit 7.9
1.1 Students guess animals that the teacher likes using verbal and visual cues from their
teacher.

1.3 Students draw pictures of their favorite animals and copy the names in Japanese, and then
present the picture as they say, (animal name) desi.

Unit §
Unit 8.1
1.2 Students touch or wave body parts as they sing songs with names of body parts,
3.2 Student listen to and sing Japanese songs that contains body part words.

Unit 8.2
1.1 Students follow their teacher’s directions to complete a color puzzle.

Unit 8.3
1.1 Students follow their teacher’s directions to make a Fuku-warai game set.
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Introduction

Students play Fuku-warai in pairs.

2.2 Students make and play a Japanese game, Fuku-warai.

4.2 Students discuss whether there are games that are associated with certain holidays in the U. S.
like Fuku-warai, which is often played during the New Year holiday.

5.1 Students play Fuku-warai with family members or others outside of school.

5.2 Students play Fuku-warai.

Unit 8.4

1.1 Students follow teacher’s directions and pantomime by imitating motions involved in

taking a bath.
2.1 Students learn how to take a bath Japanese style.
4.2 Students compare bath-taking procedures in Japan and the U. S.

Unit 8.5
1.1 Students name body parts when they hear the words for clothing and accessory items.

Unit 8.6
1.1 Students answer the teacher’s question about the eye color of their partners.

Unit 8.7
1.1 Students ask their teacher for appropriate colored crayons or markers.
3.1 Students count numbers in a raw datum list and make a simple graph.

Unit 8.8

1.1 Students point to the body parts of a “‘mystery animal” when they hear the words uttered
by the teacher.

4.1 Students learn that the terminology for certain body parts in Japanese is the same for both
animals and humans.

Unit 8.9

1.1 Students answer questions about their numbers of human and animal body parts.

1.3 Students classify animals according to the number of certain body parts and make posters
to be presented at the school science fair or similar events.

3.1 Students count and compare human and animal body parts.

Unit 8.10

I.1 Students draw he-no-he-no-mo-he-ji and telt which letter forms which part of the face.
2.2 Students sing Japanese traditional drawing songs.

3.2 Students draw faces and animals as they sing Japanese drawing songs.

Unit 8,11

1.3 Students present their principal or superintendent with the class collage.

3.1 Students make a class collage of hand imprints.

5.1 Students present the class collage with their signatures to an important person such as class
teacher, principal, or superintendent,

Unit 9
Unit 9.1
1.1 Students match occupations with related equipment, situations, and vehicles when they hear
the occupation narnes.
3.1 Students learn about various occupations.

Unit 9.2
1.3 Students write and send a thank you card to someone who helps them out in their daily
lives.

2.1 Students practice bowing as they say, “Thank you.”
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Introduction

2.2 Students see some samples of Kanshajoo.

4.2 Students fearn that both Americans and Japanese like to show thankfulness to those who
help them out, although the forms may be different.

5.1 Students write and send a thank you card to someone who helps them out in their daily
lives.

1 Students match names of vehicles with occupations.

3 Students present cardboard vehicles that they have made to the class.

2 Students see pictures and models of Japanese vehicles.

.1 Students match vehicles and occupations.

2 Students see Japanese books on vehicles as the teacher reads them.

2 Students compare American and Japanese “working” vehicles and see the similarities and
differences.

Unit 9.4
1.2 Students listen to a story and guess the occupation of the main character in the story. .

Unit 9.5

1.1 Students name their own means of transportation,
Students state the passenger capacity of each vehicle that is used for transportation.
Students make a class chart of means of transportation as they ask and answer questions
about the means.
Students count people using the appropriate counter.

3.1 Students estimate the passenger capacity of certain vehicles.

4.1 Students learn that there are counters in Japanese and that the counter —nin must be used
for counting people.

Unit 9.5

1.1 Students follow the teacher’s directions to complete a color puzzle.

Unit 9.6
1.1 Students follow their teacher’s directions to make an origami airplane.

3.1 Students measure the distance that each paper airplane flew and compare the distances.
5.2 Students make and play with paper airplanes.
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Introduction

CURRICULAR GOALS

STAGE 1
“Students will be able to:

STAGEII
Students will be able to:

STAGE III
Students will be able to:

Listening

“Speaking ™

“Reading ™™

“Wiritlng T

* follow simple classroom
directions appropriately.

* recognize learned
‘vocabulary in simple
yes/no questions and
respond to them using
isolated words or non-
verbal behavior.

* use formulaic/routine
expressions necessary in
class.

“identify learned

_material by orally
producing words and
‘phrases with some
environmental (e.g. ,
visual or teacher’s) help.

-

* ‘recognize their own
names written in
katakana (or hiragana
or kanji if appropriate).

decode kana used in
their own names in
isolation.

differentiate Japanese
characters from English,
recognize approximate-
ly 20 hiragana and 20
copy their own names in
katakana (or hiragana
or kanji)

copy approximately 20
hiragana and 20

katakana with
reasonable intelligibility.

-

.......................................................................

.......................................................................

. 3

obtain information about
description of learned
material such as location
and physical
characteristics.

recognize basic wh-
questions related to
learned material and
respond to them using
either words and phrases
or non-verbal behavior.

either/or questions related
to learned material by
using words and phrases.

use formulaic/routine
expressions in order to
express individual
feelings and needs in a
rudimentary fashion,

katakana both in isolation
and in learned
vocabulary.

tell meaning of basic

pictorial kanji such as
“tree” and “mountain,”

write their own names in

katakana {or hiragana
or kanji) without a model
copy all hiragana and
katakana and some kanji
with reasonable
intelligibility.

write learned vocabulary
using appropriate choice
of kana with practice and
teacher’s help.

answer simple yes/no and

decode all hiragana and |

* follow and appropriately

react to various directions

related to learned material,
obtain information about
more abstract descriptions
of learned material such as
frequency and ability.

answer simple questions
related to learned material
using more than yes/no or
one-word response.

ask simple yes/no and
limited variety of wh-
questions,

give a rudimentary
description of learned

material,

* decode hiragana and
katakana in order to gain
new vocabulary.

decode basic pictorial
kanji .

obtain necessary
information from list of
learned vocabulary and
simple sentences written in
kana.

.

write learned vocabulary in
kana,

make appropriate use of
hiragana and katakana.
write learned kanji with
reasonable intelligibility.
write simple sentences in

kana, with practice and
teacher’s help.
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Introduction
Stage I (K-1)

@ Unit 1 Self: Name, Age & Birthday
€ Unit 2 Family: Family Terms

€ Unit 3 School: Our Classroom

€ Unit 4 Time: Seasons & Holidays

@ Unit 5 Leisure: Japanese Games

€ Unit 6 Food: Favorite Food

€ Unit 7 Nature: Favorite Animals

€ Unit 8 Health: Our Body

& Unit 9 Community:
Helpers in Our Community
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Introduction

Legends in YVocabulary List

unntarked items= Only comprehension is required.

items marked with an asterisk ( ¥)= Production as well as comprehension is
required.

“etc.” at the end of a group of items= The listed items are our suggestions and
individual teachers are encouraged to
choose/add/substitute the items relevant to
their own local needs and students’
interests.

underlined items= Personalization is required.

items in the parenthesis= Used in the optional activities.

Worksheet/Sample Numbering

(activity number)
Worksheet 1 - 6 - 1
(unit number) (worksheet/sample number for the activity)
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Unit 1 Self

Name, Age
and
Birthday
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Unit 1 Self; Name, Age and Birthday
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Jan Ken Pon Stage I (Grades K-1)
Unit 1 Self: Name, Age and Birthday

1. Taking Attendance argeted Standards:
1.1, 3.1

Objectives

Students will be able to recognize their own names pronounced in Japanese and respond either in
English or by raising their hands.

Skills
listening

Yocabulary/Structures

—kun (for boys) —san (for girls) —sensee {for teachers)
The Japanese pronunciations of the students’ names

*hai

Materials

Puppets, stuffed animals, etc., for demonstrating attendance taking
Japanese class list for the teacher (with Japanese pronunciation)

Procedures
1. Presentation

Using a puppet or stuffed animal, model how attendance is taken in Japanese. If more than
one Japanese teacher/assistant is available, two native Japanese speakers can model the

dialogue,
eg. Tt Biggu Baado-kun. (Big Bird)
S [raising hand] Hai. (Here)
2. Input

Take attendance by calling each student by his or her first name (pronounced in Japanese
and with -kun or -san added). Students may respond by raising hands or answering in
English. While acknowledging these responses, model the Japanese response hai and have
students practice saying it.

eg. Tt Biru-kun. (Bill)
Sl [raising hand] Hai. (Here)
T: Suuzan-san. {Susan)
S2: [silently raising hand}
T: Hai, (Here)
S2: Hai. (Here)

Suggestions

Prepare the class list ahead of time, confirming the correct English pronunciation for each child’s
name (or “nickname”) with the classroom teacher. For common names such as “Bill,” “Mary,”
or “John,” follow the standard/conventionalized Japanese pronunciation and spelling (b

“ Biru,”

AT Y- “Mearii,” or ¥ a2 “John”). Non-native teachers of J apanese are encouraged to
have a Japanese native speaker double check the Japanese pronunciation and kana spelling of each
child’s name.

If there are other teachers in the classroom, such as a classroom teacher, student teacher, or Japanese
assistant, include them in the attendance taking with the suffix sensee. It is not, however, necessary
to explain at this point that sensee means “teacher.”
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Unit 1 Self: Name, Age and Birthday

2. ¥
FHAR

BEFrEHIZ, 1~10ZTORFBEHITIZLITRD,

Ei
M/
HER X

FWEB AL XALSLSEZS B LB 503 e

oM

iz L

F g

1.4 7y b
BLENYEDHS HECERT2 2 vh TR 2SR ERTH, wobisd#-T10
FTOREBIBLICL, #APBRIBVIATCORIYIIES LI TE, (Fad, BLeY
EPpiIgsinlc, TL—al ¥¥akE, fub, 1o, 34, ... Lwd) rHz, Hikb3
FTRRBLeNYEPHL LIRSS, ) BWRIEEEIHMAOBERIE - T, B LEY, #
FHZEHLAEY, LT EE0n THRAHHIE®DEUTE 2 LR TENIT LV,

2. 777w b
Rz PEHL, 2REFAREORICENTELL, A TBLeUidPnd HOHFE
BLE, ERECEH/ED TR BT I10ZToRZFELZRLTRAIS I ICHYET 5,

Ev b

7 3 AWEORA A LANE, BREBEUAOFMIZERIL TRE Y] 28-THEILICLEY, 75 A8
LD BARFOBERIATOIL-T, ARETHATHL A NELB LW,

4 ©1999 U S WEST Center for Japanese Language Education



Jan Ken Pon Stage I (Grades K-1)
Unit 1 Self: Name, Age and Birthday

2. Numbers argeted Standards:
1.1, 3.1

Objectives

Students will be able to recite numbers from 1 to 10 in order along with the teacher.
Skills
listening/speaking

Yocabulary/Structures

*ichi (one) *go (five) *hachi (eight)
*ni (two) * roku (six) *kyuu (nine)
*san (three) *shichi (seven) * jun (ten)

*shi (four)
Materials
None
Procedures

L. Input
Establish the practice of counting to ten on your fingers and in Japanese whenever you ask
students to stop talking, to pay attention to you, or to stop what they are doing and clean up
(e.g., when you want your students to stop talking, say “ shhh” and count to ten on your
fingers). In the beginning, expect the students to respond only nonverbally, by becoming
quiet, focusing on you, or stopping an activity and cleaning up.

2. Qutput
When students are able to react appropriately to your “counting signal,” and are
accustomed to hearing Japanese numbers 1 - 10, direct them to count out loud in Japanese
along with you, using their fingers,

Suggestions

If possible, try to gain the classroom teacher’s cooperation in instituting the “counting signal”
during regular classes outside Japanese. Even betier, teach the classroom teacher how to say the
numbers in Japanese and have her/him count with the students in Japanese.
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Unit 1 Self: Name, Age and Birthday
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Unit 1 Self: Name, Age and Birthday

3. What’s Your Name? Targeted Standards:
1.1

Obijectives

1. When asked O-namae wa? (Your name?), students will understand that they are being asked their
names and then tell their names by saying/writing/pointing to them in English.

2. Students will be able to ask others their names when the Japanese teacher provides a model for
them by whispering the question,

Skills

listening/speaking

Yocabulary/Structures

*O-namae wa? (Your name?)

Materials

Puppets, stuffed animals etc. for demonstration
Name card A (card on which each student’s first name is written in both Japanese and English:
Sample 1-3)

Procedures

1. Presentation
Using a character familiar to students, introduce the dialogue for asking someone’s name.

eg. T O-namae wa? (Your name?)
BB:  Biggu Baado. (Big Bird.)

2. Input
Ask O-namae wa? while handing each student a card with his/her name (Name Card A).
If there is no response, deliberately say a wrong name, e.g., Roora-san ka na? (Are you
Laura?) so students know that you are asking their names. Allow students to say their names
in English at this point, but pronounce their names in Japanese when handing them their
cards.

3. Output
Show the students a fictional character whose name they don’t know (e.g., Doraemon,
Sazae-san), model the question and then have students ask the character ifs name.
Directions can be given in English,

eg. T fpointing to a new character}
Ano ko no namae wakaru? (Do you know his/her name?)
Ss: No.....
T: Jaa, kiite miyoo. {Let’s ask her/him.)
fput hands by ears indicating to repeat what the teacher says and whisper]
O-namae wa? {Your name?)
Ss: O-namae wa? {(Your name?)

4. Output (optional)
If the class is new and the students don’t know one another’s names very well yet, have
them ask their classmates’ names. One way is to sit in a circle and have each child ask the
next person around the circle O-namae wa? beginning with the teacher. You may need to
whisper O-namae wa? each time a child needs help.

(continued on p. 8)
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Unit 1 Self: Name, Age and Birthday

(continued from p. 7)
Suggestions

Since the name card will be used for other activities, it is a good idea to use heavy paper. However, it
should not be laminated at this point since students will be coloring it later, Katakana spelling of
non-Japanese names should follow Japanese conventions. Non-native teachers should have a native
speaker check Japanese pronunciation and katakana spelling as in Unit 1, 1. Taking Attendance.

Sample 1-3

Name Card A (8 in. x 7 in. or larger)

(First Name in English)

Mary

(First Name in Japanese)

A7) —
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Unit 1 Self: Name, Age and Birthday
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Y()lll' Informati("l**ﬁ-**ﬂ-****x—**%**#*%%%**%

Katakana Spelling and Pronunciation List for Common English Names for Boys

Adam

Alex
Andrew/Andy
Arthur

Bill

Bob
Charles/Charlie
Chris(topher)
Daniel/Danny
David/Dave
Dick

Eric

Gabriel
George
Geoffrey/Jeff
Howard
Jacob

Jason

Jeremy

Jerry

Jesse

Jim

Joe

John
Jonathan
Joseph
Joshua

Justin

Kent

Kevin

78 A
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e

s
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Yayr
Yatyy
Ya—¥7
Yaayf

Yy AT 4
v b

A

Loren

Mark
Matthew/Mat
Michael/Mike
Patrick/Pat
Paul
Philip/Phil
Raymond
Richard/Rick
Robert/Rob
Ryan

Scott

Sean
Stanley
Steve(n)
Tim/Timothy
Tommy
Tyler
William

e

V-7

Ty a—/7y b
CATNSTA Y
AN TR AT
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74w TS 74N
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JFv—F )7
s So7
Y

Ay b

va—v

A8 v b—(RA¥Y—)
AT 4 —=T7()
FALST 4Ty —
k3

47—
TANT L

©1999 U S WEST Center for Japanese Language Education 9



Jan Ken Pon Stage I (Grades K-1)
Unit 1 Self: Name, Age and Birthday
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Jan Ken Pon Stage I (Grades K-1)
Unit 1 Self: Name, Age and Birthday

4. Making Name Cards Targeted Standards:
1.1, 4.1
Objectives

1. Students will understand that the term issfto (same) is used to describe that two items are the
same,

2. Students will be able to say issho following your model.

3. Students will be able to find their names written in Japanese by comparing them with model.

Skills

listening/speaking/reading

Yocabulary/Structures

nahuda (name tag) —no {__’s: possession) *issho (same)
Materials

Name Card A (English/Japanese bilingual as used in Unit }, 3. What’s Your Name?: See Sample
1-3)

Name Card B (Japanese only: Sample 1-4-1)

Worksheet 1-4 (optional) (for the example, see Sample 1-4-2)

Procedures

1. Presentation
Say Nahuda ne (This is a name card), Sensee no nahuda (This is my name card), —san no
nahuda (This is —’s name card) and so on, as you display several name cards (Name Card
B: See Sample 1-4-1), including your own, on the blackboard or wall. Hold up a duplicate
card of your own Card B and look for the matching card on the board. When you find it,
hold up the two cards together, saying, Issho (same).

2. Output
While taking attendance, give each student Name Card A. Then, hold up each Name Card B
one at a time and have students compare them to the card they are holding. When a student
recognizes that his/her card matches the one you are holding (or you may call on a student
who has the matching card), have that student come to the front, and confirm the match by
saying Issho! (same!) —kun no nahuda (—'s name card). Have the class repeat Issho after
you.

3. Kana Input
Have students color and/or draw pictures on their Name Card A and B, and then collect
them, After laminating the A name cards and putting them on the wall, turn the B name
cards into name tags for use during Japanese class. The latter can be collected and kept in
your box. At the beginning of each class, have each student find his or her name tag in the
box by comparing it to the one that is displayed on the wall.

4. Kana Input (optional)
Write students’ names in Japanese on Worksheet 1-4 (see Sample 1-4-2) and have them
find their names by comparing them to their own name tags. When they have found their
names, have them circle their names and color the rest of the worksheet.

{continued on p. 12)
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Jan Ken Pon Stage I (Grades K-1)
Unit 1 Self: Name, Age and Birthday

(continued from p. 11)
Suggestions

Depending on the students’ ages, name tags may be worn around the neck on a string or fastened
with a pin, whichever seems safer. If the Japanese/English bilingual name cards cannot be left on the
wall because the room is used by another class, they may be attached to a portable poster board and
carried from class to class or stored in a corner of the room.

If there is more than one student with the same or similar names, write their names in different
colors or add the initials of their last names using the English alphabet. Consult with the regular
classroom teacher on how s/he deals with this situation.

Sample 1-4-1

Name Card B (3 in. x 5 in.)

(First name in Japanese)

AT —
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Unit 1 Self: Name, Age and Birthday

Sample 1-4.2
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Worksheet 1-4

Your Infornration s s sk ik ok fo ook sosfop g

Katakana Spelling and Pronunciation List for Common English Names for Girls

Alissa

Amy

Angela

Angie

Anmn

Anna

Ashley
Barbara
Betty/Betsy
Brittany
C/Katherine
Carol
Caroline
Cathy/Kathy
Christi(na)
Cynthia/Cindy
Pana

Eleanor
Elizabeth/Beth
Emily

Emma

Hanna
Heather

Heidi

Hilary

Jackie

Jane
Jemnifer/Jenny
Jessica

Jili

7)oy
A3~
XY
Frd—
7
TF

Tyab—(7¥al-—)

A AR

NT A=/ "yT g —
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Fyygl)r

Fy il
FroT4 v
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L3 e

I

AV

A

NA T4

tﬁl}*‘

YyoFg—
YV z—V)

VezZp—/ Yz —

YA
¥

Julia/Julie
June
Kate/Katie
Kimberly/Kim
Laura
Laurie
Leslie

Lily
Lindsey
Maggie
Margaret
Marie
Mary
Megan
Melanie
Michelle
Mindy
Nicole
Rachel
Rebecca
Samantha
Sara(h)
Shannon
Sharon
Sheryl
Stacey
Teresa/Terry
Tracie
Valerie
Wendy

Val)FP i al)—
Va—r
AN AT 4~
Froat)—SF AL
a— 7

O—1—

LAY —

) 1) '

) -

7 F -
¥—Hly b
7?},—-

AT )~

Aemdfy (3—Hv)
AT -
vz
TrFA—
N

L4 Fxib
bRyl

VA
t—2(%7)

vy /v

P =

)

ARFA4 v—
TLHST )~

bl—s—( b LA o)

FAR P S
LA
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5. Greetings Targeted Standards:
1.1, 2.1, 3.2, 4.1, 5.2

Objectives

Students will be able to give appropriate greetings, following the teacher’s model, at the beginning
and the end of class.

Skills

listening/speaking

Yoacabulary/Stractures

* Ohayoo gozaimasu (Good morning) * Kon'nichi wa (Good day)

* Sayoonara {Good-bye) Use whichever greeting is appropriate for the class
time

Materials

Dolls or stuffed animals as props for demonstration

Three different patterns of cards (e.g., circles/triangles/squares, three favorite characters from a
popular TV show, red/blue/yellow colored cards, or anything with an easily distinguishable pattern
or picture. Adjust the number of cards according to class size, so that there will be three groups with
approximately the same number of students at the end of the game: e.g., for a class of 24, 8 cards
for each group)

Procedure

1. Presentation
From the first day of class, you should model the appropriate greeting at the beginning, and
at the end of each class, say sayoonara (good-bye) while bowing, Placing your hands by
your ears, wait for several students to repeat the greeting and gradually guide them to return
it. It may seem somewhat unnatural to do so, but keep repeating the greeting until most of
the students respond with the same greeting or with a bow. In addition, ask students if they
greet people with a bow on other occasions and draw their attention to the difference
between Japanese and English greetings.

2. Input
Before and after class, greet each student individually with ohayoo gozaimasu, kon'nichiwa,
and sayoonara.

3. Output
(Do this after the students have learned issho (same) in Unit 1, 4, Making Name Cards.)
Give students one card each (see Materials section above) and direct them to find classmates
holding the same card. Introduce the activity by modeling the following exchange using
dolls/stuffed animals.

e.g. SI: Kon'nichiwa/Ohayoo gozaimasu. (Good day/Good morning)
S2; Kon'nichiwa/Ohayoo gozaimasu, (Good day/Good morning)
{each one silently shows his/her card to the other]
--> If the cards are the same:
S$1/82: Issho. {Same)
[Join hands and find the next classmate who has the same card]
--> If the cards are different:
S1/82: Sayoonara. (Good-bye)
[Part ways and find another classmate who has the same card]
{continued on p. 18)

©1999 U S WEST Center for Japanese Language Education 17




Jan Ken Pon Stage I (Grades K-1)
Unit 1 Self: Name, Age and Birthday

(continued from p. 17)
4. Input/Output
Introduce the song Tokee no uta (Clock Song) (see Teaching Materials List). Have students
sing along with the greeting part, kon'nichiwa, sayoonara (hello, good bye). You may also
have students act out the way the two clock arms move.

Suggestions

When modeling greetings, attempt to adopt the formal pose/bow appropriate for teachers in
Japanese schools. As for the students’ response, avoid being too strict about bowing posture and
accept a slight nod on their part. If any students press the palms of their hands together when
bowing, explain that this posture is used only at special times in Japan and is not appropriate for
regular classroom greeting.
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6. “Dog Policeman® argeted Standards:
1.2, 3.2, 4.1, 5.2

Objectives

Students will understand the appropriate use of the term wakaranai (I don’t know).
Skills
listening/speaking

Yocabulary/Structures

namae {(name) *wakaranai (I don’t know)

o-uchi (home) *nyan nyan (meow meow)
inu (dog) *wan wan (bow wow)

neko (cat)
Materials

Audio tape of Inu no o-mawari-san (Dog Policeman)

Tape player loud enough for the whole class to hear the tape

Puppets/stuffed animals/pictures appropriate for introducing the characters in the song (see Samples
1-6-1 and 1-6-2)

Procedure

i. Presentation
Play the song Inu no o-mawari san (Dog Policeman.) At the same time, use pictures or
stuffed animals to illustrate the content of the song: the lost kitten is crying because she
doesn’t know her name or address. In addition, draw students’ attention to differences
between Japanese and English onomatopoeia, i.c., wan wan wa-wan and nyan nyan nya-
nyan. If needed, you may add an explanation in English.

2. Input
Use gestures or pictures to emphasize the phrases namae (name), o-uchi (home), wakaranai
(1 don’t know), wan wan wa-wan (bow bow bow-wow) and nyan nyan nya-nyan (meow
meow mew-meow), Repeat the song several times,

3. Output
Practice the phrase wakaranai (I don’t know) several times until students can sing along
with that part as well as wan wan wa-wan (bow bow bow-wow) and nyan nyan nya-nyan
(meow meow mew-meow),

Suggestions

If a tape of the song is not available, you may sing the song instead. However, for ease of
manipulating pictures and other props, it would be better to tape the song ahead of time and play it
in class,
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Sample 1-6-1
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Sample 1-6-2
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7. Birthday Chart Targeted Standards:
1.1, 3.1, 4.1
Objectives

Students will understand the word tanjoobi (birthday) and, when asked tanjoobi itsu? (When’s your
birthday?) or nan-gatsu umare? (What month were you born in?) be able to tell their birth month
either in English or by pointing to the appropriate month on a calendar.

Skills

listening

Yocahulary/Structures

tanjoobi (birthday) (January to December)
tanjoobi omedetoo (Happy Birthday) ichi-gatsu hachi-gatsu
tanjoobi itsu? {When is your birthday?) ni-gatsy ku-gatsu
nan-gatsu wmare? (What month were you born in?) san-gatsu Juu-gatsu

shi-gatsu Juu-ichi-gatsu
*students’ own birth months go-gatsu Juu-ni-gatsu

roku-gatsu shichi-gatsu
Materials

Dolls or stuffed animals as props for demonstration
Birthday chart (Sample 1-7-1)
Cake-shaped cards (Sample 1-7-2)

Procedure

1. Presentation
Introduce the terms fanjoo-bi (birthday) and tanjoo-bi omedetoo (Happy Birthday) by
showing a scene of a birthday party with puppets or stuffed animals. Sing “Happy
Birthday” with Japanese pronunciation and blow out the candles on the cake.

2. Presentation
Hang a blank birthday chart (see Sample 1-7-1) and ask a character its birthday. Then, glue
a cake-shaped card (see Sample 1-7-2) for the character to the appropriate month on the
chart. Repeat this with several characters,

eg. T Tanjoo-bi itsu?/Nan-gatsu umare? (When is your birthday¥
What month were you born in?)
Maruko: Go-gatsu. (May)
T: {gluing a cake-shaped card with Maruko’s name/picture to “May”

on the birthday chart] Maruko-chan no tanjoo-bi wa go-gatsu.
(Maruko’s birthday is May)

3. Input
- Hand each student his or her own cake-shaped card (see Sample 1-7-2) while asking
Tanjoo-bi itsu? (When is your birthday?) or Nan-gatsu umare? (What month were you
born in?) and have each student glue his/her card to the appropriate month on the birthday
chart, Allow students to say the name of the month in English or silently point to the
(continued on p. 26)
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(continued from p. 25)
appropriate spot on the chart. At the same time, however, you should say the month in Japanese for the
class to hear and have each student practice by repeating after you.

4. Kana Input {(Optional)
Have students draw a self-portrait on a separate piece of paper. Have them look for their own cake-
shaped card already on the birthday chart, guided by their name tag and/or knowledge of their birth
month, and put their self-portrait on the cake-shaped card.

Suggestions

Continue to refer to this birthday chart throughout the year and reinforce the terms tanjoo-bi (birthday) and
tanjoobi omedetoo (Happy Birthday). For example, have a birthday party at the beginning of each month for
those who have birthdays during the month. Some kindergartners may not know their birth date, so it will be
necessary to find out their birthdays in advance from the classroom teacher in order to help those who aren't
sure. Use both tanjoobi itsu? (When is your birthday?) and Nan-gatsu umare? (What month were you born
in?) so students will know that both expressions are asking about their birthday.

Sample 1-7-1

Birthday Chart

(Month in English) (Month in Japanese)

May 5H

(Blank space for gluing the cake-shaped cards)

(Pictures of seasonal events will help students identify the month.)

* The card does not necessarily have to be rectangular. The students may enjoy using cards in the
shape of balloons, or train carts would be fun!
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Sample 1-7-2

Cake-shaped Card

(Student’s Name in English & Japanese)
Kim

EA
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8. Kanji Search: “Month’ Targeted Standards:
22,31
Objectives

Students will recognize the kanji for —gatsu (month) and pick out matching shapes from a variety
of shapes.

Skills
reading

Yocabulary/Stractures

(kanji (Chinese characters in Japanese writings) )

Materials

A picture containing 10 hidden kanji for —gatsu (month) (see Worksheet 1-8)
Procedures

1. Presentation
Present authentic Japanese printed materials such as a calendar or a monthly magazine for
children and point to the kanji for “month” in various styles and sizes. Do not cut out the
character and present it in isolation; make sure to show the entire page where the character
is found. Then have students ook for the same character in their own classroom. Once
students realize that the character is written on the birthday charts produced in 7, Birthday
Chart, write or display it prominently on the blackboard or wall. Confirm that students also
recognize that the character means “month.”

2. Input
Hand out Worksheet 1-8 and have students find the kanji for “month” (the same character
as the one displayed or written on the blackboard or wall in Procedure #1), hidden in the
picture on their worksheet. Whenever they find one, have them circle the character. After a
set amount of time, have each student count how many shapes s/he has found. Finally, show
the same worksheet on the overhead projector (or enlarge the worksheet and post it on the
blackboard or wall) and confirm with the whole class where the characters are hidden and
how many of them there are.

Suggestions

If students have already learned the English alphabet well, have them notice that there are also
various types of letter shapes in English before showing various kanji shapes for “month” in
different styles in Procedure #1. Draw their attention to the fact that even when the shapes are
slightly different from each other, they can be recognized as the same letter.
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Worksheet 1-8
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9. Match-Ups (Optional) Targeted Standard:
1.1

Objectives

By following the teacher’s model, students will be able to ask classmates their birth month and
answer with their own birth month.

Skills
listening/speaking

Yocabulary/Structures

*tanjoo-bi itsu? (When is your birthday?) (January to December)
*nan-gatsu umare? (What month were you bora in?) ichi-gatsu hachi-gatsu
*students’ own birth months ni-garsu ku-gatsu
*ohayoo gozaimasu (Good morning) San-garsu Juu-gatsu

* kon'nichiwa (Good day) etc. shi-gatsu Juu-ichi-gatsu
Use whichever greeting is appropriate_for the class time go-gatsu Juu-ni-gatsu

* sayoonara (Good-bye) roku-gatsu

*issho (da ne) {the same) shichi-gatsu

Materials

Puppets/stuffed animals as props for demonstration

Procedures

1, Output
Introduce the following conversation using puppets/stuffed animals. Then have students
practice the lines by repeating after you. Use whichever greeting is appropriate for the class

time.
e.g. Sh Kon'nichiwa/Ohayoo gozaimasu, (Good day/Good morning)
S2; Kon'nichiwa/Ohayoo gozaimasu. (Good day/Good morning)
SI: Nan-gatsu wnare?/Tanjoo-bi itsu? (What month were you born in?
/When is your birthday?)
S2: —~ gatsu. {the month of _ )
--> If the months are the same:
S1/82: Isshe (da ne}. (Same)
[Join hands and go off together to look for another classmate with the same
birth month.]
--> If the months are different:
S1/82: Sayoonara. (Good-bye)
{Part ways and each looks for another classmate who has the same birth
month.}

After extensive practice, have students ask classmates their birth month and find somebody
born in the same month.

Suggestions

If there are any months in which only one student has a birthday, do not use this activity.
At this stage, students cannot read Japanese, so it would not be unnatural to use this activity even
though the birthday chart has already been displayed on the walil.
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Jan Ken Pon Stage I (Grades K-1)
Unit 1 Self: Name, Age and Birthday

10, Age Survey (1) Targeted Standards:
1.1, 3.1
Objectives

1. Students will be able to respond to the questions Nan-sai? and Ikutsu? (How old are you?) either
by answering in English, holding up their fingers, or saying a cardinal number in Japanese without
the appropriate suffix,

2. Following your model, students will be able to express their own age using —sai (__years old).
Skills

listening/speaking

Yocabulary/Structures

nan-sai? (How old are you?) (Ages 1 to 10)
thutsu? (How old are you?) *f.ssai * roku-sai
*mi-sai *nana-sai
*san-sai *ha-ssai
*yon-sal *hyuu-sai
*go-sai * ju-ssai
Materials

Puppetsfstuffed animals as props for demonstration
Birthday cake pictures with candles (1 each for ages from 1 to 10: see Sample 1-10-1)
Age chart (poster-board or transparency: see Sample 1-10-2)

Procedures

1. Presentation
Use cartoon characters as in Unit 1, 7. Birthday Chart to introduce a conversation about
ages. Put the same number of candles as the character’s age on a cake.

eg. T O-tanjoobi omedetoo. (Happy Birthday)
Maruko-chan, nan-sai?/ikutsu? (Maruko, how old are you?)
Maruko: Kyuu-sai. (Nine years old)
T: fcounting the candles on the cake] Ichi, ni, san...kyuu, kyuu-sai.

(one, two, three...nine, nine years old)

2. Input
Show the characters holding birthday cakes with numbers of candles indicating their ages
(Sample 1-10-1) and ask students about each character’s age. Count the number of candles
with the class and confirm the age of the character by saying, A, —sai da ne (Oh, __years
old), and then write the age on the age chart (Sample 1-10-2) in Arabic numerals.

eg. T [pointing to a baby character holding a cake with one candle]
Nan-sai ?/Tkutsu? (How old is she/he?)
T & Ss: [counting the number of candles] Ic/i. {One)
T: I-ssai da ne. (One year old)

[Write “1” in the spot for that character on the age chart]

3. Input on Asking Age/Output on Telling Age
Displaying the completed age chart, ask students about each character’s age and have
students answer, initially in English or with the Japanese cardinal number only (without
—saf). Provide a model for -—sai (__years old) and have students repeat it.

(continued on p. 36)
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(continued from p, 35)

e.g. T: {pointing to one character] Nan-sai?/fkutsu? (How old is he/she?)
S1:  Three years old!
52: San. (Three)
T: San-sai. (Three years old)
Ss: San-sai. (Three years old)

Suggestions

Use both Nan-sai? and Tkutsu? to familiarize students with both expressions to ask ages.
If students are still unsure of numbers 1 to 10 in Japanese at this point, practice only the numbers
needed for the ages of students in the class to prepare for the next activity.

Sample 1-10-1

Birthday Cakes with Candles

( I yearold) (2 yearold) (3 year old)
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Unit 1 Self: Name, Age and Birthday

Sample 1-10-2

Age Chart

Name wEZ How old ¢ AR R

(character’s name and/or a picture) (fill in with the number for the appropriate age)

(character’s name and/or a picture)

(character’s name and/or a picture)

(character’s name and/or a picture)
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Unit 1 Self: Name, Age and Birthday

11, Age Survey (2) Targeted Standard:
1.1
Objectives

Relying on your model, students will be able to ask the ages of their classmates and reply with their
own.

Skills
listening/speaking

Yocabulary/Structures

*nan-sai? (How old are you?) ®kutsu? (How old are you?)
*ohayoo gozaimasu  (Good morning) *kon'nichiwa (Good day) etc.
Use whichever greeting appropriate for the class time

*sayoonara (Good-bye) *Issho (da ne) (It's the same)
classmates’ ages

*own age

Materials

Age chart for class (poster board size or transparency: see Sample 1-11)
Puppets or stuffed animals as props for demonstration

Procedures

1. Qutput
Invite students to your side one by one and have the class ask each student his or her age.
You should whisper the appropriate question and answer forms and have students repeat

them.

e.g. T: {whispering to the class} Nansai?/Tkutsu? (How old are you?)
Ss: Nansai?/Tkutsu? (IHow old are you?)
S1: [answering in English, or with gesture]
T: [whispering to S1] Roku-sai. (Six years old)
SI: Roku-sai. (Six years oid)

As in Unit 1, 10, Age Survey (1), fill in the age chart for each child’s age with Arabic

numerals,

2. Output

Have students ask each other’s age and form groups of the same age. Introduce the
following dialogue using puppets or stuffed animals. During this activity, take down the age
chart for class completed in Procedure #1.

eg. Sk Kon'nichiwa/Ohayoo gozaimasu. (Good day/Good morning)
[whichever is appropriate for class time]
52; Kon'nichiva/Ohayoo gozaimasu. (Good day/Good morning)
Sl: Nan-sai ?/Tkutsu? {How old are you?)
S82: —sai., {__years old)
--> If the ages are the same:
S$1/82: Issho (da ne). {It’s the same)

{Join hands and go off together to ask another classmate.]
--> If the ages are different:
S1/82: Sayoonara. (Good-bye)
[Part ways and each looks for another classmate who is the same age. ]

Suggestions
Students may ask about ages using either Nan-sai? or tkutsu? (How oid?)}.
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Sample 1-11

Age Chart for Class

Name nEZ How old ? W D?

(student’s name in English and Japanese) (fill in with the number for the appropriate age)

(student’s name in English and Japanese)

(student’s name in English and Japanese)

(student’s name in English and Japanese)
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12. My Book: Watashi (for girls) or Boku {for boys) Targeted Standards:
1.3, 3.1, 5.1

Objectives

Students will be able to copy their own name, birth month and age in Japanese.
Skills
writing

Yocabulary/Structures

*Qwn name/—pgatsu umare (born in the month of —)Y—sai ( vears old)

Materials

Character practice sheets (each student's name and birth month: see Sample 1-12)
Folder or loose leaf binder to preserve each student’s work in a portfolio
Worksheet 1-12

Procedures

1. Output
Have students practice writing their name and birth month in Japanese on practice sheets.

2. Output :
Give students Worksheet 1-12 and have them fill in the first two lines after Namae wa... (My
name is...) with their own name and birth month. Students may just copy what they have
practiced on the writing practice sheets used in Procedure #1. Then tell them to write down
the appropriate Arabic numeral for their age and trace the two hiragana for sai (years old).
The last task in class is to draw their own face on the space labeled as nigaoe (portrait).
Finally, have students take home the worksheet and ask a parent or guardian to paste a
photo of them beside their face drawing. Be sure to begin sending notes to the students’
families in the middle of the unit and ask for their cooperation in doing these kinds of
homework assignments. If any students are unable to obtain photos of themselves, arrange
to take pictures of them yourself with an instant camera. It is a good idea to post the
completed worksheets in the hallway or at the school entrance or put them on the school’s
Web site, so that other people can see what the students have learned.

Suggestions

Throughout the three stages of JKP, each unit will be concluded with the activity called “My
Book.” Students are directed to complete a final project by applying what they have been learning
in the unit and present the results to the class and beyond. The final product from such projects will
be kept in each student’s portfolio file. At the end of Stage II, when students produce the “Time
Capsule,” they will need to select what to put in the capsule from the accumulated works in this
portfolio. Therefore, even if you do not adopt portfolio assessment, make sure that you keep all the
students’ work.

Practice worksheets can be laminated after you have written model words on the dotted lines so that
the students can practice writing on them using water soluble markers. These can then be erased
with a damp rag and used over and over,

Of course, the students cannot yet read the words namae (name), umare (born) and —sai {__years
old), so you should indicate where they should write each piece of information, using models, such

as on overhead transparency.
(continued on p. 44)
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(continued from p. 43)

Worksheet 1-8 completed in Procedure #2 is the first page of the students’ portfolios, Make several

copies for each student so that you can both post the work at school and give the children copies to
take home.

Sample 1-12

Practice Sheet for Name

ZIIFYU|a|l— 3 |H
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Worksheet 1-12

H1=-L /1T <

B
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Unit 1 Vocabulary List / &%V X b

<>
w{>7
Wi
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4 X
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¥4
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"AL

<E >
Ew3(L)
Epiin
<L >
LA
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<>
N
ol Y
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<E>
Ir2ub
~F A

54
XD
IAEND
<L>
L{LA)
Lo
Lh(mi)
LLato
Ewd
Ladntito
Lw ) Ato
Lwodun
Lw3ichto
<H>
#HAEN
<tk>
ALY U

romanization

issho

ichi
ichi-gatsu
i-ssai
issho

in

o-uchi
ohayoo gozaimasi

o-namae wa?
kanji
kyuu (ku)

kyuu-sai

ku-gatsu
-kun

go
go-gatsu
go-sai
kon'nichiwa

sayoonara
-SCtit

san (number)
san-gatsu
san-sai

shi (yon)
shi-gatsu
shichi (rana)
shichi-gatsu
Jue
Juuichi-gatsu
Juu-gatsu
Ju-ssai
Juuni-gatsu

Sensece

tanjoo-bi

act, #

10,11
2

7.9

10
49,11
6

6
5,9,11

r—t:...]{\.)
C\O

-

“--!D—*:--J:-JM"‘-JM“‘--JN
D \O\D o pt=l

ALY Uw
27
EALLYUD
HTED
<#k>

2RI

ANt
REZ
BAHDYEN
?
DASNY
<e>

iz

(/i)
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R
<#>
A3
<BH>
~ )
<>
It

i3s
Lt
3oXn
<& >
LATN
<AH>
54
M0
AHL BN
<H >
EoRAR SR RN
DLy

romanization
tanjoo-bi itsu?

tanjoo-bi omedetoo

nana-sal

nafuda
namae
nan-gatsu umare?

nan-sai?

ni
ni-gatsu
n-sai

nyan nyan

neko

— no

hai

hachi
hachi-gatsu
ha-ssai
yon-sai
roku
roku-gatsu

roku-sai

wakaranai
wan wan

act, #
7.9

10

7,9
10,11

7,9
10

7.9
10

10

7,9
10
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Unit 2 Family

Family Terms
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Jan Ken Pon Stage I (Grades K-1)
Unit 2 Family: Family Terms

1. Story Time Targeted Standards:
2.1,3.2,4.2,5.2

Objectives

Students will be able to enjoy a Japanese animated film or a picture book for children.

Skills
listening

Yocabulary/Structures(These are optional depending on the story.)

o-toosan (father) otooto (vounger brother)
o-kaasan {mother) imooto (younger sister)
o-niisan {older brother) o-jiisan (grandpa)
o-neesan (older sister) o-baasan {grandma)
Materials

A Japanese animated film for children in which the main characters are often cailed by family terms
Procedures

1. Input
Select one Japanese animated film for children in which “ family” plays an important role and
main characters are often called by family terms instead of their given names (see the
Suggestions section for examples), Before showing the film, explain the story line in English
while introducing the main characters with the illustration from the video package and or a
picture book based on the film. You may ask a third person who speaks English to do this part
outside Japanese class. Present Japanese family terms such as o-toosan (father) and o-kaasan
(mother) as pronouns when they are used to refer to the main characters. At this point, neither
pronunciation practice nor English translation is necessary for such terms. Plan several showings.
You willneed to divide the story into several parts in advance according to the story line and the
time you can spend for the presentation of each lesson, Before each showing, remind students of
the previous episode. As the lessons go by and students are getting familiar with Japanese family
terms, draw their attention to the fact that some of the characters are called by family terms.
Explain briefly in English that family members who are older than the speaker are called by
family terms such as ofoosan (father) and oneesan (big sister), family members who are younger
than the speaker are called by nicknames or first names; some family terms such as ojisan
(uncle) and obaachan (grandmother) can be used for people outside one’ s own family, Explain
these concepts briefly in English. At the same time, have students discuss what they call these
family members in English.

Suggestions

Films appropriate for this activity include Tonari no Totoreo (My Neighbor, Totoro) and Majo no
Takkyuu-bin (Kiki’ s Delivery) (see Teaching Materials List), which students can watch at home because
the English versions are available in the United States. If you cannot spend much time for showing such
long movies, you may consider using TV programs such as Sazae-san , Chibi Maruko-chan and
Doraemon (see Teaching Materials List). In such TV programs, the story is compiete within one 30-
minute episode. You may use commercial breaks for dividing a fong episode into several showings.
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Jan Ken Pon Stage I (Grades K-1)
Unit 2 Family: Family Terms

2. Playing “Family” Targeted Standard:
1.1

Objectives

Students will be able to select the appropriate person in a family picture when they hear a family member
term in Japanese.

Skills
listening

Yocabulary/Structures

o-toosan {father) otooto (younger brother)
o-kaasan (mother) imooto (younger sister)
o-niisan (older brother) o-filsan (grandpa)
o-neesan (older sister) o-baasan (grandma) etc.
Materials

Pictures of various types of families including single-parent or extended (These should be large enough
for the whole class to see: see Sample 2-2-1.)

Small cards with family vocabulary written in hiragana and/or kanji of the right size to place in the
pictures of families: see Sample 2-2-2

Paper, scissors, crayons and other art supplies for mask making

Procedures

1. Presentation
Using pictures of several families, including one in the animated film, as well as your own,
present the terms o-toosan (father), o-kaasan (mother), Show one of the pictures and introduce
the main character in the picture. For example, if you use your own family picture, point to
yourself in the picture, saying, Kore sensee ne (This is me). Pointing to each member of the
family, say Kore, X ne and place the appropriate small card with Japanese writing near the picture
of that person. For the next member, ask Kore, X? and say, Chigau ne. Kore wa Y. Introduce as
many types of families as possible in order to cover the vocabulary needed for students to talk
about their own families {ater.

2. Input
Divide students into the same number of groups as the number of families introduced in
Procedure #1 above, and assign one family to each group. Have each group decide who should
take which role in the assigned family and make face masks for those roles. Have one group at
a time come in front of the class wearing the masks and introduce each family.

e.g. T: Hai, ngarusu-san no kazoku desu.  (OK, this is the Ingalls Family)
O-toosan? (Father?)
S with the father's mask:
Hai [raise hand or step forward.] (Here)

3. Playing-With-Words
Have students sit in their groups from Procedure #2 above. Name one family member, e.g., o-
toosan (father), and have all the students playing the father’ s role stand up. Comment, Ironna
o-toosan ga iru ne (There are all kinds of people who are fathers), and teach that those family
member terms are not proper nouns like individual names but are general terms.
(continued on p. 53)
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Jan Ken Pon Stage I (Grades K-1)
Unit 2 Family: Family Terms

Sample 2-2-1
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Jan Ken Pon Stage I (Grades K-1)
Unit 2 Family: Family Terms

Sample 2-2-2

o ot
BX I A BE S A
— p—
B Z I A BIZTWHI A
A —
By WH I Y
— —
BlIHIA BLWIA

(continued from p. 51)

Suggestions

Ideally, you should collect pictures of families from American picture books or popular TV showsthat
students know well and recognize as families, as well as those taken from Japanese stories. Animal
families such as Seven Goar Kids by the Brothers Grimm and Three Litile Pigs can be included as well.
Use “ Big Books” from regular English classes or a library as pictures to be shown to the whole class.
Although kanji should be used for the vocabulary cards in the presentation phase, there is no need to
“teach” them to students at this point. The main purpose for using kanji in this activity is to have
students get used to seeing Japanese writing.

If time constraints or students’ limited dexterity make the mask-making task too difficult in Procedure
#2 and #3, face drawings can be fastened to their chests.
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Jan Ken Pon Stage I (Grades K-1)
Unit 2 Family: Family Terms
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Jan Ken Pon Stage I (Grades K-1)
Unit 2 Family: Family Terms

3. Finger Puppet Play Targeted Standard:
1.1

Objectives

Students will be able to choose the appropriate person when they hear a family member term.

Skills
listening/speaking

Yocabulary/Structures

o-toosan (father) *ohayoo (Good morning)
o-kaasan {mother) *kon'nichiwva (Good day)
o-niisan {older brother)

o-1leesan (older sister)

aka-chan (baby)

Materials

Paper, scissors, and crayons for making finger puppets
Procedures

1. Input/Playing with words
Have students make finger puppets for o-toosan, o-kaasan, o-neesan, o-niisan and aka-chan.
Have students choose the appropriate puppet when you say one of these family terms. Then have
them greet each other with the puppets.

Suggestions

 Younger students who might have difficulty making finger puppets can draw the face pictures on their
finger tips.

Use songs with family terms such as O-hanashi Yubi-san (the Talking Finger) (see Teaching Materials
List) for reviewing vocabulary as students play with the finger puppets along with music. Change the
lyrics to match the terms students have learned (e.g., change papa to o-toosan).
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Jan Ken Pon Stage I (Grades K-1)
Unit 2 Family: Family Terms
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Jan Ken Pon Stage I (Grades K-1)
Unit 2 Family: Family Terms

4. Matching Game Targeted Standard:
1.1
Objectives

Students will be able to say the appropriate family term in Japanese to match pictures of individual
family members.

Skills

speaking

Yocabulary/Structures

* g-toosan (father) * issho (same)
*o-kaasan (mother) *sayoonara {Good bye)
*o-niisan (older brother) *ohayoo gozaimasu  (Good morning)
*p-neesan {older sister) Whatever greeting is appropriate for the class time,
* gtooto {younger brother)

*imooto (younger sister)

*o-baasan (grandma)

*o-Jiisan (grandpa) etc,

Materials

Family member picture cards (one large set to use for vocabulary review with the whole class and
multiple sets of small cards for use in the matching game: see Sample 2-4)

Procedures

1. Output
Choose one of the families used in Unit 2, 2. Playing Family and make a picture card for each
member of the family. Use the cards to review family member terms. First, show each picture
card and say the Japanese term and then have the whole class repeat.

eg. T [showing a picture card of * father” ] O-toosan. (Father)
Ss: O-toosan, (Father)

2. Output
Prepare several sets of smaller picture cards with the same family members used in Procedure #1,
(If a four-member family is chosen and there are 20 students in class, prepare 5 sets of smaller
cards). Have students play the “ Matching Game” (see Unit 1, 5. Greetings and 9. Match-ups)
and make groups of students who are holding the same picture card.

e.g. Sl Kon'nichiwa/Ohayoo gozaimasu. (Good day/Good morning)
{[whichever is appropriate for the class time]
S2: Kon'nichiwa/Ohayoo gozaimasu. (Good day/Good morning)
Sh [showing his/her own card] O-foeosan. (Father)
S2: [The student should show his/her own pictore card and say the correct family
name]

--> If the pictures are the same;
S1/82: Issho (da ne). (Same)
[The students join hands and go off together to look for another
classmate who has the same card]

--> If the pictures are different:
S1/82: Sayoonara {Good-bye)
{Part ways and each looks for another classmate with the same card]

(continued on p. 58)
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Jan Ken Pon Stage I (Grades K-1)
Unit 2 Family: Family Terms

(continued from p. 57)

Suggestions

Select a family whichincludes as many basic family terms (e.g., those that appeared in Unit 2, 3. Finger
Puppet Play) as possible.

In very small classes, limit the number of vocabulary practiced in one game so that at least two students
are assigned to each family member.
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Jan Ken Pon Stage I (Grades K-1)
Unit 2 Family: Family Terms

Sample 2-4

BE I A BRI A

’ - /ﬁﬁ

S (Lo
~ "\

./

bk BNRZLIA

For a class with 24 students, for instance, make 6 sets of the cards.
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Jan Ken Pon Stage I (Grades K-1)
Unit 2 Family: Family Terms
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Jan Ken Pon Stage I (Grades K-1)
Unit 2 Family: Family Terms

5. Who is This? Targeted Standards:
1.1, 3.1, 4.1

Objectives

With your assistance, students will be able to identify and count the number of people in a displayed
picture with one-word responses to questions.

Skills
listening/speaking

Yocabulary/Structures

*ichi (the numbers 1-10)  hitori (1-10 persons) kore dare? {(Who is this?)

*ni Sutari %500 (Yes, that's right.)

*san san-nin *chigau (No, that is not right.)

*shi yo-nin *o-toosan (father)

*go go-nin *o-kaasan {mother)

*roku : roku-nin *0-neesan {older sister)

*shichi shichi-nin ®o-niisan {older brother)

*hachi hachi-nin *otooto (younger brother)

*hyuu kyuu-nin *imooto (younger sister)

*iuu Juu-nin *g-baasan (grandma)
*g-fiisan (grandpa)

Materials

Family pictures used in Unit 2, 2, Playing “Family”
Cutouts for family members from one of the above family pictures
(Pictures or drawings of cach student's own family)

Procedures

1. Presentation/Output
Ask, Nan-nin iru ka na? (How many people are there?) and count the number of people in the
family pictures used in 2, Playing “Family.” Show a finger for each number as you count. Do
not attach counters during counting: use ichi (one), ni (two), and san (three) instead of hitori
(one person), futari (two persons) and san-nin (three persons). After counting, rephrase the
number with the counter for the total count and record the result in Arabic numerals on the
blackboard or wall. From the second family on, have students count aloud along with you and
repeat the total number after you, with the appropriate counter.

2. Input/Qutput
Pointing to one of the family members in a picture, ask the entire class, Kore, o-toosan kana?
(Is this father?) When students respond either by nodding or shaking their heads or by saying,
“Yes,” or “No,” in English, confirm the response by saying, Soo? or Chigau? in Japanese.
Have students repeat either soo or chigau after you for each family member and guide them to
respond spontaneously in Japanese.

3. Presentation (Who is this?) /Input (Who is this?) / Output (Family terms)
Choose a picture of one family, duplicate it, and cut out the figure of each family member. Put
the original picture on the blackboard or wall. Show the back (silhouette) of each cutout and ask,
Dare kana? (Whoisit?). Tell the students to raise their hands when they know who it is and wait
to be called on to answer the question.
(continued on p. 62)
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Jan Ken Pon Stage I (Grades K-1)
Unit 2 Family: Family Terms

(continued from p. 61)

4, Quiput (optional)

Ask students to bring their own family photos or to draw a picture of their family. Have one

student at a time step forward and introduce his or her family to other classmates. You may have
to first point to a person in the picture or the drawing and ask the presenter such questions as,
Kore o-toosan? (Is this Father?) and Kore dare? (Who isthis?) Encourage the student to say his
or her answer loudly to the class after you have confirmed the Japanese answer. At the end of
each presentation, invite the class to count the number of people in the family aloud, saying, Jaa,
nan-nin iru ka kazoete miyoo (Let’ s count his/her family members). As in the first activity, do
not attach the counters while counting but rephrase the total number with the counter at the end.

Suggestions

Consult the classroom teacher as to whether itisa good idea to have students talk about their real families
before doing the optional activity (Procedure #4 above). When using real photos, ask the classroom
teacher to remind students to bring one on the day before the classin which the activity is planned. You
should not force students to identify every single family member if they are reluctant to do so. For
instance, if a student does not introduce the person who looks like his father or keeps silent when asked
if an older-looking girl is her sister, do not press for an answer, Tell the students in English not to ask
personal questions,
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Jan Ken Pon Stage I (Grades K-1)
Unit 2 Family: Family Terms
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Jan Ken Pon Stage I (Grades K-1)
Unit 2 Family: Family Terms
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Jan Ken Pon Stage I (Grades K-1)
Unit 2 Family: Family Terms

6. Playing with Letfers Targeted Standards:
o 1.2, 2.2, 4,1
Objectives

1. Students willbe able to recognize the hiragana and katakana for o and pick out matching letters for

each.

2. Students will be able to trace hiragana and katakana for o.

Skills

reading/writing/cultural knowledge (optional)

VYocabulary/Structures

(hiraganalatakana)

Materials

Gojuuon chart (chart for Japanese syllabary: ideaily, one including both hiragana and katakana;
otherwise one each for hiragana and katakana)
Flash cards for hiraganafkatakana ‘o’ (should be large enough for the whole class to see)

Worksheets 2-6-1~5 (also prepare one large copy of each for giving directions/checking answers)

Procedure

i. Presentation

Announce in English that students will begin to study reading and writing in Japanese and
display the gojuuon chart on the blackboard or wall. Pretend to choose the first letters to be
learned by saying, Dore ni shiyoo ka na? (Which one should westudy first?) and then show flash
cards for hiragana and katakana ‘o,’ saying, Kimeta! (I’ ve decided!). Show hiragana and
katakana alternately while pronouncing o in order to communicate the notion that the
pronunciation is the same. Have students pronounce after you whilelooking atboth letters (You
may want to point out to the students that in the Roman alphabet, capital and lower case letters
have the same pronunciation even though they look different from each other. Although
hiragana and katakana do not function in the same way as capital and lower case letters, itmy
help the studetns to realize that differently shaped Ietters in their own language can have the same
pronunciation). Then, writea large hiiraganaand a katakana ‘o’ on the blackboard, saying, Jaa,
kaite miyoo (Let’ stry writing it). Introduce the stroke order by saying, ichi, ni ... Trace the letters
and have students move their fingers in the air to copy them. Practice several times with different
sizes. At the end, go back to the gojunon chart and look for the letters introduced in this lesson.

2. Kana Search

Place a flash card for fiiragana ‘o’ on the blackboard or wall, Say, Kore wa o (This is 0) and
place a large copy of Worksheet 2-6-1 next to the flash card and look for hiragana ‘o’ in the
picture with the class, When one of them is found, circle the letter in blue. Repeating the
directions in English, distribute the worksheets and have students look for examples of hiragana
‘o” and circle them in blue. Repeat the procedure for katakana ‘o’ and circle them in red.

3, Kana Search

Have students color the space with fiiragana ‘o’ in black and those withkatakana ‘o’ in yellow
and guess what will appear in Worksheet 2-6-2 (Follow the procedure for Worksheet 2-6-1 for
giving directions). Once students finish coloring, explain in English that the object in the picture
is a Japanese food called onigiri (or omusubi). If possible, prepare a real rice ball and show itto
the class. Ideally, you should prepare small ones and have the students actually try them. (Check
with your administrator first to find out if it is okay to serve homemade food at school.)

(continued on p. 66 )
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(64 ~— U BHL)
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(continued from p. 65)

4. Writing Practice
Have students look for kana ‘o’ in Worksheet 2-6-3 (for hiragana), 2-6-4 (for katakana) and
2-6-5 (for both hiragana and katakana; recycle 2-6-1) and trace them when found.

Suggestions

At this stage, teaching the distinction between hiragana and karakana is optional. Students do not have
to be able to tell whether or not a letter is fiiragana when they look at hiragana ‘o.’

When introducing a new letter, you should list the words which start with the letter and have already been
tearned in class. In this unit, however, katakana ‘o’ cannot be introduced in such a fashion unless the
names of students in class andfor familiar schools or towns include it. If you use English examples for
katakana, it is necessary to note that English pronunciation is slightly different from Japanese o.
Although the distinctive use of hiragana and katakana is not required for students at this stage, you
should take care not to present words normally written in hiragana as examples for katakana.
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Worksheet 2-6-1/2-6-5
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Worksheet 2-6-2
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Unit 2 Family: Family Terms

Worksheet 2-6-3
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Worksheet 2-6-4
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7. Stories Behind Kanji Targeted Standard:
4.1
Objectives

Students will be able to associate the shapes and meanings of kanji for the words chichi and haha.
Skills
reading/cultural knowledge(optional)

Ycecabulary/Structures

(hiraganaskatakana/kanji)
Materials

Flow chart or kami-shibai which displays the formation of kanji for * father” and “ mother”
Family pictures used in Unit 2, 2. Playing “Family” (large ones for whole-class presentation)
Orthography cards with o-toosan and o-kaasan used in Unit 2, 2. Playing “Family”

Procedure

1. Presentation
Explain briefly in English that each kanji has a meaning. Then present the flow chart or
kami-shibai which displays the formation of kanji for ** father” and * mother” in order to
impress upon the students the meaning of each kanji. It is good to use the previously learned
vocabulary o-roosan and o-kaasan in this presentation, but be sure to confirm in English that
students understand the correct meanings of these kanji. Show a family picture that is familiar to
students and point to the father and the mother. Then attach orthography cards with o-toosan
and o-kaasan written in kanji and hiragana to the picture, saying the appropriate terms in
Japanese. Have students repeat the term after the teacher as they look at the picture with the
orthography cards.

2. Input
Using family picture in which students know each member well, point to a person in the picture
and silently show an orthography card of either o-tfoosan or o-kaasan. Ask students whether the
card and the person match. For this activity, allow students to respond either in English or by
nodding or shaking their heads.

Suggestions

The presentation of the formation process for kanjiis aimed at helping students to understand that each
kanji has a meaning and to establish the appropriate association between the specific character and its
meaning. You are encouraged to make up creative stories on the formation of each kanji to help students
better understand its meaning, instead of using the authentic etymologies listed in kanji dictionaries

(Cultural differences may lead to misinterpretation when the authentic Chinese origins are introduced).
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8. My Book: My Family Targeted Standards:
1.1, 1.3, 2.2, 5.1, 5.2

Objectives

1. Students will be able to associate at least two family terms written in Japanese with the appropriate
persons,

2. Students will be able to name at least one member of their own family using a Japanese family term.
Skills

listening/speaking/reading

Yocabulary/Structures

kore dare? (Who is this?) *o-niisan (older brother)
*s500 (Yes, that's right) *otooto (younger brother)
*chigau (No, that's not right) *imooto (younger sister)
*o-toosan (father) *o-baasan (grandma)
*o-kaasan (mother) *o-fiisan (grandpa)
*0-neesan {older sister)

Materials

Origami paper (appropriate size for the product pasted on a page of students’ ““ My Book” : see Sample
Vocabulary cards written in both kana and kanji of all the terms introduced in class (Make as many
copies as the number of students in class for each term, Size should be appropriate to paste on the page
of “ My Book™ after students paste in their origami house and draw a picture of their family: see Sample
2-2-2)

A page for “ My Book” (indicate where to paste the origami house: see Sample 2-8-2)

(Family pictures from Unit 2, 2. Playing “Family”)

Procedure

1. Input
Have students follow the directions given both in English and in simple Japanese (e.g., Mife
kudasai (Lock at this) and Koko, otte kudasai (Fold here)) and make an origami house (see
Sample 2-8-1 for the procedure). Have students take the product home and make another one
with a family member or a friend outside of the Japanese class. You may prepare written
directions in English so that adults or older siblings or friends can help them.

2. Input
Have students glue their origami house (either one made in class or one made at home) onto the
sheet to be inserted in “ My Book” (See Sample 2-8-2) and then draw their own family’ s picture
on the same page. While students are working, walk around the room and ask individual students
such questions as, Kore, o-toosan? (Is this your father?) and Kore dare? (Who is this?) in order
to give them the opportunity to talk about their own families in Japanese.

3. Input
While walking around the class and asking students about their families in Procedure #2, hand
out appropriate vocabulary cards and have them glue the cards on the page.

4. Output
Have one student at a time come to the front and show his or her work from Procedure #2 to the
whole class, Then, ask questions about the student’ s family members as you did while the
children were drawing. Allow students to respond on the one-word level and rephrase it in a
formal presentation style.

(continued on p. 76)
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(continued from p. 75)

eg. Tt [talking to S1 individually] Kore, dare? {(Who is this?)
SI: O-toosan. {Father)
T: [talking to the whole class] Kore wa, SI-kun no o-foosan desu.

(This is §1° s father)

Suggestions

When demonstrating origami, use a larger sheet of paper and show the whole process at once before
having students try. Have the students use large sheets, as well. You may need to teach the classroom
‘teacher and/or student teachers how to fold beforehand so that they can assist students during the lesson.
Have younger students, especially kindergartners, practice more than several times with recycled paper
before allowing them to use real origami sheets. You may use any colored paper cut into squares if
“real” origami paper is too expensive or not available, but make sure that only one side is colored, at
least for the final product, because the non-colored back gives an important contrast for the ie in this
activity.

If the class is too large to give every student a card, post a big family picture from Unit 2, 2, Playing
“Family” on the blackboard or wall with appropriate vocabulary cards pasted beside each member of
the family. Have students ask for the cards that they would like to paste on their own pictures,
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Unit 2 Family: Family Terms

Sample 2-8-1

How to Make an Origami House
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Jan Ken Pon Stage I (Grades K-1)
Unit 2 Family: Family Terms

Sample 2-8.2

Paste the origami house here

[~ m e - -

! Draw a picture of the family here,

Glue kana/kanji vocabulary cards here.

e —
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Unit 2 Vocabulary List / #8092 ¢

romanization act. # romanization act, #
<b> <E>
HE0HeA aka-chan 3 z 3 $00
<w> <>
Wy imooto 1,2, BAHY chigau 5
41 5) 8 <jz>
W ichi 5 i n 5
wo Lk issho 4 <>
<B> h & hachi 5
BhHIA o-kaasan 1,2, XBICA hachi-gatsu 5
3, 4, <v>
5,8 i hitori 5
BLWEA o-jiisan 1, 2, (V5 A7) hiragana 6,7
4,5, 8 <>
BY3IXA o-toosan I, 2, EN R} fitari 5
3,4, <&>
5,8 LIz A yo-nin 5
B ofooto 1, 2, <35>
4,5,8 54 roku 5
BlowX 4 o-niisan 1, 2, A{IzA roku-nin 5
3, 4,
5 8
Bz A o-neesan 1, 2,
3, 4,
58
BUEDIA o-baasan 1,2,
4,5, 8
Bl L3 2 ¥w  ohayoo gozaimasu 3,4
¥
<h>
(1 ari2) katakana 6,7
(P4 L) kanji 7
<E>
X 3(K) fyuu (ku) 5
L R kyuu-nin 5
<>
hl go 5
Nt 9 go-nin 5
cnER? kore dare? 5 8
ZAICHI kon'nichiwa 4
<E¥>
IIHUn sayoonara 4
XA san (number) 5
XA A san-garsu 5
<L>
L{LA) shi (yon) 5
Le(ai) shichi (nana) 5
LBItA shichi-nin 5
Lwd Juu 5
L dici Jut-nin 5
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Our Classroom
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom

1. What’s Inside? [ Targeted Standards:
11,13, 3.1

Objectives

Students will be able to name school supplies they find in their class using Japanese.

Skills
listening/speaking

Yocabulary/Structures

*enpitsu (pencil) * joogi (ruler)

*maaka {(marker) * kami (paper) etc.
*kureyon (crayon) kabaan (bag)

*iro-enpitsu  (color pencil) hikidashi {drawer)

*nori (glue) shimatte kudasai (put this away) etc.
*keshi-gomu  {eraser) *500 (That’ s right)

* hasami (scissors) *chigay (That is not right)

*sero-teepu  (scotch tape)

Materials

School supplies, such as pens and pencils

Picture cards for new vocabulary (with names written in Japanese: see Sample 3-1-1)

Cards for categorization to be used in “ Playing-with-words” activity (see Sample 3-1-2)

Overhead projector or other piece of equipment for showing * shadow pictures”

Procedures

1. Presentation
Introduce the new vocabulary by checking whatyou have in your bag or drawer. For each item
introduced, place a picture card with its name written in Japanese on the blackboard.

eg. T [Opening her/his bag and taking out a pencil]

Nani ga haitte iru ka na? Kore wa? (What’ s in here? What’ s this?)
Ss: A pencil!
T: Un, enpitsu ne. (Yes, this is a pencil.)

{Place a picture card for “ pencil” on the board]

2. Playing with words/Input
Hand various school supplies to students while saying, followed by the Japanese term for the
given item, — [a name of school supply] shimatte kudasai (Put away__), and have students put
these items away in the appropriate places in their classroom, for example, a book in the book
case.

3. Playing with words/Input/Qutput

Select developmentally appropriate categories, such as “ things that float in water” and “ things
that are heavier than an apple.” Give adescription of each category using English and a visual.
First, show one item at a time, naming it in Japanese, and have students judge whether or not the
item fits the given category. Then show several items at a time and have students choose the items
which fit the given category. Allow students to silently point to the item or name it in English, but
give the appropriate Japanese word and have them repeat it for practice. As the activity
progresses, prompt students’ Japanese utterances by delaying the model and pretending that
you do not understand English and cannot tefl which item students are referring to until they
attempt to say the Japanese name. Have small groups of students use the pictures to summarize

the results of the classification
(continued on p. 85)
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Sample 3-1-1

Picture Cards for New Vocabulary
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom

Sample 3-1-2

~ 4 h 4
PN et

VS. o

Lo

—

{continued from p. 8§3)
on the posterboards and post them in the hallway. Later, have students add the orthography to
each item.

4. Input/Qutput
Show shadow pictures of the learned items on the overhead projector, and have students guess
what they are. At first, ask students, Enpitsu ka na? (Is thisa pencil?) and have them answer Soo
(That’ s right) or Chigau (That is not right). Gradually shift to a wh-question such as Nani ka na?
(What is this?) and prompt students to answer in Japanese.

Suggestions

Use the picture cards for new vocabulary as labels in class. For example, put the card for hasami on the
box which has scissors in it and create an environment in which students are exposed to the learned
vocabulary and their written forms whenever they use those items. If it is impossible to keep these labels
in the classroom all the time, give a set of vocabulary cards to each student and have them put the labels
wherever they keep those items at home. Another possibility would be to make a poster containing
appropriately labeled pictures which could be put on the wall during Japanese lessons.

Choose the items to be introduced according to the classroom environment and what students have. Add
to the above list any items that students are interested in and for which they are eager to learn the Japanese
names.
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Unit 3 School: Our Classroom

2. Story Time [ Targeted Standards:
3.2, 5.2
Objectives

Students will be able to enjoy a story originally written for Japanese children with visual supports, such
as the illustrations in the book and the storyteller’ s facial expressions and tone of voice.

Skills
listening

Yocabulary / Structures

{o-hanashi (story)) (ehon (picture book))
(hajimari hajimari (let it begin, let it begin)) (oshimai (the end))
Materials

A picture book for Japanese children that features school supplies
Procedures

I. Input
Select a picture book originally written for Japanese children in which school supplies, such as
pencils and erasers, play important roles or are treated as if they are humans, Show the
illustrations as you read the original text out loud in Japanese. When any item introduced in 1,
What’s Inside? appears, draw students’ attention to the word by either slowing down or reading
louder, as well as pointing to the appropriate picture.

Suggestions

The objective of this activity is to have students exposed to a storytelling style in Japanese. Therefore, do
' not give a word-by-word or sentence-by-sentence translation in English asyou read aloud. Present itas
it is written for Japanese children at least once without interrupting for explanation or rephrasing with
easier words, If discipline is a concern, ask the English-speaking teacher to give a summary in English
to the class beforechand. Possible follow-up activities include having students share what they thought of
the story and make up their own stories using the illustrations in the book.

Kaijuu Zoro Zoro (Lots of Monsters) would be a good picture book for this activity. In that book, typical
school and office supplies are transformed into the kinds of monsters that children love. Even
beginning-level FLES students with very limited Japanese may be able to enjoy the story.
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom

3. What Do We Have in the Classroom? Targeted Standards:
2.1, 2.2, 4.2

Objectives

Students will be able to identify classroom equipment when they hear its name in Japanese and tell
whether or not the equipment referred to exists in their own classroom.

Skills
listening

Yocabulary/Structures

kokuban (blackboard) doa {door)

chooku {chalk) konpyuniac (computer)
kokuban-keshi {blackboard eraser) demwa (telephone), cte.
tsukue (desk) *aru (we have)

isu {chair) *nai (we don’{ have)
mado (window)

Materials

A video, picture or photo of a typical classroom in a Japanese elementary school
Picture cards for new vocabulary (with the names written in Japanese: see Sample 3-3-1)
Classroom comparison chart (see Sample 3-3-2)

Procedures

1. Presentation
Show the class a video presenting a Japanese elementary school classroom. After watching the
whole video once, show a scene in which various kinds of classroom equipment can be observed
and ask students what kinds of things they recognize in it. Asthey say the names of the itemsin
the classroom, restate them in Japanese to present such new vocabulary as kokuban (blackboard)
and isu (chair). Refer to Procedure #1 in 1. What’s Inside? for the presentation techniques. If
no appropriate video is available, use a picture or a photo of a classroom instead.

2. Input
Say the names of the items found in a Japanese classroom and ask the students whether they have
the same items in their American classroom. Check various items and put the picture cards in the
appropriate column in the classroom comparison chart. Once youn and your students have
checked all the items presented in Procedure #1, introduce the items that only American
classrooms have, if any, and add the picture cards to the chart. Then explain in English those
items that are unique to a Japanese classroom. For example, randoseru {bags withaprons used by
lunch serving crews as a cleaning equipment) are used in Japanese elementary school life. If you
have not presented such items in Procedure #1, return to the video or picture and introduce them
at this point. Also include other school furniture outside the classroom, such as the shoe holder
in the entrance hall, if they can be seen in the video.

Suggestions

If your school has a sister school in Japan, it is a good idea to ask them to send a picture of a typical
classroom or samples of school equipment to make the above activities more concrete.
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom

Sample 3-3-1

Picture Cards for Classroom Equipment

<A

ZIEATL
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom

Sample 3-3-2

A Comparison Chart between Japanese and American Classrooms

HADOHE S HIOHE
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom

4, Card Games Targeted Standards:
1.1, 5.2
Objectives

Students will be able to choose the appropriate pictures when they hear the names of school supplies and
classroom equipment in Japanese.

Skills

listening/speaking

Vocabulary/Structures

enpitsu {pencil) kokuban {blackboard) (1-10 thin, flat items)
maakaa (marker) chooku (chalk) These are optional
kureyon (crayon) kokuban-keshi (blackboard eraser) ichi-mai
iro-enpitsu (color pencil) tsukue (desk) ni-mai

nori (glue) isu (chair) san-mai
keshi-gomu (eraser) mado {(window) yon-mai

hasami (scissors) doa (door) go-mai

sero-teepu (scotch tape) konpyuutaa  (computer) rokie-mai

joogi (ruler) denwa (telephone) nana-mai

kami (paper) hachi-mai

kaban (bag) kyuu-mai
hikidashi (drawer) juu-mai
Materials

Picture cards for items learned (5-6 cards for each item: see Sample 3-1-1 & 3-3-1)

Procedures

1. Input
Put picture cards of previously presented vocabulary items on the floor. Include several cards for
each item so there are more cards than students. Say the name of one item in Japanese, e.g.,
enpitsu (a pencil) and have students look for the picture of it, Students who find the correct
picture take it and return to their seats. This gives everyone a chance to participate. Continue
until all the students have a card.

2. Input (Optional)
In addition to the vocabulary items, say how many cards are to be collected: e.g., enpitsu no
kaado san-mai {three pieces of the pencil card). At first, show the number on your fingers.
Gradually, stop hinting with your fingers. If students still have trouble, show the number on your
fingers when repeating the direction.

3. OQutput (Optional)
Choose one student asa leader and have him or her say the names of the items and the number
for the other students to collect.

Suggestions

Play these games several times to help students learn the vocabulary introduced in this unit. The number
of items used in the first game may vary. If you want to limit the number of items to be practiced, increase
the number of cards for each item. If more items are to be practiced at once, the number of cards for each
item may be reduced. However, be careful so that the total number of cards is always larger than the
number of students in class. Depending on the class atmosphere, you can divide students into small
groups and play karuta (traditional Japanese card game), competing to get the most cards. Draw the
pictures on cardboard and laminate them for the activities described above.
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom

5. Matching Words [ Targeted Standard:
31
Objectives

Students will be able to recognize three vocabulary words of their own choosing written in Japanese,
Skills
reading

Yocabulary/Structures

Items (From the list of learned vocabulary, have each child choose three items for which they want to
learn the Japanese writing.)

Materials

Worksheet 3-5
Orthography list (see Sample 3-5)

Procedures

1. Presentation/Input
Show Worksheet 3-5 on the overhead projector and review each word orally. For example, ask
students, Kore nihon-go de nan dattakke? (What s this called in Japanese?) Then distribute the
worksheet and have students circle three items for which they want to learn the Japanese writing.

2. Input
Distribute the orthography list(Sample 3-5) to each student. Have students find the orthography
for the three items they chose, comparing the list with the vocabulary cards posted in the
classroom. If the classroom does not have the vocabulary cards posted, put the picture cards on
the blackboard during this activity.

3. Input
Have students cut out the appropriate orthography and glue it next to the appropriate picture.

Suggestions

For those who teach in an environment where items in the classroom cannot be labeled in Japanese for
frequent exposure, do this activity repeatedly. In such acase, itis most effective to have students choose
only one item at a time.
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom

Worksheet 3-5

IR | ()
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom

Sample 3-5

Orthography List
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom

6. Whose is This? Targm?ff?f‘fard‘

Objectives

When asked, Kore dare no ? (Whose is this?) students will be able to understand that the speaker is
looking for the person who owns the item. They will also be able to offer the information regarding
ownership by either claiming that it is theirs, pointing at the owner, or explaining in English.

Skills

listening/speaking

Yocabulary/Structures

kore dare no  (Whose is this?) *——no (—’s for others)
*boku no (*“ mine” for boys) wakaranai (I don’t know)

*watashi no  (“ mine” for girls)
Materials

Dolls or stuffed animals as props for demonstration
Students’ belongings such as jackets, backpacks, and lunch boxes
Items such as jackets and backpacks whose owners are unknown to students

Procedure

I. Presentation :
Present the following situation to the students, using puppet shows or pictures:

A: [Appears on the stage with a bag and disappears leaving the bag behind]

B: [Appears on the stage after A disappears and finds the bag on the stage]
Kore dare no? [asking around the students] (Whose is this?)
A {Appears on the stage again) Warashi / Boku no! (It’ s mine!)

{Receives the bag and leaves with it]

Use various items with different characters. Use both boys and girls, so that students hear both
warashi (for girls) and boku (for boys).

2. Input/Output

Using students’ belongings such as jackets, backpacks, and lunch boxes, ask Kore dare no?
{Whose is this?) to the whole class. When any student indicates that it is his or hers either by
raising a hand or by answering in English “ It’ smine!” , whisper to that student the appropriate
response in Japanese: watashi no or boku no and have the student repeat it loudly to the whole
class. After a while, ask questions such as Kore, —san no? (Is this yours?) to the wrong student
and create the situation where students have to tell the teacher the name of the real owner. When
students answer in English, rephrase it in Japanese: A, —kun no ne (Oh, it’ s —’s, isn’ t it?)

3. Input for Wakaranai
During Procedure #2 above, include a few items which do not belong to any of the students and
create a situation in which students cannot tell who the owner is. When students indicate that they
do not know how to respond, ask Wakaranai? (Don’ t you know?) and show that that expression
can be used to indicate that one does not know the answer, Have students repeat the expression.

Suggestions

Remember to use the verbal exchange practiced in this activity with students in real life situations during
regular class activities. For example, ask Kore dare no? (Whose is this?) when returning students’ work,
rather than calling each student’ sname. Students do not have to respond in Japanese spontaneously, but
they should repeat the expression after you. 1t will be more effective if the regular classroom teacher also
learns how to use these expressions and uses them outside the Japanese lessons.
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Unit 3 School: Our Classroom
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom

7. “Simon Says” Targeted Standard:
1.1

Objectives

Students will be able to understand common classroom commands such as fatre (Stand up) and smite
(Look) in Japanese, and act appropriately.

Skills

listening

Yocabulary/Sfructures

fatte (Stand up) kiite (Listen)
suwaite (Sit down) nisefe (Show me)
mite {Look) shizitka ni {Be quiet)
Materials

None

Procedure

1. Presentation
Using TPR, act out such commands as Tatfe (Stand up) and Swwatte (Sit down) as you say them
and have students imitate you. For mite (Look) you can put a hand above your eye and for Kiire
(Listen) put your hand behind your ear. Then gradually increase the interval between saying the
commands and demonstrating them. This will make the students decide on their own how to
react correctly to your verbal commands.

2. Input
Play “ Simon Says” in Japanese. When your commands such as Tarte (Stand up) and Mife
(Look) are followed by ...to Saimon san ga iimashita (said Simon}, students must follow them.
On the other hand, they should not respond when you say the commands without “ Simon
says.”

3. Output (optional)
Have one of the students give the commands to the class. If necessary, prompt the student with
a whisper. Begin with a simple TPR activity as in the presentation, and then, if possible, have
students play “ Simon Says” among themselves in Japanese, using the commands they have
been practicing plus the phrase...fo Saimon san ga iimashifa (said Simon),

Suggestions

It will be easier for students who have never played  Simon Says” in English to understand the rule of
the game if you assign a specific gesture to the phrase ...fo Saimon san ga iimashita (said Simon), such
as turning around once or moving one step forward (any gesture that does not overlap with the
commands that students have to act out). Do not do this “ cue” gesture until you have given the
command itself. You can make this activity competitive: Those who fail to follow the command have to
sit down while the rest compete to see who will be the last one standing.
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School; Our Classroom

8. Listen to Me, Please! Targeted Standards:

1.1, 3.1

Objectives

Students will be able to ask their teacher and classmates to do something, using commands such asmife
(Look), kiite (Listen) and choodai (Give me).

Skills
speaking
Vocabulary/Structures
* plite (look) *doozo (Please take this)
* kiite (listen) *doomo arigatoo (Thank you)
*kaite (write) *doo itashimashite (You’re welcome)
* totte (pass ___ to me) *wakaranai (I don’t know)
* choodai (give __ to me) etc, * gomen'nasai (!’ m soiry)
dame (no)

( *sensee, toire (lit., teacher, toilette = May I go to bathroom?))
(*sensee, o-mizu (lit., teacher, water = May I drink water?))
Materials

Dolls, puppets, or stuffed animals as props for demonstration
Procedure

1. Presentation
Using props, present a situation where a child asks a teacher, parent, or classmate to do something
by saying various commands in Japanese.

e.g.  |A teacher comes while “ A” is drawing a picture}

A: A, Sensee, Sensee, mite. Nee, mite, mite.
(Oh, teacher, teacher, please look! Please look, look!)
T: [At first, the teacher does not respond to the child. After being asked mite
(Look!) a few times, the teacher looks at the picture]
A, joozu da ne. {(Oh, that’s good.)

2. Output
Assign the role of “ A” in the presentation to the students. First have them practice the command
by repeating after the teacher. When students become spontaneous in reciting the lines, act out
the presentation with you taking the “ T” role.

3. Cutput (Optional)
When any student wants to go to the bathroom or get a drink of water during the lesson,
introduce expressions such as Sensee, toire (lit., teacher, toilette= “ May I go to the bathroom?” )
and Sensee, o-mizu (lit., teacher, water= “ May I drink water?” ). Give permission after the
student repeats the expression.

Suggestions

As with 5. Whose is This?, remember to use the expressions practiced in this activity during regular class
time.
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom

9, Gathering Cards (Optional) Targeted Standard:

Objectives

1. Students will be able to ask for items they need by saying — choodai (Please give me __).
2. Students will be able to react to the request appropriately in Japanese.

Skills
listening / speaking

Vocabulary/Structures (optional)

*enpitsu (pencil) *sero-teepu {scotch tape) *mado (window)
*maakaa {marker) * joogi (ruler) *doa (door)

*kureyon {crayon) *kami (paper) *kokuban (blackboard)
*jro-enpitsu {colored pencil)  *kaban  (bag) *kokuban-keshi (blackboard eraser)
*nori {glue) * hikidashi (drawer) *chooku (chalk)
*keshi-gomu {eraser) *tsukue  (desk) *denwa (telephone)

* hasami (scissors) *isu (chair) *konpyuutaa  (computer)
*choodai (Please give me __) *gomen ne (I'm sorry) *pai (I don’ t have it}
*doozo (take this) *doo itashimashite (You' re welcome) * zan'nen (too bad)
*arigatoo (Thank you) *sayoonara (Good-
bye)

Materials

Puppets or stuffed animals for demonstration

Picture cards of school supplies and classroom equipment used in 4. Card Games

* Secret Mission” (a card with the direction in English on how many of which cards each student has to
collect)

Procedures

1. Presentation
Using puppets, explain the following procedure of the game.

e.g. St Enpitsu, choodai. (Please give me a pencil.)

-->If §2 has a card with a pencik
S2: Doozo. (Here it is. Take it.)
St Arigatoo. (Thank you.}
S2: Doo itashimashite. (You're welcome.)

-->If 82 does not have a card:
S2: Gomen ne, nai. (I' m sorry, but T don’t have it.)
St Zan'nen, Sayoonara, (Too bad. Good-bye.}
S2: Sayoonara. (Good-bye.)

2. Output

Divide the class into two groups. Distribute the picture cards used in 4. Card Games to the
students in one group so that each student has several cards. Give each student in the other group
one “ secret mission” card that tells them how many of which card they should collect. Those
who have a “ mission” will be “ §1” in the presentation conversation, and those with picture
cards will be S2. Have them carry on a conversation following the model, and have the S1s collect
the cards as their mission card directs. After the game, help each student report on how many of
which items they have collected and check the content of the mission card. Switchroles and play
several times.

Suggestions

Recycle this activity and 4. Card Games for reinforcing vocabulary groups other than school supplies
and classroom equipment. Do not give the impression that you are testing how much students remember
the words. Let them play the games when the class has gone especially well or you can finish the day’s
agenda earlier than planned. Keep in mind that the games are for students to * use” Japanese in an
enjoyable manner.
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Unit 3 School: Our Classroom
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom

10. Playing with Letters Targeted Standard:
1.2
Objectives

1. Students will be able to recognize the shapes of the firagana and katakana for ku and ri and match
the hiragana and katakana equivalents for both.

2. Students will be able to trace the hiragana and katakana for ki and ri.

Skills

reading / writing

Yecabulary/Structures

(hiraganakatakana)
Materials

Gojuuon chart (chart for Japanese syllabary)

Flash cards for ki and ri in both hiragana and katakana for presentation to the whole class
A list of kana presented so far (see Sample 3-10)

Large kana cards or transpatrencies with large kana letters

Objects which can cover a large letter on the card or transparency

Worksheets 3-10-1 through 6

Procedures

1, Presentation
Introduce the hiragana and katakana for ku and ri, using a gojunon chart and flash cards, and
have students practice pronouncing and writing them (see Unit 2, 6. Playing with Letters,
Procedure #1). Then have students look for the kana for ku and ri in the vocabulary cards posted
in the classroom and in their own names.

2. Playing with Kana
Post or hand to each student a list of the numbered kana which have been introduced so far (see
Sample 3-10). Show a large kana which is partially covered (or write a large kana on a
transparency and put some objects over it) and ask students which letter of the kana listishidden
there, Hide the whole kana at first, and then, gradually uncover it. Alternatively, use several small
cards to hide the whole kana and take the cards away one by one. In the latter case, you may
number the small cards and have students request in Japanese which card should be removed.

3. Kana Search
Have students find hiragana and katakana for knand ri hidden in Worksheets 3-10-1 (for kuw)
and 3-10-2 (for ri) and circle hiragana in blue and katakana in red.

4. Kana Search
Have students guess what pictures will appear in Worksheet 3-10-3 when they color the hiragana
and katakana with the assigned colors.

5. Kana Search/Writing Practice
Have students find the kana in Worksheets 3-10-4 (hiragana and katakana ‘ku’), 3-10-5
(hiragana and katakana ‘ri’), 3-10-6 (all four symbols) and trace them.

Suggestions

It is not necessary to use all six worksheets in one lesson. You may use them one by one at the end of each
lesson or assign them as homework.
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom

Sample 3-10

A Kana List
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom

Worksheet 3-10-1
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom

Worksheet 3-10-2
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom

Worksheet 3-10-3
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom

Worksheet 3-10-4
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom

Worksheet 3-10-5
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom

Worksheet 3-10-6
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom

11. My Book: Picture Dictionary Targeted Standards:
1.1, 3.1,5.1

Objectives

1. Students will be able to perform the appropriate task in response to Japanese instructions such as kitre
(Cut) and hatte (Paste}.

2. Students will be able to make a request in Japanese, such as foffe (Pass me __ ), and choodai (Give
me __ ), to the teacher or classmates when they need materials and tools for their task. They willalso be
able to ask the teacher to look at their finished products by saying mire (Look).

Skills
listening/speaking/reading/writing

Yocabulary/Structures

kitte  (Cut) Riilte (Color) *choodai (Giveme __)
hatte  (Paste) dashite (Turn in) *mite {Look)

kaite  (Write) olte (Fold}, etc. * totte (Pass me ), etc.
Materials

Coloring sheet with pictures of learned vocabulary items (use Worksheet 3-5)

Worksheet on which students can glue pictures with the Japancse names of learned items written in
hiragana or in katakana: see Sample 3-11

Materials for craft work such as scissors, glue, and crayons

Procedures

1. Input for picture dictionary/OQutput for choodai/totte/mite
Have students make a picture dictionary of the vocabulary items they have learned, such as
school supplies and classroom equipment. Prepare Worksheet 3-5 and a worksheet on which the
names of those items are written in Japanese (Sample 3-11). Have students follow directions in
Japanese: e.g., Enpitsu o kitte kudasai (Please cut out the picture of a pencil) and Ichi ni hatte
kudasai (Glue it on Box #1). When all pictures have been placed in the assigned spots, have
students color the pictures. When the students finish the picture dictionary, have them show itto
you, For this activity, prepare fewer pairs of scissors and crayons than the number of students in
the class and create a situation in which the students are forced to make a request to the teacher
in order to obtain these items. If they use English, remind them of the expressions choodai (Give
me __ ), and fofte (Pass me ___), and have them repeat after you. Have them practice mite
(Look) when they want to share their finished products.

2. Writing Practice
Write the hiragana and katakana for ku and ri as well as o in dotted or outlined letters when
preparing the picture dictionary worksheet and have students trace those letters. Have students
take the completed picture dictionary home and teach a family member or a friend outside their
Japanese class at least one word listed in the dictionary. Tell students to practice writing the word
and turn in what they wrote along with the ones their “ student” (a family member or afriend)
wrote.

Suggestions

You may have to prepare a large model of the picture dictionary to demonstrate what students are
supposed to do when given the directions in Japanese, especially for kindergartners who are not yet
familiar with Arabic numerals, If students have difficulty using scissors, prepare sets of small picture
cards that are cut in pieces in advance and placed in a small envelope or a plastic bag for each student.
Students may be asked to guess what the letters stand for before beginning the task if they have been well
exposed to the written words.

Send out the written request for cooperation to students’ families before assigning the homework in
Procedure #2. Check with the school and other teachers to see if any student may not be able to complete
this * interactive” homework and be prepared to offer an alternative if necessary.
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Jan Ken Pon Stage I (Grades K-1)
Unit 3 School: Our Classroom

Sample 3-11

A Sample Format for Picture Dictionary

(Glue a cut out picture here.)

1.2 AU 2.2 % 3. W7

’ R

4.7 L3 » DAL X A 6.1 A

7.2 XA 8.D 1 9.L X ) X
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U S WEST Project Stage I (K-1)
Unit 3 School: Our Classroom

Unit 3 Vocabulary List / &

<H>
HUNED
b X
<w>
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<¥>
TihHhoT
<HE>
oy -—7

romanization

arigatoo
ani

isi
ichi-mai
iro enpitsu

e hon
enpitsu

o-shimai
o-hanashi
ofte

kaite
katakana
kaban
kami

kiite
kitte
kyuu-mai

kureyon

keshi gomu

kokuban
kokuban keshi
go-mai

gomen nasai
gomen ne
kore dare no?
konpyuutaa

sayoonara
zan'nen
san-mai

shizika ni
shimatte kudasai

Ju-mai
Joogi

suwatte

sero teepit
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T
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[ S
<a>
#aoT
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<i>
g

romanization
$00

fatte

dame

dashite

chigau

chooku
choodai

tsukue

demwva

doct
doo itashimashite

doomo arigatoo

doozo
fofte

nai
nana-mai

ni-mai
niitte
nori

hasami

B Uy, 1 haiimari, hajimari

i

e Eun
-7
<>
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8320
<i3i>
F{®
<E>
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R
>
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hachi-mai
hatte

hikidashi
hiragana

bhoku no

maakaa
macdo

misete
mite

yon-mmai

act.#
1

1,4,9
1,4,9
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romanization act. #
<H>
54 F 0 roku-mi 4
<bh>
DB N wakaranai 6, 8
bl watashi no 6
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Unit 4 Time

Seasons & Holidays
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Jan Ken Pon Stage I (Grades K-1)
Unit 4 Time: Seasons & Holidays
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Jan Ken Pon Stage I (Grades K-1)
Unit 4 Time: Seasons & Holidays

1. How’s the Weather? Targeted Standards:
1.1, 3.1

Objectives

1. When asked about the weather in Japanese, Hare ka na? (Is it clear?) and Ame ka na? (Is it rainy?)
students will be able to respond either in English or non-verbally.

2. Students will be able to say the word that describes the weather with the teacher’s help.

Skills

listening/speaking

Yocabulary/Structures

*hare (sunny and clear) kyoo (today)

* ame (rainy) o-tenki {weather)
*kumori (cloudy) *500 (That’ sright)

* yuki (snowy) *chigau (That is not right)
Materials

Picture cards of each type of weather: hare (sunny and clear), kumori (cloudy), ame (rainy), and yuki
(snowy) in convenient size for posting on the blackboard during the lesson (see Sample 4-1)

Procedures

1. Presentation
Make it a daily routine to ask about today’s weather at the beginning of each class. Prepare
picture cards of hare (sunny), ame (rainy), kuntori (cloudy), and yuki (snowy). Look out the
window and comment on the weather situation with the expression, Kyoo no o-fenki wa —
(Today’ s weather is —). Post the appropriate card along as you say, A, ame desu ne (Oh, itis
raining today, isn’ ¢ it?) and keep it there during the whole lesson. If there isa drastic change in
the weather during the lesson, go back to talking about the weather and change the card.

2. Input
After the second time, ask students, Hare ka na ? (Is itsunny?) and Yuki ka na? (Isit snowy?) as
you show each picture card. When students respond in English or with a gesture, repeat the
vocabulary items several times, saying Chigau ne. Yuki ja nai ne (That’ s not right. It s not snowy,
is it?) and, Soo, ame da ne (Yes, it is raining). Then put the appropriate picture on the
blackboard.

3. Output
When students get used to the vocabulary items related to the weather and the weather routine,
have them practice expressions such as Soo (That’ s right) and Chigau (That’ s not right), as well
as the weather-related vocabulary for the day by repeating after you.

4. Output
Shift the questions from Ame ka na? (Is it rainy?) to Kyoo no o-tenki wa dore ka na? (Which
weather card is appropriate for today?) Or say Kyoo wa — (Today is —) while looking out the
window and turning the picture cards silently as you wait for the students’ responses. If they do
not say anything or they attempt to say something, whisper the appropriate expression in
Japanese and have them repeat after you.

Suggestions

Use this activity as a part of your daily routine rather than as an independent lesson. If necessary,
combine this unit with the routine for taking attendance presented earlier.
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Sample 4-1

Picture Cards for Weather Vocabulary
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Jan Ken Pon Stage I (Grades K-1)
Unit 4 Time: Seasons & Holidays
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Jan Ken Pon Stage I (Grades K-1)
Unit 4 Time: Seasons & Holidays

2. What Clothes Should I Wear? Ta"g"'te‘li f‘?“lla“ds‘

Objectives

1. When asked in Japanese whether particular articles of clothing, e.g., kooto (coat), kasa (umbrella), and
tebukuro (gloves) are appropriate for the current weather conditions, students will be able to respond
correctly in English or with gestures.

2. Students will be able to select the correct article of clothing when they hear Japanese words such as
kooto (coat), kasa (umbrella), and rebukuro (gloves).

Skills

listening

Vocabulary/Structures

booshi (cap or hat) tebukuro (gloves)

kooto (coat) mafuraa (scarf}, etc.

kasa (umbrella) *iru (We need it)
naga-gutsu  (rain boots) *iranai (We don’ t need it)
Materials

A large-sized paper dress-up doll (flat one) (see Sample 4-2-1)
Clothes for the dress-up doll (see Sample 4-2-2: prepare real clothes for the first presentation if possible)

Procedures

1. Presentation
After the “ Checking Weather” routine (Unit 4,1, How’s the Weather?), make it a daily routine
to have students choose the appropriate clothes to wear during recess and commuting according
to the weather. Select clothing items appropriate for the regional climate and introduce the
Japanese terms for them by showing examples of the real clothes. After the vocabulary
presentation, choose the clothing items appropriate for that day’ s weather, explaining, for
example, Kyoo wa ame da kara, kasa ga iru ne? (Since it is raining today, we need umbrellas,
don’ t we?) Sorekara, naga-gutsu (And then, rain boots). Put such items on the paper dress-up
doli and place it beside the weather picture card on the blackboard during the lesson.

2. Input/Output
From the second time on, ask questions such as, Kyoo wa kooto ga iru ka na? (Do weneed coats
today?) when choosing the appropriate items to wear for recess. When students respond either in
English or by gesturing, as in the “ Checking Weather” routine, whisper either Iru (We need it)
or Iranai (We don’ t need it) and have students repeat that response.

3. Input
Choose a “ class leader” for the day and have him or her put clothes on the paper dress-up doll.
Say the Japanese name for each item, e.g., kooto (coat), and have the leader choose the correct
item and show it to the class. Have the class judge whether or not they need the item in today’s
weather conditions. If the class decides the item is appropriate, have the leader put iton the paper
dress-up doll.

Suggestions

Limit the number of the items you use in this routine activity to three or four, so that students will become
confident enough to participate.
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Sample 4-2-1

A Pattern for A Paper Dress-up Doll
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Sample 4-2-2

Clothes Patterns for Paper Dress-up Dolls
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3. Exploring the Four Seasons | Targeted Standards:
L1, 2.2, 3.1

Objectives

Students will be able to match the appropriate seasons in Japanese, haru (spring), natsu (summer), aki
(fall), and fruyu (winter), with weather, scenery, events, and activities.

Skills

listening/speaking

Yocabulary/Structures

haru  (spring) (samui (cold))

natsy  {snmmmer) (atsui {hot))

aki (fall) *500 {That’ s right)
huyn  (winter) *chigan (That is not right)
Materigls

A monthly calendar

Pictures or photos of seasonal events and activities

Objects used for these events and activities

Seasonal items (e.g., for summer -- a barbecue set, uchiwa (a Japanese style fan), bathing suits or electric
fans; for winter -- earmuffs, gloves or skis)

Photos from various places in the United States and around the world for which students can easily guess
the season

Procedures

1. Presentation
Introduce the Japanese name of each season, using a monthly calendar and/or pictures of
seasonal events and activities. Start with the season in which the lesson is being taught.

2. Input
Divide the classroom into four areas and assign one season to each area. Decorate each area with
the appropriate pictures or photos of the season. Walk around the classroom with the students,
starting with the season in which the lesson is being taught. When the class arrives at each area, say,
Haru dayo (It isnow spring), and have students practice the vocabulary. Also, place the seasonal
items appropriate for each area, e.g., nchiwa (a Japanese style fan) for the natsu (summer) area,
and have students use these items when they are visiting each area.

3. Input/Output
Show pictures of different areas in the United States and around the world and have students
guess what season each picture represents, based on the clothes of the people and the scenery,
such asamountain covered with snow or a field of flowers. Ask, Natsu ka na? (Is it summer?) or
Huyu ka na? (Is it winter?) and encourage students to respond by simply saying Seo (That’s
right) or Chigau (That is not right), replying in English, or gesturing. Comment on clothes that
people are wearing in the pictures so that you can review the vocabulary for clothing while
helping students to identify the season. While pointing to the people who are wearing coats, say,
Kooto kiteru ne? (They are wearing coats, aren’ t they?).

(continued on p. 132)
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(continued from p. 131)

4. Presentation/Input for atsui (hot) and samui (cold) (Optional)
Introduce the vocabulary items atsui (hot) and samui (cold) by saying them with gestures while
walking around the classroom and visiting each season (see Procedure #2 above): e.g., use the
uchiwa (a Japanese fan) in the natsu area (summer) saying, Arsui nee (It shot, isn’ tit?) and put
on a heavy overcoat in the huyu area (winter), saying, Samui nee (It’ s cold, isn’ t it?) Have
students repeat the word after you and imitate the gestures.

Suggestions

It is possible that children may come up with different answers for the same picture. For example, a child
might interpret a picture of a snow-capped mountain in the summer as winter. Allow these varying
interpretations of the pictures, depending on the picture’ s setting, and possibly the region in whichthe
children live. Remember also that Japanese interpretations of seasons may differ slightly from American
interpretations of seasons. Be open to what the children are learning in their English language classes.
Atsui (hot) and samui (cold) do not have to be introduced if students live in regions where seasonal
temperature differences are negligible. It would be appropriate not to introduce aratakai (warmer than,
or not as cold as is expected and is comfortable) and suzushii (cooler than, or not as hot as isexpected
and is comfortable) to students at the kindergarten and first grade levels, since they are relative and
subjective terms which are probably beyond their comprehension,

Prepare both Japanese and American seasonal items.
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4, Origami for Four Seasons Targeteg g tﬁglgards:
2, 5.

Objectives

Students will be able to match the appropriate seasons in Japanese, fiaru (spring), natsu (summer), aki
(fall), and huyu (winter), with weather, scenery, events, and activities.

Skills
listening / cultural knowledge

Yocabulary / Structures

__ (= one of the four seasons) no mono? (Is this for _7)

*s00 (That’ s right) hiraite (Open) haru  (spring)
*chipan (That is not right) awasete (Fit) natsu  (summer)
origami kaite (Write) aki (fall)
koko (here) hatte (Paste) SJuyu  (winter)
otte (Fold)

Materials

Origami paper in colors and sizes appropriate for the objects; see Sample 4-4-1 through 4 for the
examples for the four seasons and how to fold them

Worksheet 4-4 with four sections labeled with the kanji for the four seasons with their readings in
hiragana. Adjust the page size based on what students will make with erigami for each season.

Procedures

1. Input

Choose one origami work, something easy enough for kindergartners to fold for each of four
seasons and prepare the samples beforehand (see Sample 4-4-1~4). Show those samples to the
class and have students guess what they are, When students figure out what each origami work is,
ask them in Japanese, ___ (= one of four seasons) o mone? (Is this for __7} and have them
decide which season is most appropriate. Guide them to respond in Japanese, by using either Soo
(That’ s right) or Chigau (That is not right). Repeat the procedure withall four pieces and review
seasonal vocabulary.

2. Input
Prepare practice sheets of square paper of the proper size and have students follow the directions
in Japanese: Koko, ofte (Fold here) and Koko hiraite (Open here), to complete the origani work,
Have them practice more than once before giving them some real origami paper for the final
work. After students complete the first final piece, distribute Worksheet 4-4. Show the same
worksheet to the class and point to the kanji for each season for the vocabulary review. Then have
students decide where on the worksheet they should paste the origami piece they have just
completed. When students decide on the appropriate section, have them paste in their work and
add illustrations on the back.

Suggestions

Students do not have to fold all four pieces atonce. Youmay plan monthly erigamilessons and present
the one most appropriate for the season. It can be a good present for students’ families and friends, and
other teachers, if you have students complete all four pieces in December and attach them to the next
year’ s calendar.

You do not have to adopt exactly the examples listed in Sample 4-4. Feel free to create any piece that
seems appropriate to your local situation. You should stock sheets of square paper that students can use
to do origami in their classroom and encourage them to enjoy origami work during recess and at home.
Students shouid also be encouraged to create their own designs as well as following directions given in
traditional origami books.
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Sample 4-4-1

Origami for Spring

<Tulip >

136 ©1999 U S WEST Center for Japanese Language Education



Jan Ken Pon Stage I (Grades K-1)
Unit 4 Time: Seasons & Holidays

Sample 4-4-2

Origami for Summer

<Yacht>

b
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Sample 4-4-3

Origami for Fall

<Chestnut>
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Sample 4-4-4

Origami for Winter

<Santa Claus>
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Worksheet 4-4
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5. Twelve Months Targeted Standards:
3.1, 3.2,4.2,5.2

Objectives

Students will be able to name the months from Ichi-gatsu (lit., first month or January)} to Juu-ni-gatsu
(lit., twelfth month or December) while looking at a monthly calendar.

Skills

listening/speaking/general knowledge

Yocabulary/Structures

karendaa {calendar) tanjoobi (birthday)

(January to December) (holidays)

*ichi-gatsu harowiin (Halloween)

*ni-gatsu sankusugibingu (Thanksgiving)

* san-gatsu kurisumasu (Christinas)

*shi-gatsu hanuka (Chanukah)

*go-gatsu kuwanza ‘ (Kwanzaa)

*roku-gatsu o-shoogatsu (New Yea’ s celebration)
*shichi-gatsu natsu-yasumi {(summer vacation)
*hachi-gatsu

*ku-gatsu (a few Japanese holidays and celebrations if appropriate)
* juu-gatsu (Hina-matsuri (Girls’ Day))
*juu-ichi-gatsu (Kodomo-no-hi (Children’ s Day), etc.)

® fun-ni-gatsu

Materials

Calendars (prepare various kinds, e.g., 12 months on one page, one month on one page, with Japanese
holidays, with American holidays)

A poster-board-sized class calendar (see Sample 4-5-1) with the names of the months written in kanji
Picture or photo cards of representative events for each month with the Japanese terms written in kana
(see Sample 4-5-2)

The birthday chart of the class made in Unit 1, 7. Birthday Chart

A video, audio tape, or musical score of a Japanese children’s song that includes the twelve months

Procedures

1. Presentation
Review the names of the twelve months in Japanese, using various types of calendars,

2. Input
Complete the poster-board-sized class calendar (see Sample 4-5-1) in front of the students. Place
the picture cards of representative events and holidays for each month, with the Japanese terims
written in kana,on the appropriate spots on the class calendar, as you pronounce in Japanese the
names of both the twelve months and the events. You may introduce Japanese holidays or
seasonal events in this activity.

3. Input/Output
Look at the class birthday chart made in Unit 1, 7. Birthday Chart and review the names of the
twelve months. Standing in front of each month’ s chart, say the name of the month in Japanese,
and have students repeat it. Also review the representative events and holidays for that month and
check who was born in that month,
{continued on p. 144)
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(continued from p. 143)

e.g. T: [In front of the Januvary chart] Ichi-gatsu! ‘(January)
Ss: Ichi-gatsu! (January)
T: Ichi-gatsu ni wa nani ga atta ka na, ichi-gatsu wa...

(What do we have for January, for January...)
[show a picture or photo of New Year’s Day]

O-shoogatsu! (New Year’ s celebration!)
Ss: O-shoogatsu! {(New Year’ s celebration!)
T: Ichi-gatsu wmare wa.....a, Jon-kun da ne.

(Who was born in January?.....oh, it’s John, isn’ tit?)

4. Input
Pick a Japanese children’ s song in which the names of the twelve months appear and preseat it
to the class either by using a video or audio tape or by singing it yourself, Have the students listen
to the song several times while actively participating in it. For example, give students the cards
with the name of each month and have them raise the appropriate one when they hear its name
in the song,

Suggestions

You can use greeting cards for each event or holiday instead of pictures or photos. For the names of the
events, use Japanese terms, such as Dokuritsu Kinen-bi for (Independence Day), when such terms are
available. If there are no conventionalized Japanese names for the events you have selected, they can be
written in katakana ,and pronounced in Japanese. In such cases, however, have a native speaker of
Japanese double-check the kana spelling and pronunciation. Ask the classroom teacher about the school
policy on religious and ethnic events such as Christmas, Chanukah, and Kwanzaa when selecting the
events or holidays to be used.

O-tanjoobi no uta (A Birthday Song), (see Teaching Materials List) would be a good song for Procedure
#4 because the song in fact requires the listeners to participate actively by calling out people who were
born in each month,
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Sample 4-5-1

A Class Calendar Sample
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(Paste a picture/photo
of the representative
event/holiday here.)
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Sample 4-5-2

Picture Card of Representative Event/Holiday Sample

(for April)
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(for July)
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Fooiololeicioololiciokkick [ xamples  of Representative Events/Holidays® %% & %% % s ik

January New Year’s Celebration BLLIMD
Martin Luther King’s Birthday Fr/{LEALL IV

February St. Valentine’s Day AT R
Washington’s Birthday TyvbrDREALL LY
(Setsubun) (HED3A)

March St. Patrick’s Day Ly pAM)y 7 RAT
(Girls’ Day/Doll Festival) (Vi E->1)

April April Fool’s Day ATV T =N
Easter 3o MDENS L =AY
(Cherry blossom viewing) (Bixaa)
(School entrance ceremony) (oI AL LE)

May Memorial Day AEYT T~
(Children’s Day) (ZXHDW)

June End of school year FAVHIOM AT
Summer vacation begins Zovtanriitis
(Rainy season) (o)

July The Fourth of July YYD RAY

August Summer vacation BovTh

September ~ New school year begins TAVADLANS &

October Halloween NaT gy

November  Thanksgiving Day Gv g AXELY

December Christmas/Chanukah/Kwanza GYARRSNZ DS 2D
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Jan Ken Pon Stage I (Grades K-1)
Unit 4 Time: Seasons & Holidays

. : Targeted Standards:
6. I Like Numbers 1.2, 3.1

Objectives

1. Students will be able to match the kanji for the numbers one to ten with their corresponding Arabic
numerals.

2. Students will be able to indicate numbers of different items that correspond to the number represented
by numerical kanji.

Skills
listening/reading/general knowledge

Yocabulary/Structures

(number from 1 to 10)

ichi san go shichi kyuu
i shi roku hachi juu
Materials

Number cards from 1 to 10 both in kanji and Arabic numerals (see Sample 4-6)
Small objects for visualizing the number such as magnets and colored cards
Worksheets 4-6-1 and 2

Procedure

1. Presentation
Prepare two sets of number cards, one in kanji and the other in Arabic numerals (see Sample 4-6)
and read the numbers aloud in Japanese from 1 to 10 as you pair each kanji card with the
corresponding Arabic numeral card on the blackboard. Say, ichi (one) and put the kanji and
Arabic numeral cards for ichi (one) on the board at the same time. Alternatively, you can place
the Arabic numeral cards on the board as you say the numbers in Japanese, then repeat, placing
the kanji cards next to the corresponding Arabic numerals.

2. Input
Point to one of the kanji numeral cards, say the number in Japanese, and place the same number
of small objects, such as magnets or color cards, next to it. Then have the students pick the
corresponding Arabic numeral card and repeat the number in Japanese.

3. Input
Keep the two sets of number cards on the blackboard or walland have students link the Arabic
numerals with the kanji on Worksheet 4-6-1. Have students color the same number of the boxes
as each kanji number when they finish matching the two numerals.

4. Input
Have students complete the picture on Worksheet 4-6-2 by connecting the dots numbered with
kanji numerals. Start from dot ichi (one) and draw the line from that dot to dot ni (two). Use only
the numbers from 1 to 10 and change the color of the kanji (or circle each kanji with different
shapes) when the number goes back to 1. Tell students the order of the colors or shapes
beforehand.

Suggestions

In addition to connecting kanji numbers with the number of magnets or color cards in Procedure #2, you
may read aloud Harapeko Aomushi (Very Hungry Caterpillar) or place picture cards of what the
caterpillar eats below each kanji number card. Use exercises for the numbers 1 to 10 from Japanese math
textbooks for first graders. For children who have not yet begun learning arithmetic in their regular
classes, however, limit the activities to recognizing the shapes of the kanji .
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Jan Ken Pon Stage I (Grades K-1)
Unit 4 Time: Seasons & Holidays

Sample 4-6

Number Cards
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Jan Ken Pon Stage I (Grades K-1)
Unit 4 Time: Seasons & Holidays

Worksheet 4-6-1
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Jan Ken Pon Stage I (Grades K-1)
Unit 4 Time: Seasons & Holidays

Worksheet 4-6-2
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Jan Ken Pon Stage I (Grades K-1)
Unit 4 Time: Seasons & Holidays
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Jan Ken Pon Stage I (Grades K-1)
Unit 4 Time: Seasons & Holidays

Targeted Standards:
1.2,22,4.1

7. What is “Kurisumasu”?

Objectives

1. Students will be able to recognize the hiragana and katakana for su and ma and pick up the matching
letters when they look at the models.
2. Students will be able to trace the hiragana and katakana for su and ma.

Skills
reading/writing

Yocabulary/Structures

(hiragana karakana)
Materials

Gojuuon chart (a chart for Japanese syllabary)
Flash cards for hiragana and katakana, su and ma large enough for the whole class to read
Worksheets 4-7-1 through 8

Procedure

1. Presentation
Introduce the hiragana and katakana for su and ma, using a gojunon chart and flash cards, and
have students practice the pronunciation and writing (see Unit 2, 6. Playing with Letters,
Procedure #1). Then have students look for the same letters in the vocabulary cards that have
been posted since Unit 3 and/or their names written on the class birthday chart.

2. Kana Search
Have students circle hiragana in green and katekana in red hidden in Worksheets 4-7-1 (for su),
4-7-2 (for ma) and 4-7-3 (for both sw and ma).

3. Kana Search
Assign each symbol a different color: for example, red for hiragana su, and post a list of the
symbol-color pairs on the blackboard or wall. Have students color Worksheet 4-7-4 according
to that list and look for the picture hidden there.

4, Kana Search
Have students color Worksheet 4-7-5 and circle the word Kurisumasy hidden there. When
students complete the task, have them guess the meaning of the word.

5. Kana Search/Writing Practice
Have students trace the letters in Worksheets 4-7-6 (Christmas tree), 4-7-7 (Christmas presents)
and 4-7-8 (Christias cake) and color the pictures. When the students complete the tasks, have
them guess again what the symbols for Kurisumasu mean. Once a student notices that it means
Christmas in English, draw the class’ s attention to the difference in pronunciation between
Japanese and English. In addition, have students discuss how the cake in Worksheet 4-7-8 differs
from what Americans typically eat on Christmas day. If possible, show the photos of
dekoreeshon keeki (decoration cake) in Japanese bakery ads. You may have students look for the
symbols for Kurisumasu in these ads.

Suggestions

As in other Playing with Kana activities, it is not necessary to use all eight worksheets in one lesson.
In Procedures #4 and #5, do not read the symbols aloud yourself. Rather, let students figure out how to
pronounce each symbol and find out the meaning of the whole word by themselves.
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Jan Ken Pon Stage I (Grades K-1)
Unit 4 Time: Seasons & Holidays

Worksheet 4-7-1
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Jan Ken Pon Stage I (Grades K-1)
Unit 4 Time: Seasons & Holidays

Worksheet 4-7-2

©1999 U S WEST Center for Japanese Language Education157



Jan Ken Pon Stage I (Grades K-1)
Unit 4 Time: Seasons & Holidays

Worksheet 4-7-3
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Jan Ken Pon Stage I (Grades K-1)
Unit 4 Time: Seasons & Holidays

Worksheet 4-7-4

©1999 U S WEST Center for Japanese Language Education159



Jan Ken Pon Stage I (Grades K-1)
Unit 4 Time: Seasons & Holidays

Worksheet 4-7-5
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Jan Ken Pon Stage I (Grades K-1)
Unit 4 Time: Seasons & Holidays

Worksheet 4-7-6
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Jan Ken Pon Stage I (Grades K-1)
Unit 4 Time: Seasons & Holidays

Worksheet 4-7-7
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Jan Ken Pon Stage I (Grades K-1)
Unit 4 Time: Seasons & Holidays

Worksheet 4-7-8

D) R AT — F

©1999 U S WEST Center for Japanese Language Education163



Jan Ken Pon Stage I (Grades K-1)
Unit 4 Time: Seasons & Holidays
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Jan Ken Pon Stage I (Grades K-1)
Unit 4 Time: Seasons & Holidays

8. My Book: My Calendar Targeted Standards:
1.1, 1.3, 21,42, 5.1

Objectives

I. When the names of familiar events or holidays such as Halloween are pronounced in Japanese,
students will be able to understand what they are and choose the appropriate pictures or photos.

2. Students will be able to recognize the names of the months written in kanji and put them in order when
the model is at hand.

3. Students will be able to recognize at least one of their favorite seasonal events or holidays written in
Japanese and connect it with the appropriate picture or photo.

Skills
listening/speaking/reading

Vocabulary/Structures

{January to December) (holidays)

*ichi-gatsu *shichi-gatsu Harowiin (Halloween)

*ni-gatsu *hachi-gatsu Sankusugibingu (Thanksgiving)

®san-gatsu *ku-gatsu Kurisumasu (Christmas)

*shi-gatsu *juu-gatsu Hanuka (Chanukah)

* go-gatsu * juu-ichi-gatsn Kuwanza (Kwanzaa)

*roku-gatsy ¥ juu-ni-gatsu O-shoogatsu (New Year’ s celebration)
natsu-yasumi (summer vacation), etc.

Materials

The class calendar made in 5. Twelve Months

An individual calendar sheet (see Sample 4-8)

A set of picture/photo cards on which the representative events and holidays are drawn for coloring
(Reduce the size of the cards used in 5. Twelve Months, erase the kana orthography and erase the lines
that border the pictures so that students can color the illustrations later: see Sample 4-5-2)

A list of orthography for the seasonal events and holidays that you have selected for the class calendar:
see Sample 4-5-2

Procedure

1, Presentation
Review the names of the twelve months and the representative events and holidays for each
month, first using the class calendar made in 5. Twelve Months. Then show a similar calendar
with Japanese events and holidays to the class and review the twelve months again. At the same
time, draw students’ attention to some similaritics and differences between their own events and
holidays and the Japanese ones.

2. Input
Give the students individual calendar sheets (see Sample 4-8) and have them first trace the kanji
for the twelve months. Then give each student a set of picture or photo cards for the
representative events and holidays and have them complete their calendar by pasting those cards
on the appropriate months, following the teacher’ s directions in Japanese (see Unit 3, 11. My
Book: Picture Dictionary, Procedure #1).

(continued on p. 166)
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Jan Ken Pon Stage I (Grades K-1)
Unit 4 Time: Seasons & Holidays

(continued from p, 165)

3. Kana Search
Have each student choose a favorite observance among the ones on the calendar sheet. Give
everyone a list of the Japanese characters for all the observances and have them refer to the class
calendar to find the one they have chosen, When they find it, they can cut itout from the listand
paste it in next to the appropriate illustration on their own calendar. If you think students are
capable, you may have them copy the appropriate kana and write them in next to the illustration.
Post the students’ completed calendars outside the classroom and let other teachers and friends
as well as visitors view them. In addition, make more than one copy so that each student can place
the original into the “ My Book” file and also make real calendars as presents for the classroom
teacher, the student teacher, the principal, and family members.

Suggestions

If it isimpossible to cover all twelve months because the students are too young to do so or because itis
difficult to listthe representative events or holidays for all twelve months, you may teach only the month
during which this unit is taught, along with the previous and following months. As in 4. Origami for
Four Seasons, have students complete one month at a time at the beginning of each month.
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Jan Ken Pon Stage I (Grades K-1)
Unit 4 Time: Seasons & Holidays

Have students trace kanji .

Sample 4-8

An Individaal Calendar Sheet

Paste a picture/photo card here.
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Jan Ken Pon Stage I (Grades K-1)
Unit 4 Time: Seasons & Holidays

Unit 4 Vocabulary List / &9 X b
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tanjoobi

chigau
tebukuro
naga-guisu
natsu

natsu-yasumi

mi
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hachi
hachi-gatsu
hatte
hanuka
haru
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Japanese Games
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Jan Ken Pon Stage I (Grades K-1)
Unit 5 Leisure: Japanese Games

HuTLIAY Y-
1.1, 2.1, 4.2, 5.2
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Jan Ken Pon Stage I (Grades K-1)
Unit 5 Leisure: Japanese Games

_ Targeted Standards:
1. J(l"-KGH-POH 1.1, 2.1’ 4.2, 5.2

Objectives

1. Students will be able to distinguish the hand shapes used in Jan Ken Pon (** Paper-Scissors-Rock”
game), guu (rock), choki (scissors), and paa (paper), and determine the winner and loser.

2. Students will be able to play Jan Ken Pon in proper thythm while saying, Jan Ken Pon, and Aiko
desho (lit., (It was a tie)), appropriately.

3. Students will be able to determine who, or which group, is the winner when they hear the terms kachi
(winner) and make (loser).

Skills
listening/speaking/cultural knowledge
Vocabulary/Structures

(onomatopoeia for rock, * Jan Ken Pon

scissors, and paper) *aiko desho (chants used when playing “ Jan Ken Pon” game)
guH kachi  (win)

choki make (lose)

paa

Materials

None

Procedures

1. Presentation
Find someone who isable to play Jan Ken Pon with you. Introduce the vocabulary Jan ken pon
and Aiko desho lit., (It was a tie) as well as guu (rock), choki (scissors), and paa (paper) and
discuss which defeats which,

e.g. T & Helper: Jan Ken Pon!
T: [looking at the shape that each person has made]

Sensee wa choki. (The teacher is (scissors))
XX-san wa guu. (XX is (rock))
XX-san no kachi, sensee no make. (XX won, and the teacher lost.)

Then, have students show the appropriate hand shapes while you are calling out guu, choki,and
paa. Model the correct shape at first and gradually guide the students to respond to the verbal
cues alone, When the students are able to respond with confidence, vary the order of the signs, or
speed up the cues. After a while, begin to play Jan Ken Pon with the whole class. Make sure that
all students call Jan Ken Pon and Aiko Desho accordingly. Have the students who have shown the
same hand shape as you play it again saying, Aiko desho. You should exaggerate the hand
movements in order to emphasize the proper rhythm and make sure that students realize the
difference between the American * Paper-Scissors-Rock” and the Japanese Jan Ken Pon.

2. Presentation

As students start to catch on to the proper rhythm, ask a student volunteer to challenge you with
Jan Ken Pon. Then play Jan Ken Pon withthis volunteer in front of the whole class. When the
student wins, say, A, XX-chan no kachi! (Oh, XX-chan has won!) and applaud. Encourage the
whole class to applaud. Then, say, Sensee wa make (I, the teacher, lost), and pretend to cry. After
demonstrating with one student several times, ask for a pair of students who will volunteer and
play amatch in front of the classand repeat the procedure with the pair so that the class can hear
the expressions, kachi (win) and make (lose).

3. Input/Output
After they have mastered Jan Ken Pon procedures, play a game incorporating Jan Ken Fon,
such as the following:

(continued on p. 172)
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(continued from p. 171)

Divide the class into pairs and have each pair play a round of Jan Ken Pon. The loser
then gets behind the winner and holds on to his or her shoulders as if to dance the Bunny
Hop. Each pair moves together to find a new pair, and the twochildren at the front play
Jan Ken Pon. The twochildren on the loser’ s side line up behind the two on the winner’ s
side, and the new group of four goes to find another group of four to challenge. The

process repeats until the entire class is in a single long line,

You may explain the rules and the procedures of the game in English, but keep in mind that you
should have your students hear kachi (winner) and make (loser) in Japanese too. In addition to
playing the game, try to utilize Jan Ken Pon during various classroom activities. For example,
tell two students who are fighting over who was first in line to play Jan Ken Pon, which would be
acommon resolution to the problem in Japan. Whenever you let your students play Jan Ken Pon,
chant Jan Ken Pon with them and keep the proper rhythm so that students consciously use the
Japanese version instead of the American * Paper-Scissors-Rock.”

Suggestions

If you can, find a native Japanese volunteer to help demonstrate Jan Ken Pon. If such a volunteer isnot
available in your community, however, seek assistance from the classroom teacher or student teachers
and teach them the Japanese Jan Ken Pon in advance. You may also want to show a video clip of children
playing Jan Ken Pon.

Another example of games incorporating Jan Ken Pon is Jintori Geemu (Capture the Territory). Select
any one of these games based on the number of students and the available space. If time aliows, present
the regional varieties of Jan Ken Pon within Japan, too.
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Targeted Standards:
2. Tag 2.1, 5.2
Objectives
Students will be able to use Jan Ken Pon to decide who will be ** it” in a game of tag.
Skills

listening /speaking /cuitural knowledge
Vocabulary/Structures

oni (*it”)

oni-gokko (tag)

*Jan Ken Pon

* Aiko desho (chants used in “ Jan Ken Pon” games)
*Guu Paa jan, guu paa, guttoppa ete. (chants used in Guu Paa)

Materials
Dolls or puppets for demonstration (when helpers are not available)

Procedures

1. Presentation
Introduce oni-gokko (tag) either by acting it out with helpers, or by using hand puppets or dolls.
You may explain the rules in English, but make sure to tell students that “ it” in tag is cailed oni
in Japanese. If the students often play tag in their own everyday life, have them compare
American tag with Japanese oni-gokko. Then, play tag with yourself as oni.

2. Output
Have students play Jan Ken Pon and choose the oni (** it” ). Then, have them play oni-gokko.

3. Presentation /Input /OQutput (optional)

Tell students that they will play Tetsunagi Oni (hand-holding tag) and first introduce Guu Paa
Jan (rock and paper), a variation of Jan Ken Pon, which is used to divide people into two groups.
Explain in English in which situations this variation can be used and that choki (scissors) is not
used. Then, have the whole class practice playing Guu Paa Jan and divide them into two groups
while you call out the chant. After repeating this “ practice session” several times, present the
basic rules of Tetsunagi Oni (hand-holding tag) in English. Your explanation should include at
least the following information:

It begins the same as regular Oni-gokko (tag), but when a person is tagged, he or she has
to hold hands with the original oni (it), and they chase the others together instead of

switching roles. When the number of oni reaches four, which means three people have
been caught by the original oni, they play Guu Paa (rock and paper) and are divided
into two “ it” groups. By repeating this procedure, the number of oni groups increases
and the remaining players may be chased by more than one group at the same time,

When all players become oni, the one who was caught first becomes a new oni (“it” ).

Then, let students play Tetsunagi Oni (hand-holding tag).

Suggestions

Introduce the term oni only for the role of “ it” in tag. Do not translate it into English as “ devil,”
because this could upset the religious sensitivities of some parents.

The chant for Guu Paa Jan in Procedure #3, like Jan Ken Pon itself, varies from region to region, or
even school to school, in Japan. The Japanese teachers may use whatever they themselves are familiar
with. If you yourself are unfamiliar with this variation of Jan Ken Pon, consult a few people who have
experience and select whichever chant you feel comfortable with. Although Tetsunagi Oniis an optional
activity, it will be useful to introduce Guu Paa Jan, partly because itis convenient to divide a large group
into smaller ones on everyday occasions.
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3. “Daruma-san ga Koronda!” Targeted Standards:
1.1, 2.2, 4.1, 4.2, 5.2

Objectives

Students will be able to use the phrase Daruma-san ga koronda (lit., (Mr. Daruma has fallen)) and play
a Japanese children’s game similar to American “ Red Light, Green Light.”

Skills
listening/speaking/cultural knowledge

Yocabulary/Structures (These vocabulary items are optional depending on the game.)

*daruma-san ga koronda (numbers from 1 to 10)

(a chant used in a Japanese “ Red Lights, Green Lights” ) *ichi * roku

* Jan Ken Pon (chants used in “ Jan Ken Pon™ ) *ni *shichi

* Afko desho (chants used in *“ Jan Ken Pon™) ®san *hachi
* shi *kyiu
*go * iy

Materials

Dolls or puppets for demonstration (when helpers are not available)

Procedure

1. Presentation/Input
Explain the rules for Daruma-san ga koronda,using English and a demonstration with dolls or
puppets. Referto “ Red Light, Green Light” and have students compare the two games. If many
helpers are available, act out the game with them in front of the class. Then, have students play
it. At this point, however, you should call out the chant, Daruma-san ga koronda.

2. Input/Output
As students become familiar with the rhythm of the chant after several games, go back to the
formal lesson and have students listen to you pronounce each syllable distinctively, that is, da-
ru-ma-sa-n-ga-ko-ro-n-da. Hold up one finger for one syllable until all ten fingers are up, and
let the students feel the ten beats in this phrase. Then encourage the students to practice the chant,
daruma-san ga koronda, along with you, as they count to 10 with their fingers, Have them
practice several times so that they can recite the expression with proper pronunciation and
rhythm. Then have the students play the game several more times. This time, have the students
themselves cali the chant,

Suggestions

In this activity, you do not have to give a cultural explanation of Daruma. If time allows, you may plan
other activities about Daruma: introducing the custom in which people paint in one eye when they make
a wish or set a goal and paint in the other when it’ s fulfilled. Then have the students make their own
daruma, set a goal at school or home and paint one eye, and paint the other eye when they accomplish
the goal. It is also unnecessary to teach students the literal meaning of the chant, Daruma -san ga
koronda (Mr. Daruma has fallen), since it has nothing to do with the game itself. Rather, spend enough
time for Procedure #2 and teach the proper pronunciation of the Japanese syllables, especially the
syllable n which is pronounced as one beat, the same as the other syllables.
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4. Playing with Colors

Objectives

Targeted Standards:
1.1, 3.1, 5.2

1. Students will be able to choose the appropriate color when they hear a color term in Japanese.
2. Students will be able to copy the names of at least three of their favorite colors written in Japanese while

looking at the model.
Skills
listening/speaking/reading /writing

Vocabulary/Structures

aka (red) (numbers from I to 10)
ao (blue) *ichi
ki-iro (vellow) =ni
midori (green) *san
shiro (white) *shi
kuro (black) *go
cha-iro (brown) * roku
murasaki (purple) ®shichi
pinku (pink) *hachi
orenji {orange) *kyuu
mizu-ire (light blue) *juu
ki-midori (yellow green)

kin-iro (gold)

gin-iro (silver)

kachi (winner)

* fssho (the same)

Materials

(1 to 10 thin, flat objects)
fchi-mai
ni-mai
san-mai
yon-nai
go-mai
roku-mai
shichi-mai
hachi-mai
kyuu-mai
juu-mai

Colored paper with color names written in Japanese (see Sample 5-4)
Colored cards (colored only on one side; prepare several cards for each color)

Worksheet 5-4
Procedure

1. Presentation

Post the colored cards with their names written in kana (see Sample 5-4) on the classroom wall
(or, place the cards on a poster board and put itin front of the classduring each Japanese lesson).
First present the basic color vocabulary as you point to those colored cards. Then have students
search for each color in their clothes and in the classroom. At first name the color in Japanese
and point to the corresponding colored card immediately so that students can refer to it while
searching for the same color in their surroundings. Gradually delay showing the colored paper
and have students determine with only the verbal cue which color they should look for. Expand
the color vocabulary whenever students show an interest in learning a new one.

2. Input/Output

Use a variety of games to help students learn the color names in Japanese:

1. Karuta (Color Pick Up)

Spread the colored cards on the floor with the colored sides up. Name the colors one ata
time in Japanese and have students pick up the appropriate cards. After all cards are
picked up, count how many cards each student has and find the winner (the one who has

the most cards).

(continued on p. 180)
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(continued from p. 179)

2, Shinkee Suijaku (Concentration, or Memory Game)

Spread the colored cards on the floor with the colored side down. Have one student turn
one card over, name the color, and have the whole class repeat it. Then ask the student to
pick another one and turn itover. Ask the student and the class in Japanese whether or not
the second color is the same as the first one, If itis the same color, the student who turned
it keeps the two cards and gets another turn. If the second color is different from the first
one, have another student begin his or her turn. Review the phrase issho (the same), and
the numbers.

3. Iro Oni (Color Tag)
Choose one oni (** it” ) and have him or her name a color. The participants have to find the
color mentioned and touch it before the oni (“ it” ) captures them. At first, the role of oni
(* it” ) should be played by you. Asstudents become more confident of the color names,
pick one of the students, or have them decide by playing Jan Ken Fon, for the role.
Whisper the color name if necessary, but allow the student to select which color he or she
will call out.

3. Letter Search / Writing Practice
Ask students to pick three favorite colors and have them color the boxes on Worksheet 5-4 with
the colors they have selected. Then have them search among the color cards posted on the wall
for the three colors that they have picked as their favorite colors (see Procedure #1). When they
find the right ones, have them copy the kana for each color on their own worksheet,

Suggestions

At this stage, only comprehension is required, so you may introduce as many color terms as possible,
If you have alarge class, you may distribute an orthography list to each student for Procedure #3. Once
students find the cards they need on the wall, have them circle the same kana on their own list and have
them use the list, instead of referring to the cards on the wall, to copy the spellings on their own worksheet.
This gives them enough time for writing practice.
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Sample 5-4

Color Cards for Posting

Place the kana spelling card here.
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Worksheet 5-4

T E R

TELWA

(Have students fill in with
their favorite color)

(Have students copy the spelling for the color they used to fill the
box on the left.)
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5, Coloring Together Targeted Standard:
1.1

Objectives

Students will be able to name the basic colors such as red and blue in Japanese.
Skills
listening/speaking

Vocabulary/Structures

*aka (red) *ao {blue)

’f‘ z.:‘qnji Eor:itln ge)) : zrumsaki gg;lrpll(t)a)
*Ki-ro yeilow HFrO ac
*midori (green) *ghiro {white)
Materials

Color cards with kana spelling used in 4. Playing with Colors (see Sample 5-4)
Worksheet 5-5 (both individual copies and a large class-size copy or a transparency)
Markers or crayons in various colors for the coloring activity

Procedure

{. Input/Output
Review the color names using the colored paper cards that were used in the presentation activity
in 4, Playing with Colors and post it on the classroom wall (or on the poster board that you
carry around). At first, show each card as you name the colors and have the students repeat the
word. Gradually, have the students begin naming the colors. Repeat several times, concentrating
on the colors that the students have trouble naming.

2. Output
Show the enlarged Worksheet 5-5 on the blackboard or wall (or use the overhead projector) and
ask the students which color should be used in order to color a given part. Follow the students’
directions and color the whole picture.

eg. T: [point to one section of the coloring sheet]
Nani iro? Aka? (What color? Red?)
Ss: Ao! (Blue!)
T: [show the blue marker/crayon, etc.] Ao? (Blue?)
Ss: Soo, ao. (Yes, that’ s right. Blue)
T: Hai. Ao. [color that section in blue] (OK. Blue)

Occasionally, show a marker whose color is different from what the students said.

3. Output
Have students cotor Worksheet 5-5 individually. Don’ t give markers or crayons to the students.
Instead, have each student come to you and name each color s/he needs, saying, Aka choodai
(Please give me a red one).

Suggestions

Although we have chosen a picture of a rainbow for our sample worksheet, the purpose of this activity
is not to teach students the proper colors for a rainbow. Therefore, allow them to select whatever colors
they want to use. You may also display the colored worksheet in the classroom and have the students
name the colors in that picture.
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Worksheet 5-5
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Jan Ken Pon Stage I (Grades K-1)
Unit 5 Leisure: Japanese Games

6. Playing with Letters Targeted Standard:
1.1
Ohjectives

1. Students wilibe able to recognize the shapes of hiragana and katakana for shiand ro, and pick up the
matching letters when they look at the models.

2. Students will be able to trace the hiragana and katakana for shi and ro.

Skills

reading/writing

Vocabulary/Structures

(hiragana / katakana)
Materials

Gojuuon chart (a chart for Japanese syllabary)
Flash cards for hiragana ! katakana, shi and ro (for presentation to the whole class)

Worksheets 5-6-1 through 5
Color cards with kana spelling used in 4. Playing with Colors (see Sample 5-4)

Procedure

1. Presentation
After reviewing the previously learned kanaon the gojuuon chart, present the new kana,shi and
ro, using flash cards. Practice their pronunciation and stroke orders (sce Unit 2, 5. Playing with
Letters, Procedure #1). At the end of this activity, go back to the gojuuon chart and have students
find the newly introduced symbols there.

2. Kana Search
Have students look for kana in Worksheets 5-6-1 (for shi), 5-6-2 (for ro)and 5-6-3 (for both shi
and ro). Tell them to circle the hiragana in one color and the katakanain another. Say the name
of the color they should use in Japanese, point to the spelling for that color on the colored card
displayed in the classroom (used in 4. Playing with Colors).

3. Kana Search
Choose four colors that the students have learned in Japanese, assign one each to the hiragana
and katakana for shiand ro, and display the list on the blackboard or the wall. Have students
look for each kana in the Worksheet 5-6-4, and color the spot according to the color list
displayed. Asin Procedure #2, give coloring directions not only by showing the actual color but
also giving the term orafly and pointing out the spelling.

4. Kana Search / Writing Practice
Have students find the Airagana and katakana for shi and roin Worksheet 5-6-5 and trace them.
Then ask them to connect pairs of the same letters.

Suggestions

It is unnecessary to complete all 5 worksheets, from Worksheets 5-6-1 to 5-6-5, within one lesson. You
may begin the introduction of kana at the very beginning of this unit. Waitto do the worksheet tasks until
the color terms are introduced. Utilize them for reviewing and reinforcing the color vocabulary.
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Worksheet 5-6-1
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Worksheet 5-6-2
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Worksheet 5-6-3
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Worksheet 5-6-4
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Worksheet 5-6-5
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Unit 5 Leisure: Japanese Games
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Jan Ken Pon Stage I (Grades K-1)
Unit 5 Leisure; Japanese Games

7. Drawing Songs Targeted Standards:
1.1, 2.2, 3.1, 3.2, 5.2

Objectives

Students will be able to draw the appropriate shapes when they hear the Japanese terms for the basic
shapes, “ circle,” “ triangle,” “ square,” and “ x.”

Skills
listening/speaking/cultural knowledge

Vocabulary/Structures

maru {circle)
sankaku (triangle)
shikaku (square)
ten (period)
batsu (x)
Materials

Japanese picture books and/or video materials for young children for teaching the names of the various
shapes
Scrap paper for drawing

Procedure

1. Presentation
Introduce the terms for the basic shapes such as maru (circle), sankaku (triangle) and shikaku
(square), using songs or picture books for Japanese children designed to teach these terms.

2. Input/Output
Sing a “ drawing song” and have students draw pictures along with the song. First, show which
shape is to be drawn on the blackboard or a transparency and have students copy those shapes
in the air using their fingers. As students become more familiar with the song, have them draw on
paper, and gradually stop showing the model. Also, encourage students to sing along withyou
while drawing the picture,

Suggestions

Tabemono Daisuki Qo-sama Shiriizu 3: Maru, Sankaku, Shikaku (The King Who Likes Food; Series 3:
Circle, Triangle, Square) (see Teaching Materials List) will be a good example of the books to be used
in Procedure #1. You may check TV programs such as Ponkikki and O-kaasan to issho (With Mother)
for video materials. It may be necessary to summarize in English the content of these kinds of authentic
texts before and after the presentation, but for the presentation, use the original texts in Japanese.

It is important to make sure, at the very beginning, that the students understand the concept of a

“ drawing song.” That is, explain that each shape should be drawn one siep ata time according to the
lyrics of the song. It may be necessary to explain this in English. Spend more than one lesson since
students require plenty of time to absorb this concept. For example, sing and draw twice at the end of
every lesson.

Examples of “ drawing songs” may be obtained from picture books for young children as well as
reference books for early childhood education (see Teaching Materials list).
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Jan Ken Pon Stage I (Grades K-1)
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8. “Kagome Kagome” (Optional) Targeted Standards:
1.1, 2.2, 5.2

Objectives

Students will be able to determine whether the name pronounced in Japanese is their own or that of
another classmate and to express their understanding by saying soo (Yes, that’ s right), or chigau (No,
that’ s not right).

Skills

listening/speaking/cultural knowledge

Yocabulary/Structures

Kagome Kagome (the name of a Japanese *500 (Yes, that’ s right)
traditional children’ s song/game) *chigau (No, that is not right)
# yshiro no shoomen daare (lit., Who is right behind dare ka na? (Whois it?)

you?: a part of the lyric of * Kagome Kagome” )

Materials

A music tape or video tape in which Kagome Kagome is being performed by Japanese children
Procedure

1. Preseatation
Introduce the song Kagome Kagome, and explain in English how to play along with the song.
Then have the students actually play along, following simple verbal cues in Japancse
accompanied by the gestures: Maruku natte (Make a circle), Teo tsunaide (Hold hands), and
Mawatte (Rotate in a circle).

2, Input/Output

Have students play along with the song, as you either sing the song yourself or play a video or
audio tape. At the last phrase, Ushiro no shoomen daare? lit., (Who is right behind you?)
rephrase the question and ask the student playing the oni (“ it”), Dare ka na? (Whoisit?) or, ask
the other students, XX-chan ka na? (Is it XX-chan?) in order to elicit the proper verbal responses
from the students. Allow the oni (* it” ) to respond with the English pronunciation: in that case,
whisper the Japanese pronunciation and have the oni (* it” ) repeat after you. If the other
students respond to the yes or no question withan English “ yes” or “no,” have them repeat soo
(That’ s right) or chigau (That is not right) too. After the game is played several times, gradually
sing softer and encourage the students to sing along until you drop out completely.

Suggestions

It should not be too difficult to locate the words and music score for Kagome Kagome because it is
usually listed in any children’ s song book in Japan. Although commercially distributed music tapes and
CDs are available, it may be better for you to sing the song adjusting the speed to the students’ movement
when the students actually play it. (This is somewhat similar to * London Bridge.” ) If possible, show a
video in which children are actually playing.
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Jan Ken Pon Stage I (Grades K-1)
Unit 5 Leisure: Japanese Games

9. Various Games Tal'gelt?g’sstflll:dsa'rzd&

Objectives

Students will be able to begin the appropriate game when they hear the name of the game in Japanese,
or to say that they would like to participate in it.

Skills
listening / reading
Vocabulary/Structures

suru (1 will play it) shiyoo (Let’ s play it.)

shite (Please play it) Oni-gokko (Tag)

Jan-Ken-Pon (JTapanese version of “ Paper, Scissors and Rock™ }
Daruma-san ga koronda (Japanese version of * Red Light, Green Light” )
Kagome Kagome Karuta (playing cards)

Maierials

Pictures or photos of children who are playing the games that the students have played in this unit (with
the Japanese spelling of the name of each game written in kana: see Sample 5-9-1)
A program in which various game names are listed in Japanese (see Sample 5-9-2)

Procedure

1. Playing with Words
Prepare the picture or photo cards for various Japanese games introduced in this unit and add the
kana spelling for cach (see Sample 5-9-1). Review the names of the games, as you show these
cards. Then say a word or phrase associated with each game, such as Daruma-san ga koronda,
and have the students pick up the card portraying that game.

2, Input
Divide the class into several groups and assign one game to each group, saying, XX 0 shite ne
(Please play XX). Check whether each group begins the appropriate game as directed. Give
hints: e.g., sing the tune or chant what they need for the assigned game, In addition, ask students
what they would like to play during recess with questions such as, Nani ga shitai? (What do you
want to play?) and Oni-gokko suru? (Shall we play tag?) and create opportunities for them to say
the names of the Japanese games they have learned so far. Encourage them to speak up in order
to express their wants.

3. Input
Display the cards for the various games (see Sample 5-9-1) used in Procedure #1 on the
blackboard or wall. Prepare a program in which various games are listed in Japanese (see Sample
5-9-2) and give one each cither to individual students or to small groups. Tell the students to play
the games in the order writtenon the program; and search for the same spelling among the cards
displayed on the blackboard or wall so that they know which game to play.

Suggestions

From this point on, recycle these games by creating opportunities for students to play the ones they have
learned in this unit. For instance, allow a group that has finished the day’s task carly to play a favorite
game. Once the students themselves become comfortable in playing these games, encourage them to
feach others, such as friends outside Japanese class or siblings, so that they can play during recess and
after school.

You may use Procedure #3 when you have to take a day off. Preparc the program and the written
directions in English for a substitute teacher. If you record the oral directions in Procedure #2, it may
also be possible to ask other teachers to supervise the class when you cannot.
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Sample 5-9-1

Picture/Photo Cards for Japanese Games

MNTHNITH

(the Japanese name for the game written in kana)
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Sample 5-9-2

A Program for Japanese Game Day

IADH TN
1, BItIT» 2

2. FH5EXADNTAHAIL
3. NTHNTH
4, WHA MBI

5, TORXEBIC
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Jan Ken Pon Stage I (Grades K-1)
Unit 5 Leisure: Japanese Games

10. My Book: Favorite Color and Game Targeted Standards:
1.3,5.1

Objectives

Students will be able to recognize the Japanese written form of the name of at least one game that they
have experienced in this unit and to copy it while looking at the model.

Skils
reading /writing

Yaocabulary/Structures

name(s) for favorite games
Materials

Pictures or photos used in 9. Various Games (see Sample 5-9-1)
White paper for drawing (the appropriate size for inserting in the “ My Book” folder)

Procedure

1. Kana Search /Writing Practice
Review the Japanese games that students have played in this unit, with the cards used in 9.
Various Games (sce Sample 5-9-1). Then have students draw a picture in which they are
playing their favorite game. Display the cards for the various games on the blackboard or wall
and have the students copy the name of the game they have selected beside their drawings. Post
the students’ works outside the classroom, the hallway, or entrance hall, or on the school web
page. Ask the students to look at everyone’ s drawings and figure out which game is most
popular in the class. You may send the results out to Japanese kindergartens and elementary
schools, as well as schools for Japanese children living in America, via the Internet or the
newsletter of your local or national teachers’ association,

Suggestions

If there is not enough time for the students to draw pictures themselves, take the photos while they are
playing cach game throughout the unit and have them use those photos for this activity.
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Unit 5 Vocabulary List / 3
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romanization

atko desho
ao
aka

ichi
ichi-mai
issho

ushiro no shoomen
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oni
oni-gokko
orenji

kagome kagome
katakana

kachi

karuta
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Favorite Food
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: Favorite Food

1. What’s for Lunch? Targeted Standards:
1.1, 3.1, 3.2

Objectives
Students will be able to recognize names of various foods, (beverages, fruits, and vegetables) in Japanese.

Skills

listening

VYocabulary/Structures

tabemnono (food) nomimono (beverage)

hanbaagaa (hamburger) Juusu (juice)

sandoitchi {sandwich) koora (cola)

piza (pizza) gyuunyuu (milk)

supageftii (spaghetti) chokoreeto-miruku (chocolate miik), etc.

furaido-chikin (fried chicken)
pan (bread)
gohan (steamed rice), etc.

kudamono (fruit) yasai (vegetable) ingredients in sandwiches: akai (red)
ringo (apple) retasu (lettuce) chiizu {cheese) aoi {blue)
ichigo (strawberry)  burokkorii (broccoli) hamu (ham) shiroi {white)
orenji (orange) tomato (tomato) tamago (egg), etc. chairoi (brown)
budoo (grape) kyuuri (cucumber) kiiroi (yellow)
momo (peach), etc.  ninjin (carrot), etc. marui (round) kuroi (black)

' shikakui (square) midori no (green)

sankaku no (triangular)
Materials

Dolls or puppets, real food or plastic models for demonstration

Orthography cards for the food vocabulary being introduced (use different colors for the kana
introduced so far: see Sample 6-1-1)

Picture cards for  Upset the Fruit Basket” (prepared as buttons to be worn on the chest, or attached to
headbands: see Sample 6-1-2)

Procedures

1. Presentation
Introduce the vocabulary for popular lunch menu items by taking food items (either real food,
plastic models, or pictures) out of lunch boxes belonging to various characters. Include the
vocabulary for ingredients such as vegetables , or ingredients for a sandwich or a hamburger.
Attach the orthography card to each item as you present the vocabulary.

e.g. T: Mikkii-kun no o-hiru, kyoo wa nani ka na?
(What is your lunch today, Mickey?)
Mickey: {opening his lunch box] Hanbaagaa. {A hamburger)
T: Hanbaagaa ni wa nani ga haitte iru ka na?
(I wonder what’ s in the hamburger?)
Mickey [taking it apart] Pan, refasu, tamanegi, o-niku.....

(Bun, lettuce, onion, meat....)

2. Playing with words
Divide the introduced food items into groups according to their color and shape.

e.g.  marui fabemono = ringoforenji.... (round food = apple/orange)
akai tabemono = tomato/ichigo... (red food = tomato/strawberry)

(continued on p. 210)
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Jan Ken Pon Stage I (Grades K-1)

Unit 6 Food: Favorite Food

3. Input/Cutput

(continued from p. 209)

Distribute buttons or headbands with pictures of food items to the students. Play Huruutsu
Basuketto (Upset the Fruit Basket) with a few items selected from the new vocabulary, such as
fruits, vegetables, and lunch menu items. Before playing a* real” game, have students practice
several times with you playing the role of oni (* it” ), keeping the number of chairs equal to that
of students. Show the item that you call out in Japanese (picture card, real food, plastic model,
ete.) so that students can review the vocabulary. Then take one chair out of the circle and play the
real game. Have a student who is playing oni (* it” ) select the item to be called out. Whisperthe
appropriate vocabulary and have the student repeat itloudly to the class. Change the items to be
used occasionally, so students can practice a variety of vocabulary items.

Suggestions

You may select the food items to be introduced according to the age and interests of your students. Add
and/or change the suggested items in the vocabulary list. Chikin (chicken) and momo (peach) should be
included, however, since they are to be used for introducing new kana later in this unit.

Before beginning Procedure #2, you may have the students listen to you read a picture book for
Japanese children whose theme is food classification. Tabemono Daisuki Oo-sama Seriizu 3: Mary,
Sankaku, Shikaku (see Teaching Materials list), which was also recommended in Unit 5, would be a good

book for this.

Sample 6-1-1

Orthography Cards for Food Items

INY INe— Ff —

Y RAfyF

vV oa— A&

—

a—7

WAZ

WwWhH Z
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L7 A

X Il

IZA LA

A
oo
\J

AWM

r % C
— G LN

(Change the color of the kana introduced so far:e.g., & in ¥a—2)
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: Favorite Food

Sample 6-1-2

Pictures for “Upset the Fruit Basket”
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: Favorite Food
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: Favorite Food

2. Lunch Menu Popularity Poll Targeted Standards:
1.1, 3.1

Objectives

1. Students will be able to recognize questions about their likes and dislikes and respond with gestures,
English, or word-level Japanese.
2. Students will be able to count from 1 to 10 in Japanese.

Skills

listening/speaking

Yocabulary/Structures

hanbaagaa (hamburger) (numbers from [ to 10) (from 1 person to 10 people)
sandoitchi (sandwich) *ichi hitori
piza (pizza) *ni futari
supagettii (spaghetti) *san san-nin
huraido chikin (fried chicken), etc. * shi yo-nin
items selected from lunch menu g0 go-nin
(selected food items other * roku roku-nin
than lunch menu items) *shichi shichi-nin
* hachi hachi-nin
suki (I tike) * fyun kyuu-nin
kirai (1 dislike) *juu Jjuu-nin
un (yes)
uun (no)
Materials

Dolls or puppets for demonstration

Picture cards for food items (see Sample 6-2-1)

Orthography cards from 1. What’s for Lunch? (see Sample 6-1-1)

Like/dislike cards (kana for suki (I like) and kirai (I dislike) witha happy face for suki and a sad face for
kirai: see Sample 6-2-2)

A chart for the popularity poll (see Sample 6-2-3)

Procedures

1. Presentation
Show the picture cards for the food vocabulary introduced in 1. What’s for Lunch? and aska
doll or puppet whether or not she or he likes these items. Display the like/dislike cards (see
Sample 6-2-2) side by side on the blackboard or wall and place each picture of food items under
the appropriate card according to the doll or puppet’ s response. Attach the orthography card
(see Sample 6-1-1) to each picture as well.

eg. T [showing a picture of strawberry] Donarudo-kun, ichigo suki?
(Donald, do you like strawberries?)
Donald: Un, suki. (Yes, I like them.)
T: Soo, ichigo suki. (Is that so? You like strawberries.)

[place the picture under the card for suki (I like)]

2. Input
Ask students whether they like or dislike each food item. When students indicate their preference

using gestures, English, or simple Japanese responses such as un (yes) and uun (no), rephrase,
Soo, XX suki na no (Is that s0? You like XX).
(continued on p.214)
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: Favorite Food

(212 A~V 581)
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{continued from p.213)

eg. Tt [showing a picture of “ strawberry” | Ichigo. (This is a strawberry.)
[standing in front of the “ Like” card holding the picture of “ strawberry” ]
Suki? (Do you like strawberries?)

Ss: [indicating, in English, with gestures, or by saying un (Yes), that they do]

T: Soo, ichigo suki na no.(Is that right? You like strawberries.)
Donarudo-kun mo suki da ne. (Donald also likes them, doesn’ t he?)
Sensee mo ichigo suki da yo. (I, the teacher, like strawberries t00.)

3. Input/Qutput

Conduct a popularity poll concerning lunch menu items. Divide the class into several groups and
assign a picture of acertain lunch menu item to each group. Have one group at a time come to
the front and say the name of the assigned funch menu item while showing its picture to the rest
of the class. Then ask the class, Suki? (Do you like it?). Have the students who like that item stand
up and have the students in the leading group count the number of people who are standing.
Display the results in simple graphs on a chart with the headings, Suki (like} and Kirai (dislike)
(see Sample 6-2-3), using symbols or magnets to indicate the number of people. Atthe end, have
the whole class count the number of people who like each item on the chart.

4, Qutput (opticnal)
Carry out similar popularity polls using items and categories other than foods.

Suggestions

It is not necessary for students to use —nin (the counter for people) in the popularity poll activity. You
however, should use the correct counters. It’ s great if the students start imitating your use of counters, but
don’t insist on it, since counters are not a learning objective for this unit.
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: Favorite Food

Sample 6-2-1

Picture Cards for Food Vocabulary
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: Favorite Food

Sample 6-2-2

Like/Dislike Card

X 5 W
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: Favorite Food

Sample 6-2-3

A Popularity Poll Chart

Put a happy or sad face
to indicate like/dislike,

Write a circle or

place a magnet for
-j'— 3 @ . @ <« cachstudent.

(Place a picture of a -_’_g
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: Favorite Food
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: Yavorite Food

3. Likes/Dislikes Targeted Standard:
1.1
Objectives

1. Students will be able to respond to questions such as, Nani ga suki? (What do you like?) and, Nani ga
kirai? (What do you dislike?) and tell others their preferences about food and drinks,
2. Students will be able to name in Japanese at least one food item that they like or dislike.

Skills

listening/speaking/reading

Yogabulary/Structures

nani ga suki? (What do you like?) nani ga kirai? (What do you dislike?)
food vocabulary introduced so far

*3 items that each student likes and dislikes

—fo — (— and —)

Materials

Dolls or puppets for demonstration (when a helper is not available)

Orthography cards (see Sample 6-1-1) and picture cards (see Sample 6-2-1) for vocabulary
Like/dislike cards (see Sample 6-2-2)

Worksheet 6-3

Procedures

1. Presentation
Ask a doll or puppet what food he or she likes and dislikes, without showing any pictures.
Depending on the doll’ s response, take out the appropriate orthography and picture cards of
foods (see Sample 6-1-1 & 6-2-1) and place them under the Suki / Kirai cards (see Sample 6-
2-2) displayed on the blackboard or wall.

eg. It Chaarii-kun, nani ga suki?
(Charlie, what do you like?)
Charlie: Eeto, ringo, banana, hanbaagaa.
(Um, apples, bananas, and hamburgers.)
T: [placing the appropriate cards under swki (I like)]

Soo, ringo, banana, hanbaagaa ne.
(OK, you like apples, bananas, and hamburgers.)

Jaa, nani ga kirai? (Then what do you dislike?)
Charlie: Burokkorii to gyuunyuu! (Broccoli and milk!)
T: Burokkorii to gyuunyuu ne. (OK, broccoli and milk.)

[placing the appropriate cards under kirai (I dislike}]

2. Input
Have students listen to similar conversations with several other characters and figure out who
likes what. First, have students find the food item among the picture cards displayed on the
blackboard or wall with the corresponding orthography cards, Then, have them search for the
same orthography on Worksheet 6-3 and connect it with the appropriate character. Following
the same procedure, have students connect each character and what he or she dislikes on the
worksheet.

(continued on p. 220)
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: Favorite Food

(continued from p. 219)

3. Output
Ask the class, Nani ga suki? (What do you like?) and Nani ga kirai? (What do you dislike?) and
have students answer the questions freely. If students name items which have been introduced,
take out the appropriate cards, both picture and orthography, and post them. If necessary, review
the model conversation used in the presentation (Procedure #1 above) as an example of how to
answer. When students name items in English, say the Japanese term and have the students repeat

if.

Suggestions

The purpose of the “ reading” activities here is to expose students to written texts rather than having
them *“ read” something. Provide a rich orthographic environment for those students who have
infrequent exposure to written Japanese outside of their Japanese class.
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food; Favorite Food

Worksheet 6-3
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: Favorite Food
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: Favorite Food

4, Matching Game: Food Version (Optional) | Targeted Standard:
1.1

Objectives

After extensively practicing a model conversation, students wilt be able to ask and respond to questions
about what they like or dislike.

Skills

listening/speaking

Yocabulary/Structures (These vocabulary items are optionai)

*nani ga suki? (What do you like?) *nani ga kirai? (What do you dislike?)
*ssho da ne (We like the same thing.)

food vocabulary introduced so far

*at least one_item that each student likes and dislikes

Materials

Dolls or puppets for demonstration

Orthography cards (see Sample 6-1-1) and picture cards (see Sample 6-2-1) for vocabulary
Procedures

1. Presentation
Use dolls or puppets to introduce the model conversation for the Matching Game using Nani ga
suki? (What do you like?) Refer to the procedure presented in Units 1-9 and 2-3 if necessary.

e.g. Sk Nani ga suki? {(What do you like?)
52: Ringo. Nani ga suki? (I like apples. What do you like?)
Si: Ringo. Issho da ne. (I like apples. We like the same thing.)

---> [The two students grasp hands and go find someone else to ask.]

Divide the class into two groups and have them practice each role many times by repeating after
you.

2. Input/Qutput :
Choose a category such as “ lunch menu,” * vegetable,” or “ fruit” and tell the students in
English that they should choose one item that they like in that category. Following the model
conversation pattern practiced in Procedure #1, have students ask each other, Nani ga suki?
(What do you like?) and form groups with people who like the same item.

3. Input/Output
Ask each group that has been formed as a result of the game, Nani ga suki? (What do you like?)
and have all members of the group name the item. Display the picture cards with their
orthography on the blackboard or wall and ask the class which item each group likes.

Suggestions

You can have students practice this conversation pattern repeatedly by changing the categories for their
favorite items or asking the question, Nani ga kirai? (What do you dislike?) and having them form
groups of people who like or dislike the same item.
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Jan Ken Pon Stage 1 (Grades K-1)
Unit 6 Food: Favorite Food

Targeted Standard:
1.2,3.2

5, Story Time

Objectives
The students will be able to enjoy a short story written for Japanese children and recognize the
vocabulary items for foods in the story.

Skills

listening /speaking

Vocabulary/structare {optional)

ohanashi (story) hajimari hajimari (Let’ s begin ) oshimai (the end)
Materials

Picture books written for young Japanese children which contain many food names and numbers,
Procedure

1. Input/Output
Choose a picture book written for young Japanese-speaking children that centers on food.
Although stories written by Japanese authors are preferable, translations are acceptable because
the purpose of this activity is to familiarize the students with vocabulary items. Review
vocabulary items that are featured in the book. Then show the pictures and read the story as itis
written. After reading the story, ask the students what foods appeared and in what order. Ask
about familiar food names that are in the story and have the students answer in un /uun (yes /no).
However, since this isnot an activity to check their memories, show the appropriate page or read
the section if they do not seem to remember. While you are covering this unit, read the same story
over and over again and encourage the students to answer in Japanese such questions as Nani ga
dete kita ka na? (What appears in the story?).

Suggestions

The book Guri to Gura features the ingredients for cake, and a mountain of fruits figures in Iyaiyaen.
If no appropriate Japanese picture books are available, we recommend stories that the students know well,
such as Hungry Catepillar and Hansel and Gretel. Be sure to choose stories with different kinds of food
in them (see Teaching Material List for detailed information).
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: Favorite Food
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: Favorite Food

6. Playing with Kana Targeted Standards:
1.1, 2.2, 4.1

Objectives

1. Students will be able to recognize the hiragana and katakana for mo, chi, and ki, and pick the
matching kana.

2. Students will be able to trace the liragana and katakana for mo, chi, and &i.

3. Students will be able to copy the orthography of the food items they like.

Skills

reading/writing

Vocabulary/Structures (These vocabulary items are optional.)

hiraganaskatakana
*food vocabulary introduced so far

Materials

Gojunon chart (a chart for the Japanese syllabary)

Flash cards for hiragana and katakana for mo, chi, and ki (for the whole class presentation)
Worksheets 6-6-1~3

Transparencies of pictures of vocabulary items with their orthography (see Sample 6-6-1)
A picture list and an orthography list of food vocabulary (see Sample 6-6-2)

Orthography cards (see Sample 6-1-1) and picture cards (see Sample 6-2-1) for vocabulary

Procedure

1. Presentation
Review the kana introduced so far on the orthography cards for the vocabulary presented in this
unit (see Sample 6-1-1), and then introduce the new kana. After extensive drills for
pronunciation and stroke orders with the gojunon chart and flash cards (refer to Unit 2, 5,
Playing with Letters, Procedure #1), go back to the orthography cards for food vocabulary and
highlight hiragana and katakana for mo, chi, and ki,

2. Kana Search
Have students connect the matching kana with a line on Worksheet 6-6-1. Then, have them
search for the hiragana and katakana for mo,chi, and ki on Worksheet 6-6-2 and circle each in
different colors. Have them count the number of each kang and fill in the chart at the bottom of
the worksheet. Finally, show menus from American fast food restaurants in Japan and have
students search them for familiar kana.

3. Kana Search

Select several previously learned vocabulary items that include the hiragana and katakana for
mo, chi, and ki, and already learned kana and prepare transparencies with pictures of the items
with their orthography (see Sample 6-6-1). Highlight all the kana that the students have learned
so far, as well as the hiragana and katakana for mo,chi, and ki. Show the orthography on cach
transparency. Firstcover the picture, and then gradually uncover ituntil the students guess what
the item is. You may do a similar activity using the fast food restaurant menus from Procedure
#2.

(continued on p. 228}
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 ¥ood: Favorite Food
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(continued from p. 227)

4, Writing Practice
First, have students trace the outlined symbols on Worksheet 6-6-3 for writing practice. Then,
prepare a picture list and an orthography list of food items introduced in this unit (see Sample
6-6-2). Have the students individually choose three items they like. Post the orthography cards
(see Sample 6-1-1) and picture cards (see Sample 6-2-2) that have been used since the beginning
of this unit. Then, have the students search for the orthography for the items they have chosen
and copy them beside the pictures on the list,

5. Playing with Words
Use the picture and orthography cards to conduct a word-level review of the food vocabulary
learned in the unit, Point out the fact that some food items are writtenin hiragana and others in
katakana and ask the students to think about why this is so. Further call their attention to the
pronunciations of the katakana words and have them note to what extent they resemble the
English pronunciations. After that, pronounce some well-known American brand and product
names in their katakana pronunciations and ask the students to guess what the original English
is.

Suggestions

Limit Procedure #5 to having the students guess the original English forms of katakana words. Don’ t
ask the students to turn English words into katakana, although some of them may try to do this on their
own. If necessary, explain that not all katakana words come from English and that Japanese people
sometimes make up their own English word combinations.
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: Favorite Food

Worksheet 6-6-1
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: Favorite Food

Worksheet 6-6-2

NS DH o ?
How many did you find?

SOt A | (o

230©1999 U S WEST Center for Japanese Language Education



Jan Ken Pon Stage I (Grades K-1)
Unit 6 FFood: Favorite Food

Worksheet 6-6-3
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: FFavorite Food

Sample 6-6-1

A Transparency for Procedure #3

Use a different color
since this letter has

L \ 3 i / already been introduced.
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: Favorite Food

Sample 6-6-2

A Picture List An Orthography List
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: Favorite Food
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: Favorite Food

\ Targeted Standards:
(13 | LI b 1
7. “Itadakimasu!” : Let’s Eat! 1.1, 2.1, 2.2, 5.1, 5.2

Objectives

Students will know when to use the expressions Itadakimasu and Gochisoo-sama and say them
appropriately.

Skills

listening/speaking/cultural knowledge

Yocabulary/Structures

itadakimasu (set phrase said before eating) gochisoo-sama (set phrase said after cating)
o-kashi {sweets and snacks) kyandii {(candy)

aisu kuriimu (ice cream) kukkii (cookies)

chokoreeto {chocolate) keeki {cake)

Materials

Dolls or puppets for demonstration

Picture cards for snacks, sweets, and other food items (see Sample 6-7-1), or real food items

A picture of aboy or agirl witha cut-out mouth and a plastic bag attached to the back to retain the food
“ swallowed” through the mouth opening (see Sample 6-7-2)

Origami paper (for making paper cups; see Sample 6-7-3 for how to make the cup)

Japanese or quasi-Japanese snacks, such as arare

Procedure

1. Presentation
Use dolls or puppets to demonstrate when to use Itadakimasu and Gochisoo-sama. Then, show
picture cards of snacks (see Sample 6-7-1; or photos of real food) and present their names. After
cach presentation, say, Itadakimasu, and make the figure in the picture (Sample 6-7-2)  eat”
the food (namely, drop the food in itsmouth). After the figure in the picture has “ swallowed”
the food, say, Gochisoo-sama. Gradually begin using food items other than the newly
introduced ones and also have students say the two set phrases along with you.

2. Quiput
Have students make paper cups with origami paper (see Sample 6-7-3 for directions) and put
real snacks (Japanese or quasi-Japanese, such as arare) in them. Eat the snacks after saying,
Itadakimasu, together. When they finish, have them say, Gochisoo-sama, before having them
clean up and wash their hands. Have the students make extra origami cups for their family and
friends outside Japanese class. Fill the cups with Japanese snacks, too, and tell the students to take
them home as gifts to their family and friends. Encourage them to teach the recipients
Itadakimasu and Gocihsoo-sama and to eat the snacks with them.

Suggestions

If you think that making origami paper cups in class would be either too time-consuming or beyond the
motor skills of your students, you may prepare them before the lesson. Regular paper cups may be used
in place of origami cups. If Japanese snacks are not available, use cereal. Some schools prohibit food
consumption outside of lunch time, so check your school’ s policy before preparing for this activity. If
no food isallowed in class, have the students draw pictures of the food they would like to eat on a white
paper plate or prepare fake candies and cookies and have the students pretend to eat them.

Seek the classroom teacher’ s cooperation in directing the class to say Itadakimasu and Gochisoo-sama
before and after eating lunch everyday. In addition, encourage students to use those grectings before
and after meals at home,
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Unit 6 Food: Favorite Food

Sample 6-7-1

Picture Cards for Sweets and Snacks
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: Favorite Food

Sample 6-7-2

Front: Draw a picture of a child on a piece of

cardboard. Cut out the mouth.

Back: Use aresealable plastic bag. Cut out a hole
where the mouth is and attach it to the picture with
cellophane tape or glue.
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: Favorite Food

Sample 6-7-3

Origami Paper Cup
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Unit 6 Food: Favorite Food
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Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: Favorite Food

8. Lunch Song Targeted Standards:
2.2,3.2,4.2,5.2

Objectives

Students will become familiar with Japanese-style o-bentoo (boxed lunch).
Skills
listening/speaking/cultural knowledge

Vocabulary/Structures

*g-bentoo (boxed lunch) o-nigiri (rice ball) kore kurai (about this size)
*g-bentoo-bako (lunch box) kizami-shooga (sliced ginger)

goma-shio (sesame salt)

ninjin (carrots)

goboo (burdock root)

shiitake (shiitake mushroom)

renkon (lotus root)

huki (butter bar)

Materials

A large cardboard lunch box and things to put in it, such as o-nigiri (vice balls) and ninjin (carrots) (see
Sample 6-8 for patterns).

Procedure

1. Presentation
Sing a lunch box song beginning with Kore kurai no o-bento bako ni (Into a lunch box about
this size) as you place o-nigiri (rice balls), ninjin (carrots) and other food itemsin the lunch box
(see Sample 6-8). Alsointroduce the accompanying gestuses, such as showing two fingers while
singing, ninjin-san (carrots).

2. Input
Select one student from the class and have him or her place items in the lunch box as you sing
the song. First, hand the items to the student during the song. As students learn the fixed order,
have the leader pick up the appropriate item without prompting, asthe restof the class performs
the gestures.

3. Output
Have students sing the song along with you. Youmay let them substitute the names of items that
they would like to pack in the box. Compare their own preferred lunch box with the original one
in the song.

Suggestions

The objective of this activity is to let students know that o-bentoo isnot the direct translation of English
“lunch.” Although some items such as renkon (lotus roots) and fuki (butter bar) are not familiar to
students living in America, it is not necessary to change the lyrics, since the goal of this activity is for the
students to enjoy music and the accompanying gestures, not to learn the vocabulary.
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Sample 6-8
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Jan Ken Pon Stage I (Grades K-1)
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9. My Book: Likes and Dislikes Targeted Standards:
1.3

Objectives

1. Students will be able to copy the expressions suki (I like) and kirai (I dislike) as well as the Japanese
names of their favorite and least favorite food items from a model.

2. Students will recognize that there is adifference in speech styles between everyday conversation and
formal presentation.

Skills

speaking /writing

VYocabulary/Structures

#*suki (I like) food vocabulary introduced in this unit
#at least one favorite and one least favorite food for each student

% kirai (1 dislike)

—desu (formal sentence ending)

Materials

Two poster boards (one with suki (I like) and one with kirai (I don’t like))

Orthography cards(see Sample 6-1-1) and picture cards(see Sample 6-2-1) for vocabulary
Worksheets 6-9-1 and 2

Like/Dislike cards(see Sample 6-2-2)

Procedure

1. Symbol Search / Wiiting Practice
Prepare two poster boards and write suki (I like) on one and kirai (I dislike) on the other in
hiragana. Review the expressions suki (I like) and kirai (I dislike) as well as food vocabulary,
following the procedure used in 3. Likes/Dislikes. Ask dolls or puppets what foods they like and
dislike and place the picture and orthography cards in the appropriate places (see Sample 6-1-1
and 6-2-1). At the end, read aloud the suki and kirai orthography on the poster board. Then,
distribute Worksheets 6-9-1 and 6-9-2, and have students trace the “ outlined” kana. Have
students draw pictures of their favorite and least favorite food or beverages on each sheet (at least
one each; students may draw more than one if time allows). Finally, have the students choose at
least one of the items they have drawn and copy its name in kana while looking at the
orthography (see sample 6-1-1) and picture (see Sample 6-2-1).

2. Input/Qutput
Post the “ Like” cards (see Sample 6-2-2) on the blackboard or wall. Have one student atatime
come to the front with his or her own completed Worksheet 6-9-1. As if conducting a formal
interview, ask, —san wa, hani ga suki desu ka? (—, what do you like?). You may wanito usc a toy
microphone to indicate that it is a formal situation. Allow the students to respond to your
question with one word, but report the response in a formal sentence ending with desu to the class.
Students are not required to repeat the formal sentence unless they really want to.

(continued on p. 246)
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(continued from p. 245)
Suggestions

If the class is small enough, you may not have to display the orthography or picture-card pairs in
Procedure #1. Instead, you may walk around while the students are drawing pictures,and ask them what
they are drawing: Kore ninjin ka na? (I wonder if these are carrots), and directly teach them the kana
spelling.

If there is not enough time to let students draw pictures, prepare pictures of the food vocabulary
introduced in this unit. Recycle the picture list from 6. Playing with Kena (see Sample 6-6-2). Then,
have the students mark the pictures with * O” for suki (1 like) or “ X" for kirai (I dislike) and copy the
orthography for those they have marked. You may prepare small stickers for suki (I like) and kirai (1
dislike) and have students place them beside the pictures instead of using “ O” and “X.”

The formal ending, desu, is first introduced in Procedure #2 here. At this stage, however, students only
have to notice that there is a difference. They do not have to be able to use the different styles
appropriately by themselves. Do not make the students restate their original one-word response. Do not
force them to use the desu ending during the regular lessons, either. You, yourself, do not have to change
your casual speech style which is appropriate for young children.

246©1999 U S WEST Center for Japanese Language Education



Jan Ken Pon Stage I (Grades K-1)
Unit 6 Food: Favorite Food

Worksheet 6-9-1

v 3
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Worksheet 6-9-2
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Unit 6 Vocabulary List / #® ) 2
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romanization

aisu kuriimu
aol
akai

itadakimasu
ichi

ichigo
issho da ne

uun
in

o-kashi
o-shimai
onigiri
o-hanashi
o-bentoo
o-bentoo-bako
orenji

katakana

kiiroi

kyandii
kizami-shooga
kyuu
gyuunyuu
kyuu-nin
kyuuri

kirai

kudamono
kukkii
kuroi

keeki

go

koora
gochisco-sama
go-nin

gohan

goboo
goma-shio
kore kurai

san
sankakn no
sandoitchi
san-nin
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romanization

shi
shiitake
shikakui
shichi
shichi-nin
Juu

Juusu
Juu-nin
shiroi

suki
supageltii

fabemono
famago

chiizu

chairoi

chokoreeto
chokoreeto-miruku

—~ [0 ~
fomato

nani ga kirai?
nani ga suki?
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hiragana

fuki
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budoo
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act.#
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romanization act, #
<E>
E YA marti 1
< B>
HEUD midori no 1
<H>
B Momo 1
<>
PE yasai 1
<I>
Lizh yo-nin 2
<y>
JATZ ringo 1
<h>
LR retasu 1
HAZA renkon 8
<AH>
54 roku 2
BLITA roku-nin 2
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1. Come on, Doggies and Kitties! Targeted Standards:
1.1, 2.2
Objectives

1. When students hear a color term in Japanese, they will be able to pick out the corresponding color.
2. Students will be able to name colors they like or the colors of items that they need, and then obtain
items in those colors.

Skills

listening/speaking

Yocabulary/Structures

inu (dog) *chodai (please give me)

neko (cat) kami (paper)

* the favorite colors of each student origami

akai (red) kuroi (black) midori no (green)

aoi (blue) shiroi (white) pinku no (pink)

kiiroi (yellow) chairoi (brown) orenji no (orange) and other adjectives indicating color
Materials

A large piece of paper for origami demonstration (cut newspaper/wrapping paper into squares)
Origami dogs and cats in colors to be presented {(prepare at least three pieces for each color: see Sample
7-1)

Origani paper {for students’ use)

Procedures

1. Presentation
Show how to fold an origami dog and cat, using a large piece of paper (see Sample 7-1 for how
to fold). Say inu (dog), or neko (cat) repeatedly, while folding, When you have finished folding
the animals, tape them up on the blackboard, draw additional body parts for them and make
meowing or barking noises. Make sure that students understand that you are making adog ora
cat, and associate the Japanese terms inu and neko with those animals.

2. Input
Fold anumber of origami dogs and/or cats in various colors before the lesson. Place them on the
blackboard or wall in groups of the same color, explaining that they are, aoi inu (blue dogs) or
akai neko (red cats). Start asking students questions such as, Kore aka? (Is this a red one?).
Eventually, the students will be able to ask for origami animals by color: Midorino inu choodai
(Please give me a green dog).

3. Output
Have students fold their own imu (dog) or neko (cat). Bring origami papers in the colors whose

names you have presented to the students, and ask students to choose their favorite color. Have
each student say, __ (the name of the color) choodai (Please giveme ___ ) when you distribute
the origami paper. If a student requests a color in English or simply points to a sheet, rephrase
it in Japanese and have him or her repeat at least the name of the color before you hand itover.

Suggestions

You may use any colored paper cut into squares for this activity if real origami paper istoo expensive or
not available. They are colored on both sides, unlike real origami paper, but that does not make any
difference when folding inu and neko in this activity.
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Sample 7-1

Origami “Doggies” and “Kitties”
23 ke

4

Towa 1t over

>

Make & upside doum

A X dcgg?e/
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2. Playing with Symbols Targeted Standard:
5.1

Objectives

1. Students will be able to recognize the hiragana and katakana for i and nu and match them up.

2. Students will be able to trace the hiragana and katakana for i and nu.

3. Students will be able to associate the adjectives ookii (big) and chiisai (small) with the size of objects
and pick, with the teacher’ s gestures and/or examples, an item of the appropriate size when they hear
either term.

Skills
listening /reading / writing

Vacabulary/Structures

(hiragana / katakana)

inu (dog)
ookil (big, large)
chiisai (small)
Materials

Gojunon chart (a chart for the Japanese syliabary)

Flash cards for the hiragana and katakana for i and nu (for presentation to the whole class)
Orthography cards used in the previous units (see Sample 2-2-2, 3-1-1, 3-3-1, 4-5-2, 5-4 & 6-1-1)
Worksheets 7-2-1~3

Procedures

1. Presentation
Using the gojunon chart, flash cards, and orthography cards from the previous units, introduce
the hiragana and katakana for i and nr and have the students practice the pronunciation and
stroke orders for each symbol. (See Unit 2, 6. Playing with Letters, Procedure #1 for the
standard procedure.)

2. Symbol Search
Have students find the hiragana and katakana for i and nu on Worksheet 7-2-1 and circle them.
Also, have students count the occurrences of each symbol in Japanese.

3. Presentation /Playing with Words / Writing Practice
Write the hiragana and katakana for i and nu in different sizes on the blackboard or on a
transparency and have the students practice tracing each letter in the air. Describe the symbols
with the adjectives, ookii ‘i’ (big ‘i’) and chiisai i’ (small i’), and then show how the symbols
correspond to that verbal description, The goal at this point is to have students understand the
meaning of ookii (big) and cliisai (small), rather than being able to write the symbols i and nu
correctly. Then, have students {race the kana in Worksheet 7-2-2 (with a picture of a big dog}
and 7-2-3 (with a picture of a small dog). Show each picture to the whole class and say with
exaggerated gestures, Kore ookii/chiisai inu (This is a big/small dog), before students begin to
work individually. If the students seem to have misinterpreted ookii and chiisai as (mother and
baby), clarify using the family terms learned in Unit 2: O-kaasan, ookii ne (Mother is big, isn’t
she?), Aka-chan, chiisai ne (The baby is small, isn’ t it?).

(continued on p. 258)
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{continued from p. 257)
4, Writing Practice

Have students copy the symbols for inu in either hiraganaor katakana on a scparate blank sheet
while looking at either Worksheet 7-2-2 (for katakana) or 7-2-3 (for hiragana). Have students
take the sheet home and show it to whomever they like, such as a family member or a friend
outside their Japanese class. Tell them to teach the word ini to that person and ask him or her to
draw a picture of adog there. When the students bring back the drawings to the class, talk about
the many different kinds of dogs.

Suggestions

In this activity, have the students practice writing the word inu in both hiragana and katakana. Animal
names are written in katakana in scientific contexts, even though they are not loan words. However,
hiragana or kanji are often used in stories. Therefore, it is appropriate to practice both.
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Worksheet 7-2-1
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Worksheet 7-2-2

BRE WA A
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Worksheet 7-2-3

RACONAY A

©1999 U S WEST Center for Japanese Language Education 261



Jan Ken Pon Stage I (Grades K-1)
Unit 7 Nature: Favorite Animals

3, WY [tz 250 -2
1.1, 3.1

FYBE

1.E8HE(3H LR -2 A/ REFN0CINWOLEMEMN T YoYDL F 0, BVETKRERSIUNTES,
2, BIOEAF v —CRESFES oM EHY T, TRE30 Dh3wng [buvunl o lunng $oiidicd
FhLLWHPERELILNTE L,

18
WD
BEHX

E3R2/03822A(B LI, YA A D3 L kD ete.)

SAAY SIS FN Y AR IR ST IS F R D= S SAT S S Ay AN~ SN DTS
A A B VAN B 1 (o8

BBEW 5030 hbunn/ s 2 L et

Wi FlLed mEL L)

2

RBERIEGHORA - PP TN 7-3-1&2:1 7 FALERICRE LN EY {1 X0 —Ly b RUEEIME I IS
WHEAR/ I —TRICBELCHREY PRET D)
J— Y=t 7-3(F 7 atn)

FHR

1. 8
BHBEEFNATWAEYWIRET, wWALEIIXES, BIUEROHY THIVnALEY L X0hE THEK]
ELTRET, X3V Dhdw) FofETE, (WA, K¥nrazi—-Rrhdnizni—rER
HT, REWHFEHEL, ZRBBFIA, KEVR, | HFLE-TWL, ) - 7 XEOHYER
#T (bt &, [haZuvwn) 3A4F02R8T T8 vy 28X /HY¥3,

2. EERU
FHORL—~FONOLy NEBHE LA A~ I0 54, SEFABELEAL (RE0# 2b
WhEy iR 385, hbvng ThaZuvn) $EHMTEROINV-TIARZER
MY, REodlEriciEe T h oy,
#4 Ringh= VAN ) DN AN ] « B 2R SO
Phwagip= wgF, Ay .

3. TEMU(F TV a )
TP = 7-3 LOBYHOEWERMMYRL ETT, 2089 FR2BLETES,

4. 47w b
BEOHLILEHWORA-F(R)EE->T [HHE) KL, ARTHYEIT LS 5. #@»
xx (04 REL L) LAFETHERL, RT3V OROMIIHLALTEHT 5, BV
ERMEEL THN, RAERENAMEMOTE AT PRI TSRMESRZ L 2ICLTNC, £
NENOB(FIET LR, EROPFEANTEO)ONT, ThkExuvhir buonh) $8FL8)

BT,

(264 ~— DI ()

262 ©1999 U S WEST Center for Japanese Language Education



Jan Ken Pon Stage I (Grades K-1)
Unit 7 Nature: Favorite Animals

3. Let’s Go to the Zoo! Targeted Standards:
1.1, 3.1
Objectives

1. Upon hearing the Japanese names of “ zoo,” “ farm,” and “ circus animals,” students willbe able to
pick out their pictures.

2. Helped by such visual aids as gestures and concrete examples, students willbe able to pick out animals
described by adjectives such as chiisai (small), kawaii (cute), and kakkoii (awesome).

Skills

listening/reading

Vocabulary/Structures

doobutsu (animal) raion (lion) chinpanjii (chimpanzee) uma (horse)

doobutsu-en (200) zoo {etephant) rakuda {camel) shika (deer)

saakasu (circus) kirin {giraffe) koara {(koala bear) kujira (whale)

noojoo (farm), ete. sai (rhinoceros) kangaruu (kangaroo) pengin {penguin), efc.
shimauma (zebra) saru (monkey)
gorira (gorilla) kuma (bear)

ookii (big) kakkoii (awesome) ikimashoo (Let’ s go)

chiisai {small) tsuyoi (strong), etc. mimashoo (Let’ s see)

kawaii {cute)

Materials

Picture cards of animals with orthography (see Sample 7-3-1 and 2: prepare one set of large cards for the
whole class presentation and several sets of small cards for students’ use suitable for the number of
students and groups)

Worksheet 7-3 (optional)

Procedures

I. Presentation
Pretend that the class is visiting a zoo and introduce the names of animals in Japanese, using large
picture cards (see Sample 7-3). Have students pay attention to the orthography on each card as
well as to the pronunciation of each word. Occasionally, show a “ family” of animals in which
they see the same kind of animals in different sizes, and review the adjectives ookii (big) and
chiisai (small). (For example, show pictures of a big dog and a small dog and say, Kore wa
okaasan. Ookii ne (This is the mom. She’s big), pointing to the picture of the big dog. Show
pictures of a rabbit and a lion and review or introduce kawaii, kakkoii, tsuyoi, etc.).

2. Playing with Words
Give a set of small picture cards to each student or group of students, and have them group the
animals by adjectives. Allow students to freely select which animals can be classified under the
subjective adjectives such as kawaii {cute) and kakkoii (awesome).

e.g.  Ookii doobutsu (big animals) = elephants, giraffes, hippos, polar bears, etc.
Kawaii doobutsu {cute animals) = rabbits, pandas, etc.

3. Playing with Words (optional)
Read the names of animals on Worksheet 7-3 aloud and have the students connect the pictures
of animals with the food they eat.
(continued on p. 264)
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(continued from p. 263)

4. Input
Make aclassrcom “ zoo” by posting large picture cards of animals on the wall and pretend that
the classis visiting the zoo. Give a direction in Japanese such as,-—o mimashoo (Let’s go seethe
—} and have the whole class move to the picture of that animal. Lead the class to the right picture
at the beginning, but eventually have them decide which picture they should go to based on the
name of the animal they heard. Review the adjectives by making such comments as, Ookii nee
(F¢ s big, isn’ tit?) and Kewaii ne (It' s cute, isn’ t it?).

5. Output (optional)
In addition to giving directions in Procedure #4, ask students, Tsugi nani o miru? (What shall we
see next?) in order to encourage them to say the names of animals in Japanese. Or you may
choose a class leader to guide the rest of the class. Whisper the term to the students whenever
necessary and have them repeat it.

Suggestions

It might be fun to arrange the animals in the classroom zoo in Procedure #4 based on a real map (in
Japanese if available) of a nearby zoo.

Since the signs at Japanese zoos spell the names of animals in katakana, use katakana for the
orthography on the picture cards.

When using Procedure #3, feel free to change the contents of Worksheet 7-3 according to the kinds of
animals introduced so far and the knowledge your students have of those animals.

In areas withno zoo nearby, set up different situations, such asa farm or a circus, with which the students
are more familiar.
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Sample 7-3-1

Picture/Orthography Cards of Animals(1)

G || A

74 x>~ VY

Dk
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Sample 7-3-2

Picture/Orthography Cards of Animals(2)

a7

Ny H
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Worksheet 7-3
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4. Looking for Animals

Targeted Standard:
1.1

Objectives

Students will be able to name in Japanese some animals and insects found in azoo or in their everyday
surroundings with your help.

Skills

listening/speaking/reading

Yocabulary/Structures

* risu {squirrel) *hebi (snake) (number from 1 to 10)
*nsagi (rabbit) *fokage (lizard) ichi hachi

* nushi (cow) *kaeru (frog) ni kyuu
*ahiru (duck) * otamajakushi (tadpole) san Juu

* piwafori (chicken) * kemushi (caterpillar) shi

*fori (bird) * gokiburi (cockroach) £go

* hitsuji (sheep) *kumo {spider) roku

* pezumi (mouse) *sakana (fish) etc. shichi

*names of animals introduced so far
color terms introduced so far
*at least one animal studied so far

Materials

Hidden pictures in which a variety of animals are hidden (see Sample 7-4-1: also look for ones in picture
books commercially available)

Several kinds of coloring puzzles with animals (change the Arabic numerals to kanji, prepare one for
presentation to the whole class, either an enlarged copy or a transparency, as well as individual sheets)
Construction paper

The picture/orthography cards for animals used in 3. Let’s Go to the Zoo! (for the whole class
presentation: see Sample 7-3-1 and 2)

Picture/orthography cards for animals newly introduced in this lesson (for the whole class presentation:
see Samples 7-4-2 and 3)

Procedures

1. Presentation
Show the hidden pictures (see Sample 7-4-1) and have the students search for animals in them.
Place the corresponding picture/orthography cards (see Samples 7-3-1 and 2 and 7-4-2 and 3)
on the blackboard or wall when an animal is found. If the students name animals which have
been introduced in the previous activity 3. Let’s Go to the Zoo! in English, have them repeat
the Japanese term after you. Introduce new animal names whenever the students find one in the
pictures.

2. Input
Obtain commercial color puzzles in which one can find a certain figure (in this case, animals) as
one colors each space according to the assigned number. Change the Arabic numerals to kanji,
Prepare either an enlarged copy or a transparency for presentation and color each space as you
review the numbers and the color terms in Japanese. As you color, ask the students, Raion ka na?
(I wonder if this is a lion?). Then, have them color individual copies. Prepare several different
kinds, so that not all students find the same animal in their puzzles.

{continued on p. 270)
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(continued from p. 269)
3. Output

Place all of the pictureforthography cards of animals (see Samples 7-3-1 and 2 and 7-4-2 and 3)
introduced so far on the blackboard or wall and have students select several for * A ClassZoo.”
As in the hidden picture activity in Procedure #1, have students practice the Japanese terms,
repeating them in Japanese after you, if they name them in English. Write the names of the
animals that the students have selected on construction papers, one name per sheet, and have
them draw pictures of the animals in Japanese that are written on their sheets. Read the name of
the animal aloud when distributing the construction paper, and have the students figure out
which animal they should draw. If they still do not know what to draw, tell them to find the same
word on the picture/ orthography cards posted on the blackboard or wall.

Suggestions

The purpose of this lesson is to expand the students’ vocabulary. Be flexible and add or replace items,
including insects, plants, and fish, in the vocabulary, depending on your students’ interests.
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Sample 7-4-1

A Hidden Picture
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Sample 7-4-2

Picture/Orthography Cards of Animals(3)

N SRaN) 12§ A
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Sample 7-4-3

Picture/Orthography Cards of Animals (4)
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5. Story Time Targeted Standards:
1.2, 2.1, 3.2, 4.2

Objectives

. The students will be able to enjoy a Japanese folk tale with the aid of the illustrations and the narrator’s
facial expressions and to recognize the animals in the story.

Skills

listening/speaking/culture

Yocabulary/structure

ohanashi (story) hajimari hajimari (Let’ s begin)

mukashi mukashi aru tokoro ni (Once upon a time...) oshimai (the end)
animal names in the folklore

Materials

Picture books or picture story cards of Japanese folklore in which animals appear (Tsuru no Ongaeshi,
Momotaroo, Hanasaka Jiisan, Shitakiri Suzume).

Procedure

1. Input

Choose a Japanese folk tale in which familiar animals appear. Use a picture book written for
Japanese children and read it exactly as written while showing the illustrations. If picture story
cards (kamishibai) are available, use them. Tell the students in English that the story is about an
animal and instruct them (o pay attention to which animal appears and what it does in the story.
After reading the story once, have the students name the animal in the story in English, Then ask
the students what the animal has done. However, the students do not have to understand the story
completely. After this, summarize the story to the students and read the story again. Alternatively,
read each page first in Japanese and then in English. When the students understand the story,
explain in English what the animal has done and the relationship between the animal and the
human characters in English. Finally, have the students give examples of English stories in which
that same animal appears. Ask them to compare the roles of the animals in the two stories. If there
are students who are from countries other than Japan and North America, ask them to tell foik
tales that they know.

Suggestion

We recommend using a Japanese cartoon series, Nikon Mukashibanashi, When reading the folk tale in
Japanese, read it as written, including the tone and vocabulary items characteristic of Japanese folk tales.

©1999 U S WEST Center for Japanese Language Education 275



Jan Ken Pon Stage I (Grades K-1)
Unit 7 Nature: Favorite Animals

6., FELW HNLY BYTHEAY V¥~ X
1.1

¥ H Hif
MANEE 2] IMEFRGND] LEAT, B EHAOHSUHN/ BV IHPOENEAREBTRB—DOFT I LN
T3%3,

# 6
iR g Tl
3 X

BICHRTE? /HICHELN?
BALE9PDOEE
s BEBESMG s AGHERVWRERE IR rE—2%D

#2H

FEVAI L= a Y RAOAR AN 5HYE

HANBLONYOE . REHD— R (7 7 AXBIRELNI YA X0 Y 7N 7-3-1&2 R 7-4-2&3)
D= 7-6

%5 T560) #—F(22y b6 THRALEY I ¥ 7N 6-2-2)
BMUYAPBRURRBYAN VTN 7-6)

F 8
LR PN
ABEM ST, MTOL IR LELMAIAEE, LA (FAAFS ) THIAEWT &, B
BLTESORhOR/ REH—~ R (F o Ih7-3-1&2 RV 7-4-2&3) 2B UTT 52 TR L wnh—F (¥
TN 6-2-2)DTIRENENRE S TV (22w b 6 13, &4y /e dy) FIR158),
) T: I THENFE, Fr—U—-FU, HHFFE7?
F o) A~E, F),
T: e, FSrEBNT
Fr—1— (H 1
2. 47Ty b

LI BLBEROF IV~ 1220 THOL 2P BT, ZTRZNAF IR ROy Y
NABETES, BRICBONERY~FOFPLULTIWYROP o kL, V=2 0 —F 7-612F L
EEORPL20BYOLNEHELT, Fv 77V~ DEANEHSRHPOLWNEBTHIES, (22 b
6 3. §xu%/ Bwidy FHiE2 &R)

34Ty bST IR Ty b
B/ REA-FE-BRIJETLTIL ABLOLEYE ) —FEHIAEE, COERIZI 5 A2EIiEl -
TILeHHRANBFMFE?)] [FE RO?) CHML, 2% ABIHHOENEFTbES, AL
FaHErRTERELHIOR/ REN—FEBLT TTE5] 350 H—FOTRENFNE ST,
EHPLORBHFRBLE-ABHSE, 8AFeF L 52 CHAEBOBERFEHEICBUEIEL( 14, Wiy
LI FRH1&3 AUV =y M 6 13, 55344/ F/E3E5K).

4, FWTaLD
BALADHOBROBYAPERBYAMNY N T7-6)BEL, 2V4BIRIAIDOEILHESN
FEXRHE=ZORITES, BRI REI- (P PN T7-3-182 BV 7-4-28&3) 52> TH S,
FNEEBLUPLASVBALBYOREYRRVAIPLESES, Ror kbR A OROK
LZNXFLEEIHIEL, (=9} 6 (6. XFHU) FiH458)

Bk
2oy b BOBRETHE, [TE%) 350y 2 [Bulw 9w ERBELTWAERESSFVEELNS, iy

ZonwT 15 Tshng 28328 T, 285 (Buluvg T80 TRETWIEICHIBESTAMHC LY
BELTHEEN,

276 ©1999 U S WEST Center for Japanese Language Bducation



Jan Ken Pon Stage I (Grades K-1)
Unit 7 Nature: Favorite Animals

6. Likes/Dislikes Targeted Standard:
1.1

Objectives

Students will be able to name at least one animal that they like and one animal that they dislike in
response to questions such as, Nani ga suki? (What do you like?) and Nani ga kirai? (What do you
dislike?).

Skills

listening/speaking/reading/writing

Yocabulary/Structures

nani ga suki? (What do you like?) nani ga kirai? (What do you dislike?)
names of animals introduced so far
*the name of at least one favorite animal and one disliked animal

Materials

Dolis or puppets for demonstration

Picture/orthography cards of animals introduced so far (for the whole class presentation: see Samples
7-3-1 and 2 and 7-4-2 and 3)

Worksheet 7-6

Like/Dislike cards {used in Unit 6: see Sample 6-2-2)

A picture list and an orthography list (see Sample 7-6)

Procedure

1. Presentation
Using props, ask cartoon or storybook characters questions such as Nani ga suki? (Whatdo you
like?) and Nani ga kirai? (Whatdo you dislike?). Place the cards representing the animals under
either the Like or Dislike card, depending on the character’ s response. (See Unit 6, 3. Likes /
Dislikes, Procedure #2.)

eg. T Watashi wa usagi ga suki. Chaarii Buraun wa nani ga suki?
(I like rabbits. What do you like, Charlie Brown?)
Charlie: Eeto, kirin. (Um, giraffes.)
T Ja, nani ga kirai? (Then, what do you dislike?)
Charlie: Kumo! (Spiders!)
2. Input

As students listen to various characters participate in the dialogue above, they should have
Worksheet 7-6 in front of them. First, have students find the animal that the character likes from
among the picture/orthography cards displayed on the blackboard or wall. Then, have them
search for the orthography for that item on Worksheet 7-6 and draw a line on the worksheet from
the orthography to the character. Follow the same procedure to have them connect each
character with whathe or she dislikes on the worksheet (see Unit 6, 3. Likes/Dislikes, Procedure
#2).

3. Input/Output
Remove all the picture/orthography cards from the blackboard or wall and then present the
conversation between yourself and the first character (see e.g. in Procedure #1), Immediately
after this, ask the class, Nani ga suki? (What do you like?) and Nani ga kirai? (What do you
dislike?) and have the students answer the questions freely.
' (continued on p., 278)
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(continued from p. 277)

If they name animals that have been introduced, take out the appropriate pictureforthography
card and place it on the blackboard or wall. When the students name animals in English, say the
Japanese term and have them repeat it (see 4. Looking for Animals, Procedure #1 and 3 and
Unit 6, 3. Likes/Dislikes, Procedure #3),

4. Writing Practice
Prepare two lists of animals introduced in this unit, one for pictures and one for orthography (see
Sample 7-6), and have students individually choose three items they like from the picture list,
Display the picture/orthography cards (see Samples 7-3-1 and 2 and 7-4-2 and 3), and have the
students search for the orthography for the items they have chosen and copy them next to the
pictures on the list (see Unit 6, 6. Playing with letters, Procedure #4).

Suggestions

Some students may have confused swki and kirai with oishii (delicious) and mazui (not tasty) in Unit 6,
It ishoped that reintroducing these words in connection with animals will cause those students to realize
that their initial understanding was incorrect.

Sample 7-6

A Picture List An Orthography List

74X F) U

(Pictures of the animals listed in the
orthography list on the right) l‘ j] bj 7:7 I }l/
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Worksheet 7-6

RGP BITHSE LW ?

(Circle either one depending on which conversation students listen to)

Charlie Brown
(with a picture)

(another character’s
picture)
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" Targeted Standards:
7. Popularity Poll 1.1, 1.3, 3.1, 5.1

Objectives
Students will be able to pick out animais matching such Japanese adjectives as ookii (big) and chiisai
{small).

Skills
listening/speaking/reading

Yocabulary/Structures

selected animals introduced so far ookii (big) shiroi (white)
suki (like) chiisai (small) kuroi (black), etc,
kirai (dislike) kawaii {cute)

donna — ga suki? (What kind of ___ do you like?) kakkoii (awesome)

Materials

Dolls or puppets for demonstration

Picture cards of an animal in different colors and sizes (see Sample 7-7-1)

Like/dislike cards (see Sample 6-2-2)

Pictureforthography cards of animals introduced so far (see Sampies 7-3-1 and 2 and 7-4-2 and 3)
A chart for the popularity poll (see Sample 7-7-2)

Procedure

1. Presentation/Input
Choose one animal and prepare pictures of several varieties of that animal, including different
colors, different sizes, or adults and young (see Sample 7-7-1). Post those pictures, and ask
several characters which one they like. Have students determine which one fits the character’s
description and hand it to the character.

eg. T. Chaarii Buraun, usagi ga suki (Charlie Brown, do you like rabbits?)
Charlie: Un, suki. (Yes,1do.)
T: Donna usagi ga suki? (What kind of rabbits do you like?)
Charlie: Uun, shiroi usagi ga suki.(Well, I like white ones,)
Ss: {Pick a picture of white rabbits and hand it to Charlie.]
2. Input

Divide students into several groups and give each group a large picture/orthography card of an
animal already introduced (see Samples 7-3-1 and 2 and 7-4-2 and 3). Have one group come to
the front of the class and say the name of the animal on their card, Then ask the whole class,
Suki? (Do you like it?) and have those students who answered in the affirmative stand up. Tell the
group of students in front of the class to count the number of the students standing up and record
the number, Repeat the procedure for all groups. After completing the survey with all groups, go
back to the first group and have each one report the number of people who like the animal
assigned to their group.

e.g. T: . ga suki na hito wa... {Those who like __.)
Ss: — nin desu. (The number is - people.)

Display the popularity poll chart and show the results by creating simple graphs with lines or
magnets (see Sample 7-7-2). Make the most popuiar animal the class mascot. Then decide what
the class mascot will ook like by voting in the same way on such features as size and color.

(continued on p. 282)
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(continued from p. 281)
Suggestions
A good post activity is creating a class banner with a picture of the class mascot. Write the name of the

animal in Japanese either in hiragana or in katakana and show it to people outside your Japanese
program, perhaps at an assembly, or an open house.

Sample 7-7-1

Picture Cards of Color/Size Variety

Example: Rabbits
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(black) (brown)

. . (white)
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Sample 7-7-2

A Popularity Poll Chart

Put a happy or sad face
to indicate Like/Dislike.
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Jan Ken Pon Stage I (Grades K-1)
Unit 7 Nature: Favorite Animals

8. Playing with Animal Sounds Targeted Standards:
3.2,4.1,5.2

Objectives

1. Students will be able to tell which animal makes the sounds you produce.
2, The students will be able to imitate you in producing the Japanese versions of animal sounds.

Skills

listening/speaking/cultural knowledge

Vocabulary/Structures

kobuta (piglet) *buu-buu (onomatopoetic sound for pigs)
tanuki (badger) *ponpokorin  (for badgers)

kitsune (fox) * kon-kon {for foxes)

neko (cat) *nyaa-nyaa  {for cats)

niwatori {chicken) * kokekokkoo {for chickens)

inu {dog) *wan-wan {for dogs)

roba {donkey) *hihiin {(for horses)

Materials

Picture/orthography cards for the animals that appear in the song and the story here (add new cards if
they have not been introduced in the previous activities)
Silhouette pictures of the four animals in “ The Musicians of Bremen” (see Sample 7-7)

Procedure

1. Presentation
Sing the song, Kobuta, Tanuki, Kitsune, Neko (Piglet, Badger, Fox and Cat), as you show a
picture/orthography card for each animal and do a pantomime. From the second time on,
encourage the students to gesture along with the song. In addition, introduce the concept of shiri
tori, that is, using the last syllable in a word to begin a new one. Show the orthography of each
word and emphasize the first and last syliable,

2. Presentation
Present a shadow play of Bureemen no Ongaku-tai (The Musicians of Bremen) in Japanese,
using an overhead projector and cut-out pictures of the characters (see Sample 7-8).

3. Input/Output
Have students match the pictures of the animals that appeared in the song and the story withthe
sounds they make. Imitate a sound and have students match it with the animal which makes that
sound. Review the Japanese term for each animal. Eventually, have one of the students make the
sound and let the rest of the class guess which animal it is.

4. Qutput
Have students supply the onomatopoetic sounds in the song and the story.

Suggestions

Ponpokorin for badgers is not a vocal sound, so, it is not necessary to practice it outside of the song
Kobuta, Tanuki, Kitsune, Neko. If necessary and appropriate, explain the similarities and differences
between Japanese and English onomatopoetic sounds in English, If there are students who speak
languages other than English and Japanese, you may ask them what expressions they use for animal
sounds.

If students do not seem familiar with the story of “ The Musicians of Bremen,” ask the classroom teacher
to read it in English, too.
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Sample 7-8
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Jan Ken Pon Stage I (Grades K-1)
Unit 7 Nature: Favorite Animals

9. My Book: An Ideal Pet Targeted Standards:
L1, 1.3

Objectives

1. Students will be able to copy in Japanese, the name of at least one animal that they like, want as a pet,
or don’ ¢t like.

2. After extensive oral practice and with your help, students will be able to make a simple presentation
with desu.

Skills

speaking/reading/writing

Yocabulary/Structures

petto (pet)

*__ ga suki desu (1 like _ )

*at least one name of an animal that each student likes or dislikes
*at least one adjective that describes the animal the student chose

Materials

A jigsaw puzzle with a picture/photo of an animal (if it is too difficuit for you to draw one in class)
Picture/orthography cards of animals introduced (for whole class presentation)

Sheets of paper for students’ use

Dolls or puppets for presentation (use human story characters who have pets)

Procedure

1. Presentation
Draw a picture of an animal that you like or want as a pet on the blackboard or a transparency
and have the students guess what animal it is. If it is difficult to draw a picture then and there,
prepare a jigsaw puzzle of the animal in advance and put it together while the whole class is
watching. When the picture or puzzle is complete and students have figured out the name of the
animal, review the adjectives by describing that animal in terms of its size and color,

2. Input/Output

Have students choose one animal that they like or wantas a pet (or do not like) and report their
choice to you. When the students tell you about their choice, show them the corresponding
pictureforthography card or else write the animal’ s name in Japanese, if it is one that has not been
introduced in class. Tell the students to copy the orthography on a page in their copy of “ My
Book.” Then have the students draw a picture of the animal they have chosen. While they are
working, walk around and ask individuals about the size and color of their pet; Qokii inu ga suki?
{Do you like big dogs?) in order to encourage them to say at least one adjective that describes
what they are drawing,

3. Cutput
Introduce the formal presentation style, using a puppet of a human character.

eg. T Chaarii-kun, donna doobutsu ga suki desu ka.
(Charlie, what animal do you like?)
Charlie; Inu ga suki desu. (I like dogs.)

(continued on p. 290)
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Exb

2oy b GTHALE T~TF) ORE, FHEI CHERIIERYIEEN, O ~CH] oBRS{ET 74—
THUBERE EWIBREOIZOT 7/ FAET 4 —0EHETTHL, BEOBREFTE [~T+) TORELHE
LEgLliuwze, Bhbe0 74 72 TA v E2—0RRAAFRTHUTHEL, wob LW EFLATY 7L
EAANRRy pEEa ), —BEWATJFRELEY], $BEO28YEIRI L EHBLTUILY, 2408
BORKEROEE, TRHTH ALY, EBICBFEEEOTVA I ERERSCEBLAY, RRLONICAELFRE LA
UL FERAANTTLIVESL I,

(continued from p. 289)

Then, have the whole class practice the formal way of saying, —ga suki desu (I like_ ), using the
animals that were the most popular in 7. Popularity Poll. After extensive practice, have one
student come to the front with the picture drawn in Procedure #2 and present it as his or her
favorite animal by responding to your question. You may follow the interview format in Unit 6,
9. My Book: Likes / Dislikes, Procedure #2; but this time, make students are aware that thisisa
formal situation. They should at least repeat the formal utterance that you rephrase after their
one-word response.

Suggestions

Procedure #3, requires students to practice the formal way of saying, “ 1 like __.” However, this style
should be used only in formal situations. Do not force students to complete their sentences with this style
in the regular lessons. In addition to using atoy microphone, as suggested in Unit 6, dress up the puppets
used in the presentation and decorate the stage so that students realize that the situation is different from
everyday conversation. You may ask the students to dress themselves up more than usual when they
present their favorite animals. You may also invite Japanese-speaking guests to the students’
presentation,
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Jan Ken Pon Stage I (Grades K-1)
Unit 7 Nature: Favorite Animals

Unit 7 Vocabulary List / &%) 2 +

A romanization act.# romanization act.#

<H> <3¥>
HBHn aoi 1 Wi A saakasu 3
Hrv akai I HA(3n) sai 3
TeA{(HV3B) ahin 4 YAF(I IR sakana 4
<> H (5 3) saru 3
WwWEELID ikimashoo 3 A san 4
wh ichi 4 <L>
A4 R (W) inu 1,2, 8 L shi 4
<3> YH(L D) shika 3
VY F(I X ¥) usagi 4 Lb shichi 4
7 (L) ushi 4 veww (L3 shimauma 3
(3 F) uma 3 %)
<B> Lw 3 Jjut 4
BHEEL ookii 2,3,7 Lan shiroi 1,7
BLEw oshimai 5 <¥>
F¥wV vy otamajakushi 4 T % suki 7
(BEZLP L) <z>
BIETL o-hanashi 5 Su(#F3) 200 3
BYUNH origami I <t>
FLyvo orenji no 1 FAF(LNE) tanuki 8
<> <>
HEN(Z D) kaeru 4 Huniun chiisai 2,3,7
~»¥ECT  __ gasukidesu 9 Lpunhin chairoi 1
AR AYAN kakkoii 3,7 L3 chooduai 1
HYHF katakana 2 Fviy Y- chinpanjii 3
AN kami 1 <>
Phun kawaii 3,7 D tuyoi 3
By H - kangarun 3 <e>
<35> 350 doobutsu 3
Xnan kiiroi 1 ¥IZx22 A doobutsu-en 3
Fv A (%Xoh) kitsune 8 b (i) tokage 4
X3 kyuu 4 Yk tori 4
50 kirai 7 EAR~HE  donna — ga suki? 7
Y kirin 3 59
<> <#H>
727(L k) kujira 3 RIZArELN?  nani ga kirai? 6
(B0 kuroi 1,7 A % nani ga suki? 6
7(< %) kuma 3 <>
ZE(LB) kumo 4 iz ni 4
<> Zy—Z¥—  pyaa-nyaa 8
Fay(teL) kemushi 4 =7 b (b y niwatori 4, 8
<T> i)
T go 4 <n>
e iy g koara 3 Fa(haz) neko 1,8
TE7N(T 53 gokiburi 4 AR (hata) negumi 4
i) <B>
oy a— kokekokkoo 8 DI LD noojoo 3
a7y (2 3k) kobuta 8 <>
=R gorira 3 U %, 13U % hajimari hajimari 5
avay kon-kon 8 1)

1% hachi 4

©1999 U S WEST Center for Japanese Language Education 291
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romanization act.#

<>

by (o) hitsuji 4
Ek— hihiin 8
[£32% A4 hiragana 2
vrso pinku no 1
<&>

F T buu-bun 8
<>

~y b petto 9
~E{~) hebi 4
S pengin 3
<ix>

frafayy  ponpokorin 8
< B>

HYYD midori no 1
HEL 1Y mimashoo 3
<&L>

LT L, & mukashi mukashi, are 5
¥ Al tokoro ni

<b>

44y raion 3
7255 E) rakuda 3
<y>

D A(HF) risu 4
<35>

%4 roku 4
=P N5 roba 8
<b>

Ry B wan-warn 8
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Unit 8 Health: OQur Body
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Jan Ken Pon Stage I (Grades K-1)
Unit 8 Health: Our Body

1, Let’s Exercise! Targeted Standards:
1.2, 3.2

Objectives

Upon hearing the Japanese terms for body parts presented in this part of the Unit, students will be able
to respond by touching or moving the corresponding parts of their own bodies.

Skills

listening

Yocabulary/Structures

karada (body) kata (shoulder) kanti no ke (hair)
me {eyes) hiza (knees) atama (head), ete.
hana (nose) o-shiri (hip)

kuchi (mouth) ashi (leg, foot) yukkuri (slowly)
mimi (ear) yubi (fingers) hayaku (quickly)
te (hand) la (tooth)

*vocabulary of body parts that appeared in the songs introduced
Materials

None (other than audio or video tapes for songs with the vocabulary of body parts if available)

Procedures

L. Presentation
Sing or play an audio or video tape of a song whose lyrics include vocabulary of body parts in
its lyrics, and point to or touch those body parts as the terms appear in the song.

e.g. [to the tune of ““ London Bridge” ]
P Me, hana, kuchi, mini, te, mimi, te, mimi, te,
Me, hana, kuchi, mimi, te, kata, hiza, o-shiri.
{Eyes, nose, mouth, ears, hands, ears, hands, ears, hands,
Eyes, nose, mouth, ears, hands, shoulders, knees, hips)

2. Input
Have students touch the corresponding parts of their own bodies as you sing. First model the
movements. Eventually have the students do the exercise on their own. Stop the song after each
term and wait for students to touch the corresponding part before going on to the next term. As
the students become familiar with the song and the movements, change the pace by either
speeding up or slowing down,

3. Input
Keep changing the order in which you say the terms and have the students respond

appropriately.

Suggestions

Atama, Kata, Hiza (Head, Shoulder, Knees} is a popular song for introducing the vocabulary of body
parts in Japanese in a foreign language classroom. You may also use songs from Japanese TV shows for
preschool children such as Karada, genki kana (How are you, Body?) from Ponkikki and Zoo-san no
Akubi (Elephant’ s Yawn) from O-kaasan to Issho (Together with Mother); see Teaching Materials List.
Such TV programs usually sell videos that you could utilize in your class.
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Jan Ken Pon Stage I (Grades K-1)
Unit 8 Health: Our Body

2. Playing with Letters Targeted Standard:
1.1

Objectives

1. Students will be able to recognize the hiragana and katakana for a,me, and fe and pick the matching
kana.

2. Students will be able to trace the hiragana and katakana for a, me, and fe,

Skills

reading/writing

Vocahulary/Structures

(hiragana/katakana)
Materials

Gojunon chart (a chart of the Japanese syllabary)

Flash cards for hiragana and katakana for a, me, and te (for presentation to the whole class)
Orthography cards used in the previous units {see Samples 2-1-2, 3-1-1, 3-3-1, 4-5-2, 5-4, 6-1-1, 7-3-
1 and 2 and 7-4-2 and 3)

Worksheets 8-2-1~4

Procedures

1. Presentation
Use gojunon chart, flash cards, and orthography cards from the previous units to introduce the
hiragana and katakana for a,me, and te and have students practice the pronunciation and stroke
orders of each symbol (see Unit 2, 6. Playing with Kana, Procedure #1).

2. Kana Search
Have students find the kana on Worksheet 8-2-1 (hiragana for a , te, and me) and 8-2-2
(katakana for a,me, and te) and circle them in different colors. Also, have them count how many
of each symbol there are.

3. Kana Search
Assign each symbol a different color. Have the students color Worksheet 8-2-3 according to
directions you give in Japanese and look for the picture that is hidden there.

4. Kana Search / Writing Practice
Have students find the hiragana and katakana for a, me, and te on Worksheet 8-2-4 and trace
them with crayons. Then, have students read each symbol that they traced aloud.

Sugpgestions

Keep in mind that students may be confused with hiragana for a, me, and nu since they look alike. In
addition to Worksheets 8-2-1 and 2, add activities such as Unit 3, 10, Playing with Kana,Procedure #2
to help students recognize the crucial differences among the three Kana.
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Worksheet 8-2-1
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Worksheet 8-2-2
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Worksheet 8-2-3
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Worksheet 8§-2-4
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Jan Ken Pon Stage I (Grades K-1)
Unit 8 Health: Our Body

3, “Hukuwarai”: What A Funny Face! Targeted Standards:
1.1, 2.2, 4.2, 5.1, 5.2

Obiectives

1. Students will be able to name the parts of the face in Japanese when they play the game Hukuwarai.
2. With support such as visual aids, students willbe able to identify the orthography for the basic body
parts,

Skills
listening/speaking/reading/cultural knowledge

Yocabulary/Structures
Hukuwarai (lit,, (Lucky Smile)) the name of a traditional Japanese game

*s00 (Yes, that’s right) *chigau (No, that is not right)
kao (face) koko? (Here?)

*mayuge {(eyebrows) kirte (Cut)

*me (eye) irete (Put it in (a bag))

*hana (nose)
*kuchi (mouth)
*mimi (car)

Materials

A commercially available Hukiwarai set for presentation to the whole class. (Place sticky tape on the
back of each part in order to display the game on the blackboard or wall.)

Cloth for a blindfold (a regular cotton towel will do, but if possible, use a Japanese-style fenugui.)
Hukuwarai sheets for students’ use (see Sample 8-3-1)

Plastic bags, or envelopes, with orthography labels for storing students’ Hukwwarai parts (see Sample
8-3-2)

Procedures

1. Presentation
Introduce Hukuwarai as a traditional Japanese game, If time allows and the students appear
interested, you may explain in English that Japanese children often play this game during the
New Year’s. You may also ask students whether or not similar games existin America and other
cultures and what games are associated with seasonal events and holidays. At the end of the
presentation, review the names of the face parts while removing them from the Hukuwarai face.
Introduce any new parts which were not included in the song used in Unit 8, 1. Let’s Exercise,

2. Input/Qutput
Show how to play Hukuwarai. Blindfold yourself, pick up one part ata time and ask the students
yes or no questions such as Kore me? (Is this an eye?). If they respond with Chigau (No, it’ s not),
prompt them to produce the Japanese term for the part by asking, Nani? (What?). After the
students name the part that has been picked, place it on the face sheet, saying, Koko ka na?
(Should this be here?).

3. Input

Distribute Hukuwarai sheets (see Sample 8-3-1), and have students cut each part out as you give
directions in Japanese such as Me o kitte (Cut out the eyes). Place the orthography labels for the
parts in plastic zipper bags or envelopes and give them to the students so that they can store the
parts (see Sample 8-3-2) safely, Display the enlarged Hukuwarai sheet on the blackboard or wall
or project itusing the overhead projector, so that students can refer to it when trying to find out
which part is indicated by each orthography label.

(continued on p. 304)
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(continued from p. 303)
4, Input/Output
Have students play withthe Hukinwarai they have made. Pair up students and make one of them,
“ the player,” who will be blindfolded and make up the face, Have the other one, “ the helper,”
hand one part at atime to the player. Say the name of a part and have the helper in each pair pick
itup and hand it to the player. As students become familiar with the game, have the helper choose
the part and name it before handing it to the player.

5. Output (optional)
Have the blindfolded player ask, Koko? (Should itbe here?) before placing the part on the sheet.
Have the helper respond with either Soo (Yes, that’ s right) or Chigau (No, that’ s not right). In
addition to playing during Japanese lessons, have the students take the parts home and play
Hukiwarai with their family members or friends outside Japanese class.

Suggestions

If a commercial version of Hukuwarai set is not available, enlarge Sample 8-3-1 and use it for the
presentation,

It will take a lot of time for the students to cut out all the Hukuwarai parts, so make the best use of that
time to review and reinforce the vocabulary of the body parts by repeatedly saying the name of the part
being cutand having students repeat the term. If itis too difficult for kindergartners to cut out the parts,
have them do only the last part of the activity, that is, placing each part into the bag or envelope following
your directions and the posted visual aids.

You may take a photo when each player completes a face and add it to the student’ s portfolio.
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Sample 8-3-1

Fukowarai Craft Sheet
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Sample 8-3-2

Orthography Labels for Storage Bags/Envelopes
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Place labels on the plastic bags or envelopes.

Put the appropriate
part(s) inside.
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4. Let’s Take a Bath Targeted Standards:
1.1, 21,42

Objectives

1. Upon hearing the Japanese terms for body parts introduced in this lesson, students will be able to
indicate their understanding by moving or pointing to those parts.

2. Students will learn something about Japanese bathing customs and will be able to compare them {in
English) with their own bathing customs,

Skills

listening

Vocabulary/structure

(o)-huro ni hairimashoo (Let’ s take a bath) ashi (leg, foot) kao (face)

karada o araimashoo (Let’ s wash ourselves) atama (head) kata (shoulder)

nagashimashoo (Let’ s rinse) ude (arm) senaka {back)
o-shiri (hip) te (hand)
onaka (stomach) hiza (knee)
and other body parts

Materials

Stuffed animals for presentation
Some sort of box-shaped container that can serve as a “ bath tub” during the presentation
Photographs or picture books that show a Japanese-style bath

Procedure

1. Presentation
Show the stuffed animals to the class and say O-huro ni hairimashoo (Let’ s take a bath). Provide
soap, shampoo, a towel, or something else that will convey the notion of bathing, Use the stuffed
animals to show the sequence including the fact that one is supposed to wash before getting into
the tub and sit in the tub so that the water is up to one’s shoulders. During this procedure, give
the stuffed animals directions such as __ o araimashoo (Let’s wash your _ ). Turn this into a
simple vocabulary review by asking the class __ wa doko ka naa? (Now, where isthe __ 7). After
that, ask the students whether the stuffed animal istaking a Japanese-style or an American-style
bath. When they understand that this isa Japanese-style bath, ask them how the Japanese-style of
bathing differs from the American-style. They may use English for this part of the procedure.

2. Input
Say, Minna mo o-furo ni hairimashoo (Let’ s all take a bath, too), and lead the students in miming
the same bathing routine that you demonstrated with the animal, not only washing various parts
of the body but also getting in and out of the tub and soaking in water up to your shoulders.
Repeat the procedure, varying the order in which you name the body parts. For variety, you may
vary the speed by saying Jikan ga nai kara hayaku shimashoo (We don’ t have much time, so
let’ s hurry) or Karada ga itai kara yukkuri shimashoo (We ache all over, so let’s go slowly).

Suggestions

Japanese picture books and cartoons for children frequently feature bathing scenes, but be careful when
selecting pictures to show the class. Scenes of naked children or adults and children bathing together
may be misunderstood by the school officials or parents who are unfamiliar with Japanese culture.
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5. What Goes with What? Targeted Standard:
1.1

Objectives

Students will be able to recognize the Japanese terms for clothing items such as megane (glasses), kutsu
(shoes), and booshi (hat) and say the Japanese names of the body parts where the clothing items are
placed.

Skills
listening/speaking/reading

Yocabulary/Structures

*me (eye) megane (glasses) tsukeru (put on)

*mini (ear) iyaringu (earrings) choodai (Please give me)

*te (hand) tebukuro (glove) arigatoo (Thank you)

*ashi (leg, foot) kutsu (shoe) (*doozo (Here you are))

*yubi {finger) yubiwa (ring) (*doo itashimashite (You' re welcome))
*ashiri (hip) kutsushita (socks)

*atama (head) booshi (hat, cap)

*kuchi (mouth)

Materials

A paper dress-up doll (one used in the * Checking Clothes” routine: see Sample 4-2-1)

Clothes and accessories to be introduced: either real ones or picture cards (see Sample 8-5; you may also
use Sample 4-2-2)

Worksheets 8-5-1 and 2

Procedures

1. Presentation
During the “ Checking Clothes” routine on the day of the lesson (see Unit 4, 2. What Clothes
Should I Wear?) review the names of the body parts and clothing items that the students have
already learned. In addition, introduce new items such as megane (glasses) as you demonstrate
where they are worn,

2. Playing with words
Display real clothes and accessories or picture cards of these items (see Sample 8-5) on the
blackboard or wall. Say the Japanese term for a body part and have the students select the items
of clothing or accessories worn there. When students pick something, say its name in Japanese
and have them repeat it.

eg. Tt Me to nakayoshi-san o choodai.
(Please give me things related to the eyes.)
Sl1: [picks out a pair of glasses, or a picture card, and hands it to you]
T; A, megane ne. Doomo arigatoo. Megane,
(Oh, glasses. Thank you very much. Glasses.)
Ss: Megane. {Glasses)

3. Playing with words
Show one clothing or accessory item or picture card at a time and say its name in Japanese. Ask
students where they wear that item. If the students respond with gestures, deliberately * guess”
the wrong Japanese term as a way of eliciting the correct term.

(continued on p. 312)
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(continued from p. 311)

eg. Tt {showing * gloves” | Tebukuro ne. (These are gloves.)
Tebukuro wa doko ni tsukeru ka na? (Where do you wear them?)
Ss: {wave their hands]
T: Atama desu ka? (Do you mean your head?)
Ss: Te! (Hands!)

4. Playing with words
Read aloud the names of clothing items and body parts written on Worksheet 8-5-1 and have
students draw lines between the related items, On Worksheet 8-5-2, have the students cut out the
pictures of clothing and accessory items from the bottom of the sheet, group them according to
the body parts to where they are worn and paste the pictures in the appropriate columns.

Suggestions

On Worksheets 8-5-1 and 2, use different colors to highlight the kana letters that students have already
learned.
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Sample 8-5§

Picture Cards for Clothing/Accessory Items
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Worksheet 8-5-1
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Worksheet 8-5-2

T (add pictures if necessary)
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6. Eye Color Investigation (1) Targeted Standard:

Objectives

1. Students will be able to understand the question, Nani iro? (What color?) and respond to it either in
English or by pointing o the designated color on an object.

2. After extensive practice, students will be able to say the common ¢ye colors, such asao (blue), midori
(green), chairo (brown), and kogechairo (dark brown) in Japanese.

Skills
listening/speaking

Vocabulary/Structures

nani iro? (What color?) *qo (blue) * chairo (brown)
—no me (—’'s eyes) * midori (green) * kogechairo (dark brown), etc.
Materials

Color cards for eye colors practiced in this lesson {recycle cards used in Unit 5, 6. Playing with Colors:
see Sample 5-4)

Face shapes with various eye colors (two to three shapes for each eye color: se¢ Sample 8-6-1)

An eye color chart (see Sample 8-6-2)

Procedure

1. Presentation
Review the common colors of eyes, such asao (blue) and chairo (brown). Show one color card
at a time and ask the class, Nani iro? (What color?) prompting them to respond in Japanese. If
they are not ready to use Japanese, say the name of the color and have them repeat it after you.
Then place the color card on the blackboard or wall and move on to the next color. Use the
posted cards to prompt students to practice the color terms repeatedly until they feel comfortable
saying them in Japanese.

2. Input/Output
Prepare several face shapes with different eye colors (see Sample 8-6-1) and ask the students,
Nani iro? (Whatcolor?) asyou point to the eyes on each face. If the students respond in English
or silently point to the same color in other objects, say the Japanese term and have them repeat
it. After asking about all the face shapes, point to your owneyes and ask, Sensee no me, nani iro?
(What color are my eyes?). At this point, focus on prompting the students to use a Japanese color

term. It does not necessarily have to be the correct description of your eye color.

3. Input/Output

Review the eye color terms, using the color cards if necessary. Then, pair the students up and tell
them in English to “ investigate” each other’s eye colors, Allow them to speak in English. After
everybody has had a chance to check, ask each student what color his or her partner’ s eyes are.
Repeat the student’ sresponse (or give the Japanese term when the student responds in English)
and write the partner’ s name in Japanese in the appropriate column in the eye color chart (see
Sample 8-6-2).

(continued on p. 318)
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(continued from p. 3N
eg. Tt [To John, whose partner is Mary]
Jon-kun, Mearii-san no e, nani iro datta ka na?
(John, what color are Mary’s eyes?)
S: Green.
T: Aa, midori? (Oh, they’ re green?)
[write MARY" in the column for “green” on the eye color chart]
Mearii-san no me no iro wa midori.
(The color of Mary’s eyes is green.)

Suggestions

Learn the eye colors of your students beforehand and practice the color terms the students will need
several times in Procedures #1 and #2 so that they will feel comfortable in doing the activities. However,
these colors are merely approximate groupings for classifying students later on. For that reason, you
should accept non-existent colors such as guree-midori (gray-green) as creative attempts to describe
obscure colors such ashazel. Ask the students to tell you which of the major color categories iscloser to
the one they are trying to describe.,

You may ask each student what color his or her own eyes are instead of their partner’s if the given
procedure listed above is too complicated. In that case, bring hand mirrors s0 that students can check
their own eye colors. Do not impose your own agsessments of color on the students. Your job isto
provide them with the vocabulary necessary for expressing their own thoughts.

Sample 8-6-1

Face Shapes with Different Eye Colors

Paint or color the eyes different colors,
depending on the range of eye colors
found in your class. Prepare two to three
shapes per color so that students can
practice each color several times.
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Sample 8-6-2

An Eye Color Chart

Color each eye shape accordingly.
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(Write students’ jnames in Japanese as thefr partner tells what colot their eyes are.)
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Jan Ken Pon Stage I (Grades K-1)
Unit 8 Health: Our Body

7. Eye Color Investigation (2) Targete;l ?ts;mllards:

1, 3.
QObjectives
1. Students will be able to pick out the corresponding marker or crayon when they hear a color terim in
Japanese.

2. After counting a set of items with ichi, ni, san... (one, (w0 three...), students will be able, with the aid
of adisplay or visual cues, to pick out the number of those items requested withthe -fsu counting suffix.

Skills

listening/speaking/reading

Vocabulary/Structures

*qo (blue) (numbers from 1 to 10) (from 1 piece t0 10 pieces)
* midori (green) *jchi * roku {optional items)

* chairo (brown) *ni * shichi hitotsu nuttsu

* kogechairo (dark brown), efc. *gan *hachi futatsu nanatsu
__nome(_’s eyes) *shi *kyuu Itisu yattsu

* choodai (Please give me) *po * juu yottsu kokonotsu
# totte (Please hand it to me) itsutsu too

(nutte (Color))

Materials

Worksheet 8-7 (for the presentation to the whole class and for students’ use)
A class eye color chart created in 6. Eye Color Investigation (1)

Procedure

1. Presentation/Input

Show Worksheet 8-7 to the whole class either by placing an enlarged copy on the blackboard or

wall, or by projecting it on the overhead projector. Read each color term aloud and circle each
word on the model worksheet with the corresponding color. For example, circle the word ao
(blue) using a biue marker. Then distribute Worksheet -7 to the students and have them color
as many eye shapes in each column as there are students in the class whose eyes are that color.
They should refer to the class chart prepared in Unit 8, 6. Eye Color Investigation (1). For
example, if six students have blue eyes, then six eye shapes in the * blue” column should be
colored blue. Again, read the name of each color aloud and have students pick the appropriate
crayon or marker. Limit the number of crayons or markers available to the students and create
a situation in which students have to request a crayon in Japanese using, — choodai (Please give
me the color —).

2. Input/Output
When counting the number of students with the same eye color on the class eye color chart, use
simple numbers without counters {ichi, ni,and san, instead of hitotsu, hutatsu, and mittsi). Then
count the number of eye shapes in that color on Worksheet §-7 with the counters, that is, hitotsu,
futatsu and mittsu, and give directions in Japanese such as Mitfsu nutte (Color three of them).
While students are coloring, say repeatedly, Miftsune (Three, right?) and hold up three fingers.

Suggestions

Use the completed chart for follow-up activities appropriate (0 the students’ level of math skills. For
example, you may ask them which eye color is most common and by how much.
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Worksheet 8-7

(Circle each color term with the corresponding color.)
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Jan Ken Pon Stage 1 (Grades K-1)
Unit 8 Health: Our Body
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Jan Ken Pon Stage I (Grades K-1)
Unit 8 Health: Our Body

Targeted Standards:
8. Who Am I? 11, 4.1

Objectives

1. When students hear the Japanese namies of animals’ body parts such as me (eye), hana (nose), kuchi
(mouth), and shippo (tail), they will be able to indicate that they know what these parts are,

2. Students willbe able to recognize animals by descriptions such as akai me (red eyes) and nagai kubi
(long neck) accompanied by gestures or visual cues. Withyour help, they will be able to say the name of
the animal.

Skills

listening/speaking

Vocabulary/Structures

me (eye) dare no __? {Whose __ is this?)
hana (nose) o (s)

kuchi  (mouth) ookii  {big)

mimi  (ear) chiisai (small)

ashi  (leg, foot) akai  (red)

shippo (tail) marui  (round) and other adjectives
kiba (tusk/fang) dare deshoo? (1 wonder who this is)

* galected animal names amMONg those introduced so far

Materials

Dolls/puppets/photos/pictures of animals for demonstration
A picture of the © Enchanted Animal” (for presentation to the whole class, cut into parts and
reconstructed: see Sample 8-8-1)

Pictures of animals with certain body parts missing (8-8-2 and 3)

Procedure

1. Presentation
Introduce the shapes of various animals’ body parts by presenting a conversation between the
teacher and one child looking at a stuffed animal or a photo or a picture of an animal.

eg Tt [looking at a picture of an elephant]
Zoo-san no hana, doko ka na? (Where isthe elephant’ strunk?)
C: [pointing to the trunk]

Koko. Kore, zoo-san no hana. (Here, this is the elephant’s trunk.)

Draw students’ attention to the fact that in Japanese “ hana” can be used for both a human’s
nose and an elephant’ s trunk.

2. Playing with Words/Input
Display a large picture of the “ Enchanted Animal” (see Sample 8-8-1) with removable body
parts on the blackboard or wall. Place pictures of animals whose body parts ar¢ missing (sce
Samples 8-8-2 and 3) separately on the blackboard or a wall. Ask students which part belongs to
which animal in order to return each part to its original owner.

{continued on p. 326)
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{continued from p. 325)

eg. Tt [pointing to the ears of the * Enchanted Animal” ]
Kore, dare no mimi ka na? (Whose cars are these?)
Sl: Zoo? (Elephant?)
T: Soo ne, Zoo-san no mini. (Right, they are the elephant’s.)

[take off the ears and return to picture of the elephant]

3. Input
Review the names of body parts by showing dolls, photos, or pictures of various animais. Then,
show only one part of an animal and describe that part using adjectives such as ookii (big), nagai
(long), and akai (red). After that, ask students questions such as Dare no me? (Whose cyes are
these?) and Dare no hana? (Whose nose is this?) and have them guess what it is. When the
students figure out the name of the animal, show the entire picture and describe its other parts
using adjectives such as ookii (big) and akai (red).

4, Input/Output
Introduce yourself as a * Mystery Animal,” and describe yourself with sentences and gestures,
such as Watashi no mewa akai desuis (My eyes ar¢ red), Mimi wa nagai desu (My ears are long),
and have students guess who you are. First, ask an either/or question such as Saa, watashi wa
usagi deshoo ka, raion deshoo ka? (Well,am La rabbit or a lion?) at the end of the description.
When students are accustomed to the procedure, choose a student to be the “ Mystery Animal”
and have him or her do a self-description with your help.

Suggestions

Treat the presentation of the riddle in the guessing game in Procedure #4 as a formal situation and use
desi. When you have students present riddles, make them repeat the desu forms after you.
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Jan Ken Pon Stage I (Grades K-1)
Unit 8 Health: Our Body

Sample §-8-1

The Enchanted Animal
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Sample 8-8-2
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Sample 8-8-3
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Jan Ken Pon Stage 1 (Grades K-1)
Unit 8 Health: Our Body

9, Number Survey Targeted Standards:
1.1, 1.3, 3.1

Objectives

After counting a set of items, students will be able to report the number in Japanese.
Skills
listeningfspeaking/reading

Vocabulary/Structures

(numbers from 1 to 10)

*ichi me (eye)

*ni hana (nose)

* san kuchi {mouth)

* shi mimi  (ear)

*po fe (hand)

* roku ashi  (leg, foot)
* shichi ha (teeth)

* hachi yubi  (finger)

* kyuu other words for body parts
* fuu

Materials

A number survey chart (see Sample 8-9)
Procedure

1. Input of body parts vocabulary/Output of numbers
Count the number of various human body parts such as nie (eyes) and yubi (fingers) aloud in
Japanese withthe students. Display a number survey chart with the pictures of various body parts
and their names written in Japanese (see Sample 8-9). After counting each item, have students
say the number in Japanese and write it down in the appropriate column on the chart.

2. Playing with Words
Look at the number survey chart and have students group the body parts according to number.
Alternatively, pick a number and have the students find the body parts that exist in that number.

eg. Tt Me wa ikutsu aru? (How many eyes do we have?)
Ss: Ni! (Twol)
T Soo, futatsu ne. (That’ s right, we have two of them.)

[showing two fingers, indicating the number “ two” |
Hoka ni futatsu aru niono wa? Atama?
(Is there anything else we have two of? How about our head?)
Ss: Te! (Hands!)

(continued on p. 332)
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3. Output

(continued from p. 33 1)

Have students count the number of legs that different kinds of animals have. Divide the class into
six groups and assign each group to one of the six categories;  no legs,” “ two legs,” * four
legs,” * six legs,” “ight legs,” and “ others.” Have each group find the animals who have the
number of legs that the group has been assigned and summarize the results on a poster board.
Then have each group show its poster and report its findings to the class, using the formal
presentation style: Ashi ga __ no doobutsu wa __ to _ to __ desu(The animals who have
legsare __, and ). Encourage students to copy the Japanese namecs of the animals on their
board as well as the number of the legs and to submit their posters to the Science Fair, if their

school has one,
Suggestions
Another interesting activity is Odd Man Out,” using the number of legs.

e.g.  Wani/kirin/ tokage / hebi ... Nakama hazire wa? Hebi
(Alligator / giraffe / lizard / snake...Who is the Odd Man? Snake)

You may have the students themselves make up their own questions.
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Sample 8-9

A Number Survey Chart

(Put pictures of the corresponding body parts here.)
(Enter each number as the students say it.)
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10, Drawing Songs (Optional) Targeted Standards:
1.1, 2.2,3.2

Objectives

1. Students willbe able to copy the right figures and symbols when they hear them in Japanese drawing
songs.

9. Students will be able to recognize body parts such as me (cyes) and hana (nose) in different shapes
and sizes and name them in Japanese.
Skills

listening / speaking /reading { writing

Vocabulary/Structures

*pe (eye) * hana (nose) * kychi (mouth)
* mimi {ear) % kao (face) = grama (head)

and other body parts
he no he no mo he ji
he e he me ku tsu shi

Materials
Scratch paper for drawing

Procedure

1. Playing with Words
Draw a person’ s face and/or an animal shape on the blackboard or on a sheet of paper placed on
the wall, as you sing an ekaki uta, a drawing song such as He no he no mo he jior He me he me
ku tsu shi. Have students copy each kana or figure on their own sheet of paper. Look at the
complete picture and review body part vocabulary by talking about which kana or figure
indicates which body part.

Suggestions

There are other drawing songs besides He o he no mo he jiand He me he me ku tsu shi,including asong
about how to arrange numbers (0 draw aduck. Look for them in reference books about early childheod
education (see Teaching Materials List).

N

N
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11, My Book: My Hands Targeted Standards:
1.3, 3.1, 5.1

Objectives

|. Students will be able to match pictures of body parts and their hiragana spellings.
1 Students will be able to copy the hiragana for te and ashi from a model.

Skills

reading/writing

‘Vocabulary/Structures

te (hands) * o-toosan {father)

ashi  (leg, foot) * o-kaasan (mother)

ookii  (big) * qka-chan (baby) and other kinship terms
chiisai (small) __no te (s hands)

* hoku (17 for boys) __noashi{_’s feet)

s watashi (17 for girls)

Materials

“ g Hand” and “ __'sFoot” cards (see Sample 8-11-1)
Picture cards of family members (see Sample 2-3)
Picture cards of hands and feet in various sizes (see Sample 8-11-2)
Worksheet 8-11
Ink or paint for hand/foot stamps (use washable type)

Procedure

1. Presentation
Place several“ __*sHand” and “ __*sFoot” cards on the blackboard or wall. Leave some space
before the hiragana for fe and ashi in order to write names of family member terms later. Also,
either highlight fe and ashi with different colors or write them in farger (see Sample 8-11-1).
First, review kinship terms using the picture cards from Unit 2; see Sample 2-3). Then show
pictures of various hands and feet in different sizes (see Sample 8-11-2), describing them in such
terms as ookii te (big hand) and kawaii fe (cute hand), and have students guess whose hand or
foot each picture represents. If students respond with just a family term, say the full phrase __
no te {__'shand) or _ no ashi (__'s foot).

eg. Tt [showing a picture of a big hand]

Ookii te. (A big hand.)
Dare no te ka na? (Whose hand is this?)
S: O-toosan! (Father!)
T: Soo da ne. O-foosan no te. (That’ s right, i’ s a father’ s hand.)

When students find the owner of the hand or foot, write the family member term in Japanese in
the space before fe or ashi on the cards, and place picture cards of that hand or foot and the
appropriate family member under the completed __’sHand” or “_’s Foot” card.

(continued on p. 338)
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(continued from p. 337)

2. Input/Output
Have students sign their names in the space provided on the Worksheet 8-11 and trace the
outlined hiragana for te and ashi. Then, have the students each make an imprint of their hand
and foot in their individual favorite color. (Because some parents may object to this, discuss
using washable paint to make imprints with the classroom teacher or the principal before doing
the activity.)

3, Output
Have students look at each other’s hand prints and describe (hem with adjectives such as ookii
(big), chiisai (small), akai (red), and aoi (blue). Then have them design a hand print collage the
scope of which will vary depending on the number of students and the size of their hands. They
may design either a character or a picture. Have all the students sign the complete collage and
give it to whomever has played an important role in making a Japanese program possible such

as a principal or superintendent.

Suggestions

Depending on the sizes of the students’ hands and feet, you may need two copies of Worksheet g-11: one
for hand and the other for foot.

You may put a date stamp on Worksheet 8-11 and plan a similar activity for the next year so that the
students can compare the sizes of their own hands and feet and see how much they have grown. Also, ask
students to bring in hand prints or footprints from when they were born or from their preschool days so
that they can see how much they have grown since then.
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Sample 8-11-1

« g Hand” and « g Foot” Cards

P

“ T
/

(Fill in with Japanese kinship terms during activity #1.)

(Highlight the kana for fe and ashi.)

/
L

P
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Sample §-11-2

Pictures of Hands and Feet in Different Sizes

-
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Worksheet 8-11

(Have the students sign here.)

(Have the students trace
these hiragana for te and

(Space for hand and foot stamps) ashi.)

e students sign here.) 0) 5 L

(Hav

51999 U S WEST Center for Japanese Language Education 341



Jan Ken Pon Stage 1 (Grades K-1)

Unit 8 Health: Our Body

Unit 8 Vocabulary List / &%) A 1

romanization
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shi

shichi

shippo

Ju

senaka

SO0

dare deshoo?
dareno __ ?

chiisai
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choodai
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romanization act.#

<>

v hiza 1, 4
vBE> hitotsu 1
2%/ hiragana 2
<>

Hl{bbw fukuwarai 3

RN o futatsu ' 7
N>

OB~ heno henomo heji 10
bt (oL heme heme ku tsu 10

shi

<iE>

3L booshi 5

Fdd boku 11

g

T iy mayuge 3

FH0 marii 8

<>

B0 nittsu 7

A midori 6,7

A mimi 1, 3,
5, 8,
9, 10

<>

oD mutsu 7

<>

& me i, 3,
5, 8,
9, 10

i megane 5

<>

oD yattsit 7

<>

woL Y yukkiri |

WU yubi 1,5, 9

wUb yitbiwa 5

<L>

Iomo yottsu 7

<H>

5 roku 7,9

<b>

bl watashi i1
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1. All Kinds of Grown-ups Targeted Standards:
1.1, 3.1

Objectives

Upon hearing the Japanese terms for the occupations of adults familiar to them, students will be ableto
match them with pictures or related items.

Skills

listening

Vocabulary/Structures

dare ka na? (Who is this?) sensee {teacher)

shigoto (occupation, job) shoobooshi-san (fire fighter)
otona (grown-up) yoomuin-san (janitor)
kodomo (child) yuubin-ya-san (postal carrier)

pairotto (pilot)

omawari-san (police officer)

untenshu-san (driver)

suchwwaadesu, suchuwwaado (flight attendant)
and other names of occupations

Materials

Picture cards of various occupations (one sel of large cards for presentation to the whole class and several
sets of smaller cards for students’ use: se€ Sample 9-1-1)

Worksheet 9-1 (prepare an enlarged one or transparency for the whole class presentation as well as some
for students’ use)

Pictures of “ Somebody is Missing!” (for the presentation to the whole class: see Sample 9-1-2)

Procedures

1. Presentation
Select several occupations that fit the students’ age, interests and locality and introduce their
Japanese names using large-size picture cards (see Sample 9-1). Show a picture and ask students,
Dare ka na? {Who is this?). When the students respond in English, say the Japanese term and
have them repeat it.

2. Playing with Words
Give the students Worksheet 9-1 and have them connect each occupation with a place, such as
kuukoo (airport) and gakkoo (school), and vehicles, such as patokaa (police car) and hikooki
(airplane). Display the enlarged version on the blackboard or wall (you can also use the
overhead projector) and guide the students as follows:

eg. Tt {pointing to one of the occupations in the left-hand column]
Kore wa shoobooshi-san ne. (This is a firefighter, isn’t it?)
[pointing to the whole middle column]
Shoobooshi-san ni kankee aru mono dore ka na?
(What’ s associated with firefighters?)

(continued on p. 348)
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(continued from p. 347)

St [responding either in English or by saying the assigned number]
T: Soo ne. Kdji ne. (That’ s right, it's a fire.)
Jaa, sen o hikimashoo. (Then, let’s draw a line between them.)

[pointing to the right column]
Jaa, shoobooshi-san wa nani ni noru ka na?
(Now, what do firefighters ride in?)

3. Input
Divide students into several groups and give each group a set of small picture cards of the
occupations introduced (see Sample 9-1-1). Show one of the “ Somebody is Missing!” pictures
in which a grown-up with a certain occupation is missing (see Sample 9-1-2) and call out the
name of that occupation in Japanese, asking students to bring the appropriate card to the front.
Say arigatoo (thank you) to the first group to come forward with a correct card.

eg. L [showing a picture of a school bus full of students with no driver]
Aree, untenshu-san, inai nee. (Oh, there is no driver.)
Basu no untenshu-san, kite kudasai. (Please come, bus driver!)
S: [choosing a bus driver among the occupation cards, coming forward and
giving it to you]
T: Arigatoo. (Thank you)

Suggestions

There is a good possibility that students will misunderstand the names of occupations such as sensee
(teacher) and yoonu-in-san (janitor) as personal names. If students respond with personal names when
looking at the picture cards for these occupations, add an explanation to avoid this confusion: Soo ne,
__ san no shigoto wa yoomuin-san ne (That’ s right, Mr./Ms. —’s occupation is a janitor).

In this lesson, students do not have to practice the vocabulary for places, vehicle, and tools that appears
on Worksheet 9-1. However, you are encouraged to use this vocabulary in Japanese.
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Sample 9-1-1

Picture Cards of Occupations
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Worksheet 9-1
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Sample 9-1-2

Pictures for “Somebody is missing!”’
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Unit 9 Community: Helpers in Our Community
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2. Thanks Always Targeted Standards:
1.3, 2.1, 2.2, 4.2, 5.1

Objectives |

After extensive practice, students will be able to name the occupations of the adults around them in
Japanese and express their thanks for the work these people do.

Skills
speaking

Vocabulary/Structures

*qrigatoo (Thank you) shoobooshi-san (fire fighter)

yoomuin-san (janitor)

yuubin-ya-san (postal carrier)

pairotio (pilot)

omawari-san (police officer)

untenshu-san {driver)

suchuwaadesu, suchuwaado (flight attendant),

and other occupations that students are familiar with
#at least one name of an occupation whose members each student would want to thank

Materials

Picture cards of various occupations (for presentation to the whole class: see Sample 9-1-1)
A note card with the expression, — sensee arigaloo (Teacher — Thank you), (see Sample 9-2)

Procedures

1. Input/Output
Review the vocabulary for occupations. Show pictures of varjous occupations (see Sample 9-
1-1) to the whole class and say the Japanese names, having students repeat them after you. After
reviewing all pictures, show them once more and ask students, Dare ka na? (Who is this?) in
order to prompt student-initiated production in Japanese.

2, Output
Display pictures of all the occupations introduced so far on the blackboard or wall and teil the
students in English to choose any occupation that they feel has made a valuable contribution to
their lives and that they would like to thank. Allow students to respond either in English or by
pointing to one of the pictures. As they respond and choose an occupation, say, —(the given
occupation) san, arigaloo, and bow slightly to the appropriate picture. Have students repeat at
least the arigatoo (thank you) part and bow along with you.

3. Output
Show one of the pictures of occupations to the whole class and in English, and invitea volunteer
to represent the class in saying thank you to that person. Havea volunteer come forward and bow
to the picture saying, — (name of the occupation) san, arigatoo (Thanks, —). Whisper cues to the
student, if necessary. Encourage everybody in the class to play the role at least once.

(continued on p. 354)
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(continued from p. 353)

4. Input/Output

Have students discuss how they can express their gratitude to those they have said arigatootoin
Procedures #2 and #3 in real life. When some students come up with the idea of sending a thank
you note, explain that in Japan there is a special form called a kansha-joo for expressing

gratitude officially. Show a real one if available. Make sure the students understan

d that both

Japanese and Americans try (0 eXpIess their gratitude in different forms. Then have them select
the way they would like to use when they express their gratitude to school staff members and

other teachers. Prepare note cards or kansha-joo forms with arigatoo (thank you) outlined for
the students to trace. If you use cards, have each student decorate his or her own note by drawing

pictures. Deliver them to the intended recipients.

Suggestions

Candidates for receiving thank you notes include the classroom teacher (if he or she is not the person

who teaches Japanese), teachers for special programs such as PE, music, and computers, the school
principal, and student teachers. If those teachers do not know Japanese, you may want to explain in

advance in English what the students are doing.
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Sample 9-2

A Thank You Note

Thank You!

HyNE I
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3. Vehicles That Work

Targeted Standards:
1.1, 1.3, 2.2
Objectives 3.1,, 3.2,, 4.2,

1. Students will be able to match the Japanese names of vehicles related to various occupations such as
patokaa (police car), basu (bus), shooboo-jidoosha (fire truck) and hikooki (airplane) with pictures of
these vehicles.

2. Students will be able to make a simple oral presentation with formal endings with some coaching and
after extensive practice.

Skills

listening/reading

Vocabulary/Structures

basu (bus) untenshu-san (driver)
patokaa (police car) omawari-san (police officer)
shooboo-jidoosha (fire truck) shoobooshi-san (fire fighter)
hikooki (airplane) pairotto (pilot), ete.

torakku (truck)

takushii (taxi)
chikatetsu (subwayy), etc.

Materials

An enlarged copy or a transparency of Worksheet 9-1(for presentation to the whole class)
Picture cards of various occupations (for presentation to the whole class: see Sample 9-1-1)
Picture/orthography cards for vehicles (one set per one group: see Sample 9-3)

Materials, such as cardboard paper for craft work

Procedures

1. Presentation
Show an enlarged copy of Worksheet 9-1, used in 1. All Kinds of Grown-ups or project it on
the overhead projector and review the occupation names. Then introduce the names of vehicles
related to these occupations.

2. Input
Divide students into several groups and give each group one set of picture/orthography cards of
vehicles (see Sample 9-3). While showing students the picture cards of various occupations (see
Sample 9-1-1), teil them in Japanese which vehicle that person uses and have group members
pick out the picture of that vehicle. Then, have the leader of each group hold up the selected

card.
eg. Tt [showing a picture of a police officer]
Omawari-san wa patokaa ni norimasu. (Police officers ride in police cars.)
Patokaa, patokaa misete kudasaai. (Police car. Show me a police car.)
S: [looking for a picture/orthography card of a police car as a group, and then a
leader holding it up]
T: [also showing a picture of a police car]
Soo, patokaa, kore ne. (That’ s right, the police car is this one.)
Omawari-san ga ROrimasu. (Police officers ride in it.)

(continued on p. 358)
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3. Input

(continued from p. 337)

Pick a picture book for Japanese children that introduces occupational vehicles such as fire
trucks and police cars and read it aloud to the class while showing the photos and pictures in it.

Then have students discuss the differences between American and
police cars.

4. Output

Japanese fire trucks and

Assign one occupation to each group and have students make a vehicle related to the assigned
occupation out of cardboard. Walk around the class while the students are working and say the
name of each vehicle in Japanese, asking them to repeat the name of the vehicle they are making.
When the work is done, have one group ata time come forward with the completed vehicle and
make a short presentation about their occupation and the vehicle they have made. The suggested
format is Boku-tachi wa __ (occupation name) desu (Weare ), —(vehicle name) ni norimasu

(Weride on __).

Suggestions

Students may use building blocks instead of cardboard and make their vehicle three-dimensional.
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Sample 9-3

Picture/Orthography Cards of Vehicles
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4, Story Time Targeted Standard:
1.2
Objectives

Upon hearing a story from a Japanese children’ s book dealing with occupations, students will be able to
recognize the name of at least one occupation.

Skills
listening

Yocabulary/structure

ohanashi (story) hajimari hajimari (Let’ s begin) oshimai {the end)
the names of occupations that appear in the story

Materials
A Japanese children’s book in which the names of occupations appear
Procedure

1. Input
Choose a Japanese children’ sbook in which the names of occupations are featured. Ideatly, this
book should contain terms that the students have already learned; on the other hand, if the book
presents unfamiliar terms in a way that the students will be able to figure them out from the
illustrations and the context, this will allow them to learn even more new vocabulary. The book
may be either a Japanese original or a translation from a foreign source (see the Suggestions).
First have the students look at the cover and the title and guess which occupations will be
presented. If they mention occupations they have already learned about, reinforce their
knowledge of the Japanese names and advise them to listen for those words as they follow the
story. If unknown terms appear, advise the students to listen carefully for them, as well. After this
preparation, read the story straight through exactly as written. Then ask the students what
familiar occupational terms appeared and what new terms they heard. Also ask who the main
characters were and what their occupations were. Reinforce the answers by reading the story
once again, this time explaining any new vocabulary. Finally, explain the gist of the story in
English, making sure that the students understand.

Suggestions

Japanese children’ s books featuring occupations include Mori no o-Bentooya-san {The Lunch Vendor
in the Forest), Yagi no Yuubinya-san (The Goat Who Was a Letter Carrier), and Wani no Haisha-san
(The Crocodile Who Was a Dentist) (see the Teacing Materials List). Transiated materials include those
in which Disney characters assume various occupations. You may also use videos with Japancse
soundtracks. If no Japanese children’ s books - either originals or translations - are available, you may
translate an English-language book into Japanese yourself, but be sure to use the language and style
typical of Japanese children’ s books. You should test your translation on some actual Japanese children
and see how they react to it.
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5. Lots of Vehicles Targeted Standards:
1.1, 3.1, 4.1

Objectives

Students willbe able to name at least one vehicle, either a familiar one, a favorite one, or one they ride to
school, and to report the Japanese name to their teacher and classmates after extensive practice and cues.

Skilis

listening/speaking/reading

Vocabulary/Structures

basu (bus) jitensha (bicycle)
patokaa (police car) kuruma {car)
shooboo-jidoosha (fire truck) ootobai (motor cycle)
torakku {truck) aruky (walk)

takushii (taxi) gakkoo (school)

chikatetsu (subway)
hikooki (airplane)

nani de kuru? (How do you come?) (one to ten) (one person to ten people)
nani de kita? (How did you come?) *ichi * roku hitori roku-nin
aruite kuru (I come on foot) *ni *shichi futari shichi-nin
aruite kita (I came on foot) ¥ san *hachi san-nin hachi-nin
* shi *kyuu yo-nin kyuu-nin
¥go * fuu go-nin Juu-nin
Materials

An enlarged copy or transparency of Worksheet 9-1(for the presentation to the whole class)
Picture/orthography cards of various vehicles (for presentation to the whole class: see Sample 9-3 and
9-5-1)

A capacity survey chart (see Sample 9-5-2)

A transportation poll chart (see Sample 9-5-3)

Picture cards of forms of transportation that students are likely to use for commuting {These are for
pasting on the transportation poll chart. Each set should contain as many cards as the number of students

in the class)
Procedures

1. Presentation of additional vocabulary
After reviewing the occupations and vehicles vocabulary using an enlargement or transparency
of Worksheet 9-1, ask the students what other vehicles they know. Prepare additional
picture/orthography cards for vehicles students are fikely to use in their real life, such asjitensha
(bicycle), kuruma (car as a cover term for personal vehicles including vans), and ootobai
(motorcycle), (see Sample 9-5-1) and introduce their Japanese names during the brainstorming
session. Introduce aruku (walk) asa means of transportation even though it isnot the name of a
vehicle.

2. Playing with Words
Using the vehicle pictures from Procedure #1, say the Japanese name of a vehicle and show its
picture/orthography card for asecond. Hide the picture and ask, Nan nin noreru ka na? Hitori?
Futari? (How many people can get on that vehicle? One? Two?) and wait for students to respond
either by holding up their fingers or using English. If students cannot answer, repeat the
Japanese name of the vehicle and show the picture/orthography card once again. When the
students come

(continued on p. 364)
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(continued from p. 363)

up with areasonable number, say itin Japanese: — nin{__ people), and have them repeat it. Then
place the picture/orthography card under the appropriate number of people on the “ Capacity
Survey Chart” (see Sample 9-5-2) displayed on the blackboard or wall.

3. Presentation /Input
Introduce the expression __ de kimashita (1 came by _ ) by indicating how you came to school
that day. Display the Transportation Poll Chart (see Sample 9-5-3), on which a picture of gakkoo
(school) is surrounded by the homes of teachers and students (indicated by either pictures or
names) on the blackboard or wall. Draw an arrow from your own house to school and say,
Kuruma de kimashita (I came by car), as you paste a small picture of a car onto the map.
Introduce additional examples by talking about other teachers, assistants, and nicchoki san (the
class leader of the day) so that the students hear the expression __ de kimashita (came by _)
many times.

4, Input/Output
Complete the Transportation Poll Chart. Ask each student, Nani de kita? (How did you come?)
and have another student place the appropriate small picture card over the arrows on the chart,
If the students answer in English or cannot respond at all, ask again with an either/or question
such as, Kurtma? Basu? (Car? Bus?) while showing the pictures. Have each student repeat the
Japanese term for the transportation means they actually used. When the chart is completed, have
students count the number of people using each transportation means in Japanese.

Suggestions

At this point, students do not have to be able to use —n in for counting people. Have them count using
the simple numbers, ichi, ni, san...., and just use —ntin in your own summary report.
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Sample 9-5-1

Additional Picture/Orthography Cards for Vehicles
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Sample 9-5-2

A Capacity Survey Chart
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Sample 9-5-3

A Transportation Poll Chart

White in individual names or draw faces.

Paste a picture card for
+——the transportation means
that each person used.

o
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(Adjust the sizes of the houses depending on the total number of students in the class.)
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6. Playing with Kana Targeted Standard:
1.1
Objectives

1. Students will be able to recognize the shapes of the hiraganaand katakana for ru and ya,and pick the
matching kana.

2 Students will be able to trace the hiragana and katakana for ru and ya.

3. Given visual and audio cues, students will be able to recognize the written forms of vehicles they like
or use in real life.

Skills
reading/writing
Vocabulary/Structures

(hiragana/katakana)
* names of at least three vehicles that each student likes or uses in real life

Materials

Gojuuon chart (a chart of the Japanese syllabary)

Flash cards for the hiragana and katakana for ru and ya (for presentation to the whole class)
Orthography cards used in the previous units (see Samples 2-2-2, 3-1-1, 3-3-1, 4-5-2, 5-4, 6-1-1, 7-3-
1&2, 7-4-2&3, 9-3 and 9-5-1)

Worksheets 9-6-1 and 2

Smalt flash cards for kana used in Worksheet 9-6-1 (Make the number of cards for each kana equal to
the number of students: see Sample 9-6-1)

Bags or envelopes to store the small flash cards (label each bag or envelope so that students can tell which
kana is stored there: see Sample 9-6-2)

Procedure

1. Presentation
Using the gojuuon chart, flash cards, and orthography cards from the previous units, introduce
the hiragana and katakana for ru and ya and have students practice the pronunciation and
stroke order of each kana (see Unit 2, 6. Playing with Letters, Procedure #1).

2. Kana Search
Show one of four kana flash cards, for ru and ya, and have students circle occurrences of the
same kana in Worksheet 9-6-1. Assign different colors to different kana and have the students
count the occurrences of each kana after they have circled all four.

3. Kana Search
Have all the students choose three favorite vehicles, or vehicles they actually use in their daily life,
from those listed on Worksheet 9-6-1. Put bags or envelopes (see Sample 9-6-2) in which small
kana flash cards (see Sample 9-6-1) are stored on the blackboard or wall. Have the students
collect the symbols necessary for composing the names of the three vehicles they have chosen by
comparing them withthe written forms on Worksheet 9-6-1 and placing them in the right order
under the original. '

4. Kana Search
Assign each symbol a different color. Have the students color Worksheet 9-6-2 according to
your directions and figure out what picture ishidden there. Then have them count the number
of each symbol and write that number in Arabic numerals in the appropriate column.

(continued on p. 370)
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(continued from p. 369)

Suggestions

In larger classes, prepare bags or envelopes of small kana flash cards for each group so that the students
won’ t have to come up to one place to get the cards. There may still be conflicts since even within a small
group, more than one student may want a certain bag or envelope at the same time. You can make use
of such a conflict by recycling the items learned so far. For example, have students play jan ken ponto
decide the order for taking the bag or envelope. Also tell them to ask each other, choodai (give me} and
totte (pass it to me).

Worksheet 9-6-1
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Sample 9-6-1

Small Kana Flash Cards

(for a class of 15 students)

70

(1) 15 cards each of the following symbols

g A

(4 \f

v Z
3 || A
e Z“

(2) 15 x 2 = 30 each of the following symbols

Bl 7 || — ||

~
>
e

74

-

X2

(3) 15 x 3 = 45 cach of the following symbols

) L
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Sample 9-6-2

Bags or Envelopes for Storing Small Kana Flash Cards

Put the small kana flash cards
into a bag or envelope labeled
with the same letter.

Tabel each bag or envelope with a symbol.
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Worksheet 9-6-2

WX

o
N
N
W

‘ay‘

I X v |
Have students write in the
number of each kana.
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7. My Book: Paper Airplanes Targeted Standards:
1.1, 3.1, 5.2

Objectives

Students will be able to recognize the hiragana for hikooki as the Japanese word for (airplane) and copy
those symbols.

Skills

listening/reading/writing

Yocabulary/Structures

*hikooki (airplane) otte (Fold)
koko (here) hiraite (Open)
koo (this way) kitte (Cut)
Materials

A large paper airplane for demonstration (see Sample 9-7)
Sheets of paper for each student to fold a paper airplane
Worksheet 9-7

Procedure

1. Presentation

Write hikooki (airplane) on the blackboard or a transparency in hiragana and explain that it
represents a vehicle. Then take out a sheet of paper and tell the students that this sheet of paper
will become the vehicle represented by the hiragana you have just written. Then start making a
paper airplane. Up to this point, explain details in English. While folding, however, do not say
anything, either in English or Japanese. When it is done, fly it across the room and ask, Kore
nani? (What is this?) and wait for the students to name it in Japanese: hikooki. If the students
respond in Bnglish or cannot figure out what it is, tefl them that it is an airplane and have them
repeat the Japanese term after you.

2. Input/Output
Have each student fold a paper airplane. Show how to fold it, giving directions in Japanese such
as, Otte (Fold) and Koko kifte (Cut here). Have the students fly the finished planes and measure
how far each one goes. Record the results as the students are measuring. Then have students glue
their planes onto Worksheet 9-7 and trace the hiragana for hikooki (airplane).

Suggestions

It may be fun to divide the classroom or gym floor into zones marked by different colors and record in
which zone each student’ s airplane lands instead of measuring the distance.
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Sample 9-7

A Paper Airplane
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Worksheet 9-7

o
) =
!

Have students trace these symbols.
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Unit 9 Vocabulary List / 3
romanization

<b>
HUHE 3
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o-hanashi
omawari-san

katakana
gakkoo

kitte
kyuu
kyuu-nin

kuruma

go

koo
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kodomo
go-nin

san
San-nin

shi
shigoto
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hachi
hachi-nin
patokaa

hikooki
hitori
hiraite
hiragana
hutari
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roku
roku-nin
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Appendix

®Stage I Unit Objectives

@ Objectives Listed by Skill
Areas (Listening, Speaking,
Reading, Writing) for Stage 1
Through III
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Appendix

Stage I (K-1)

STAGE I UNIT OBJECTIVES (FOUR SKILLS)

Students will be able to:

Theme Self: Name, Age & Birthday Family: Family Terms
Listening [. react when hearing their ownfirst name | choose appropriate members in their own
pronounced in a Japanese way. family and/or learned stories when they
* respond to various types of questions hear family terms in Japanese.
regarding their ownname, age, and birth |- respond to simple yes/no questions relating
month with non-verbal behavior orwith | tothe composition of their ownfamily
learned phrases in Japanese or in English. | and/or families in learned stories.
» respond to basic classroom instructions
with contextual cues.
* recognize the expression wakaranai(l
don’t know )
Speaking |- respond with “/ 4 to their ownnamein | reproduce basic family terms after the
attendance taking. teacher’s model.
+ reproduce greetings at the beginning and [+ answer yes/no questions relating to the
end of class after the teacher’smodel. existence and number of their family
+ ask name, age, and birth month of members with the teacher’shelp.
classmates with practiced and memorized
phrases.
* tell their ownname, age, and birth month
when asked by classmates, with some
help and practice.
» count 1-12 in imitation.
+ state whether two items are the same or
not with a memorized phrase.
Reading | recognize their own name written in * recognize the meaning of R & #.
katakana. - recognize 3 and A from among other
- recognize ‘month’ B written in kanji.. letters.
Writing * copy their ownnameinkatakana. * copy Lhiraganaand katakana: . 7.
* copy their ownbirthday month in kanji
(e.g., 1 B).
Culture & * enjoy stories written for native speaking
Others children.

380 ©1999 U S WEST Center for Japanese Language Education



Jan Ken Pon Stage I (Grades K-1)

Appendix

Theme

School: Our Classroom

Time: Seasons & Holidays

Listening

follow basic directions related to
classroom activities with contextual cues.

choose appropriate classroom items when
they hear Japanese names.

respond verbally or non-verbally to simple
yes/no questions related to learned items.

respond to questions related to ownership.

decide whether certain items exist in the
classroom or not.

*

choose appropriate pictures when they
hear Japanese terms for the four seasons,
weather, some clothing items related to
weather and familiar U.5. holidays.
react appropriately to sammui (cold) and
afsui(hot, warm).

respond to simple yes/no questions related
to learned items.

Speaking

)

name classroom items with some help and
practice,

tell whether or not the items belong to
them.

express simple requests such as mite (look),
choodai (please give me), kaite (write),
and foife (pass it) in controlled
environments.

use a formulaic expression wakaranai(l
don’t know.)

say arigatoo (thank you)and doo
itashimashite (you' re welcome) after the
teacher’smodel,

say nai (I don’t have it) when they donot
have a requested item.

Y

count 1-12 by rote.

name 12 months and 4 seasons with some
help and practice.

tell the weather of the day with some
help and practice.

express whether it is samui(cold) oratsui
(hot, warm) with some help and practice.

express agreement/ disagreement with fia i
(or, 1m; yes) and i i e (or tun, chigan; no).

Reading

recognize 3 items in the classroom written
inkana,eg., WT, D¢ Z, (A,
recognize <, 7, . '} fromamong other
letters.

recognize months 1-12 ona calendar in
kanji,eg, +=R.

recognize ¥, ¥, T, X from amongother
letters.

Writing

+*

copy 2hiraganaand katakana, (. 7,
g, .

copy 2hiraganaand katakana: £, 7,
7. A

Culture &
Others

enjoy stories written for native speaking

understand the concept of four seasons

children
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Theme Leisure: Games & Play Food: Favorite Foods
Listening |- start playing appropriately when they [+ choose appropriate food items when they
hear names of games/plays in Japanese. hear Japanese terms.
» follow basic directions necessary for + recognize likes/dislikes expressions with
participating in the game. contextual cues.
* choose or draw basic shapes when hearing
the Japanese terms
* recognize who won/lost when the winner
is declared in Japanese.
* choose appropriate colors when hearing
Japanese terms,
Speaking |. reproduce necessary formulaic expressions |+ reproduce Japanese terms for familiar food
for game participation after the teacher’s| items after the teacher’smodel.
model. + name at least one food item which they
+ name basic colors with some help and like/disltike.
practice. + reproduce formulaic expressions before and
after the meal.
+ answer simple yes/no questions regarding
food with simple 1 a i (yes) and iie (no).
+ ask and answer, after a model, questions
regarding what food item they like.
Reading |- recognize 3 color names written inkana, |+ recognize 3 favorite food items written in
eg, (A, LA, &b kanawith contextual cues;e.g., E¥, FF
* recognize L, ¥, A, O fromamong other] . '
letters. * recognize b, €, b, F, ¥, ¥ fromamong
other letters.
Writing * copy 3 color names written inkana, e.g., (| copy3hiraganaand katakana: b, &,
ALy LB, B by F. E X
* copy 2hiraganaand katakana: L, ., |* copy onefavorite orone least liked food
A, O, item in kana following the teacher’s
* label favorite games inkana, eg., WA S model.
Iz,
Culture & |. play such Japanese games as jan-ken-pon I+ enjoy stories written for native speaking
Others children

and darumasan-ga-koronda

* become familiar with Japanese benfoo.
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Theme Nature: Favorite Animals Health: Our Body
Listening . choose appropriate animals when they |+ choose and/or point to appropriate colors
hear Japanese terms. and basic body parts when they hear
* respond to like/dislike questions verbally | Japanese terms.
or non-verbally. + choose body parts used to wear certain
+ point to items described by some adjectives| ¢lothing items given orally.
such as ookii (big), chiisai(small), and |- choosean appropriate quantity up to 10
kawaii(cute} with contextual cues. when they hear Japanese numbers with
+ name or choose the animal when contextual cues.
onomatopoetic sound animals make is
given orally.
Speaking |- list animals at home, school, zoo, or farm |+ reproduce learned body-part vocabulary
in Japanese with some help and practice. | after the teacher’smodel.
* name at least oneanimal for which they | name body parts on which certain clothing
feel affection and express their attitude items are wom,
toward it with practiced phrases suchas |+ name at least one color such as their
suki(I like it} and kawaii(cute). favorite, or their owneye color.
« imitate animal sound with the teacher’s |+ count up to 10 items and tell how many
model. without using a classifier.
Reading |- recognize 3 animal names inkana, e.g., 7 |* recognize Tand & L.
v, Ry Ry, * recognize ., 7, %, A, T and 7 from
* recognize >, A, ¥, X from among other| among other letters.
letters.
Writing + copy 2hiraganaand katakana: \», 4, | copy3hiraganaand katakana: &, T,
#, R. ®, A, Tand 7.
* copy one animal nameinkana, e.g., 4. |+ copy & L and T with the teacher’s
model.
8‘:}11““'9 & | enjoy Japanese falk tales. + understand the bathing custom in Japan,
ers
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Theme Community: Helpers in Our
Community

Listening |- choose appropriate people whenthey
hear occupational terms in Japanese.

* match tools, uniforms, and vehicles given
in Japanese with appropriate occupations.

Speaking |- reproduce learned vocabulary and phrases
after the teacher’smodel.

* name at least one means of transportation
by which they come to school.

Reading | find, from a list of vehicles written in

kana, up to 3 vehicles that they regularly

ride or have ridden.

* recognize 5. M, ¥, ¥ fromamong other
letters.

Writing * copy 2hiraganaand katakana: %, W,
. or.

«copy UMZ 3 E,
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OBJECTIVES LISTED BY SKILL AREA FOR STAGE I THROUGH I1I

Listening Objectives for Stages I~III
Students will be able to:

Theme Stage I Stage II Stage III

Self * react when hearing their |- distinguish yes-no * choose appropriate pictures
own first name pronounced | questions and wh- when they hear
ina Japanese way. questions by responding occupational words.

+ respond to various types of | appropriately. * choose appropriate pictures
questions regarding their |+ write down in Arabic when they hear hobby
own name, age, and birth numerals the orally words.
month, with non-verbal provided names of the - when asked what they
behavior or With _lear_ned month and day (eg ’ want todoor be’ I'ESPOHd
phrases in Japanese or in 3/11). verbally, or non-verbally
English. - » answer “ do you want X” by pointing to pictures.

» respond to basic classroom and the “what /which do [+ choose appropriate answers
instructions with you want” question either from given lists of names,
contextual cues. verbally or by pointing to ages, birthdays, grade

* recognize the expression an object. levels, and future plans,
wakaranai(l dan’t know). when hearing other

children introduce
. themselves.

Family * choose appropriate * write down phone numbers | * match pictures and orally
members in their own that they hear with given family terms,
family and/or learned repetition. + listen to ages of others’
stories when they hear » respond verbally or family members and write
family terms inJapanese. | nonverbally to yes/no- them down in Arabic

* respond to simple yes/no questions on whether or numerals.
questions relating to the not their rooms have + choose pictures depicting
composition of their own certain items. various hobbies according to
family and/ or families in |+ repeat oneself when asked | orally given cues.
Ig_ar:ned:s_torjes. to do so. » identify- who can do what in

o orally given passages by
choosing or matching
pictures.

* indicate the degree of
ability orskillfulness given
orally by drawing in charts,
choosing appropriate
pictures, or rank-ordering
lists.

* choose appropriate answers
from given lists of
occupations, ages, hobbies,
and special skills when
hearing introductions and
descriptions of others’
family members.

School + follow basic directions

related to classroom
activities with contextual
cues,

* point cna map/diagram

where certainrooms at
school are located,
responding to verbal

* match orally given names of
school subjects with pictures
depicting contents.

* choose age groups when
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choose appropriate
classroom items when
they hear Japanese names.
respond verbally or non-
verbally to simple yes/no
questions related to
learned items.

respond to questions
related to ownership.

questions.

indicate verbally ornon-
verbally onwhich floor of
the building certain rooms
are located.

respond to directions to
draw, write, take, or give
a certain number of items
counted by -su.

respond to directions to
draw or write a certain
number of people counted
by -nin.

choose a picture that is
described by some
adjectives.

given school levels orally,
both in the U.S. and in
Japan.

identify, by checking/
circling the names or the
pictures, what school
subject is studied during
certain class hours as they
listen to the orally given
description.

fill ina daily calendar as
they listen to what subject
is studied at what time.

Time

choose appropriate
pictures when they hear
Japanese terms for the four
seasons, weather, some
clothing items related to
weather, and familiar
US. holidays.

react appropriately to &

" oand Ew,

respond to simple yes/no
questions related to
learned items.

choose the clock which
displays the time given
orally.

point ana calendar to the
day of the week given
orally.

indicate by pointing
to/choosing a picture
what they routinely doat
home at a certain time on
a weekday or weekend
day.

indicate by pointing
to/choosing a picture
what they usually doat
school at a certain time or
a certain day of the week
ona typical school day.

show in Arabic numerals
the amount of time that
they hear.

indicate, using Arabic
numerals or by pointing to
pictures, the frequency of
activities related toevery-
day and school life when
given orally.

identify various means of
transportation and their
speed by pointing to
pictures or choosing
appropriate answers.
rank objects by writing
Arabic numerals according
to orally given ordinal
numbers.

Leisure

start playing
appropriately when they
hear names of
games/plays in Japanese.

follow basic directions
necessary for
participating in the game.

recognize who won/lost
when the winner is
declared in Japanese.
choose appropriate colors
when hearing Japanese
terms.

match the orally given
names of sports and games
with pictures.

match them with their
equipment.

indicate verbally ornon-
verbailly how many
people are required to
play the sports or games.
answer questions onwhat
they do onweekends and
after school, either
verbally or non-verbally
by pointing to/choosing
pictures.

identify whether an
activity took place inthe
past or will take place in
the future.

identify whether someone
did something or will do
something.

listen and say which
happened first.

identify what others did in
a past weekend /vacation
by choosing or rearranging
pictures.

identify what others plan
to do ona future weekend/
vacation by choosing or
rearranging pictures,

* arrange orally given

activities according to the
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-

order in which they
happened.

write Arabic numerals or
choose appropriate
pictures to indicate how
frequently someone does
certain leisure activities.
indicate with whom they
do/will do/did leisure
activities by choosing
appropriate pictures.
respond verbally ornon-
verbally to yes/no questions
onhow they liked certain
activities.

Food + choose appropriate food * hear and distinguish dish |+ point to cooking and eating
items when they hear names and ingredient utensils when they hear
Japanese terms, names. their names.

+ recognize like/dislike + divide food items, upon « listen to directions and
expressions with -~ hearing them, into groups follow the procedure for
contextual cues. {e.g., food groups, color, simple cooking,

R shape, and texture). » write in Arabic numerals
+ indicate, by drawing or prices which are given
choosing from pictures, orally.
food items that someone
wants to eat.
* identify the three time
words, kinooe, kyoo, and
ashita.
Nature . * listen and write down the

» choose appropriate
animals when they hear

. Japanese terms.

» respond to like /dislike
questions verbally ornon-
verbally.

+ point to items described by
some adjectives suchas &

BEYL, BBEVLand B
H W with contextual
cues.

* name or choose the animal
when onomatopoetic sound
animals make is given
orally.

point to appropriate
pictures when given names
of animals.

select and/or post pictures
of animals in appropriate
habitats with aural cues.
say whether ornotan
animal that is read out
loud appears (exists) ina
picture,

-

temperature in For C,
draw weather symbols ona
map of their state orthe
entire U.S. according to
orally given cues.

choose pictures of
appropriate weather for
cerfain activities (or
activities for certain
weather) given orally.
identify whether ornot the
climate pattern that they
hear is for the region in
which they live.

identify whether or not the
items they hear are
recyclable,

identify verbally or non-
verbally whether ornot the
action given orally is good
for the environment.
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Health

choose appropriate basic
body parts and colors
when they hear Japanese
terms.

choose an appropriate
quantity up to 10 when
they hear Japanese

numbers with contextual
cues.

.

point to the body parts
that hurt according to the
orally given cues.

pick up the drawings of
correct facial expressions
for emotions given orally.
choose the correct emotion
word for the situation
given orally.

answer yes/no and alter-
native questions concerning
emotion and health
conditions, verbally or
non-verbally.

compare the size of a child
whose height and weight
are given orally in the
metric system with their
own.

choose appropriate items
for their ownhealth
conditions upon hearing
some vocabulary and
expressions.

choose appropriate pictures
depicting ways to correct
unhealthy conditions and
life-styles, uponhearing
some problematic health
conditions.

Com-
munity

choose appropriate people
when they hear
occupational termsin
Japanese.

match tools, uniforms, and
vehicles given in Japanese
with appropriate
occupations.

draw in the map some
structures/landmarks ac-
cording to the orally given
cues.

mark the calendar for
some regional events
orally given,

point to countries onan
unlabeled map of the world
when given country names
orally.

choose from orally given
items that the U.S.
produces, Japan produces,
and the U.S. exports to
Japan, or the U.S. imports
from Japan.
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Speaking Objectives for Stages I~III
Students will be able to:
Theme Stage I Stage IT Stage III
Self + name at least five

* respond with “hai”to

their own name during
attendance taking.

+ reproduce greetings a t

-

-

the beginning and end of
class after the
teacher’s model.
ask name, age, and
birth month of
classmates with
practiced and
memorized phrases.
tell their ownname,
age, and birth month
when asked by
classmates, with some
“help.and practice.

+ count 1-12 in imitation.
+ state whether two

items are the same or
not with a memorized
phrase.

+ say their full names,
birthdays (month &
day), and grade levels
when asked.

ask someone his/her

name, birthday, and

grade level after
practice.

+ infroduce themselves in
front of a class,
including name, age,
birthday, and grade
level.

* say what they want
for their birthday,
using Japanese
vocabulary they know.

-

occupations with which they
are familiar.

* name their hobbies.
+ ask and tell what they want

to be when they grow up.

» ask and tell what they want

to do next weekend or during
the next holiday.

+ introduce themselves to those

outside of their own school,
including name, age,
birthday, grade level, name
of school, and future plans.

show agreement by saying,

b= LAX(H.

Family * reproduce basic family |- say their phone * draw a family tree and tell
terms after the numbers. who the family members are.
teacher’s model. * ask a friend’s phone + ask and tell the ages of their

+ answer yes/moquestions | number after practice. family members.

relating to the existence| . name at least tenitems |+ ask and tell what their

and number of their found in children’s family members like to doon

family members with rooIns. weekends or during free time.

the teacher’s help. + ask a classmate to - say what sports and musical

‘ repeat him/herself instruments their family
after practice. member are able to play/are
good at.

+ express degree of ability and
skillfulness.

* introduce a family member in
terms of his/her occupation,
age, hobbies, and special
skills.

School * name at least five school

+ greet teachers and each

other appropriately at
the beginning and the
end of class.

name classroom items
with some help and
practice.

+ tell to whom the items

belong,

* express simple requests

* name special rooms a t

school after practice.

* count objects in the

classroom using the
counter -fsu along with
teacher,

¢ indicate aonwhich floor

of the building certain
rooms are located (if
applicable).

subjects they are studying.

* name school subjects they are

good af.

* say what school they and

their siblings attend (e.g.,
elementary, middle, junior
high, or senior high).

+ say what level of school

they will attend when
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-

-

suchas BT, 13K
B, B0, BT,
etc., in controlled
environments,

use a formulaic
expression for “I don’t
know.”

reproduce formulaic
expressions for asking
permission to goto the
bathroom and to get a
drink after the
teacher’s model.

say “thank you” (& ¥ »*
¥ J)and “you're
welcome™( ¥ 3 Wi L ¥
L T) after the
teacher’s model.

say L\ when they do

.. nothave a requested

item,

* say how many people

are in the classroom
using the counter -nin.
describe various rooms
at school using at least
one adjective.

reaching certain ages.

say what time certain
subjects are offered for their
grade level.

look at the daily schedule of
a Japanese 4th or 5th grader
and explain what is studied
at what time.

Time

-

-

count 1-12 by rote.
name 12 months and 4

seasons with some help

and practice.

teli the weather of the
day with some help
and practice.

express whether it is %
Yy or B with some
help and practice.
express agreement/
disagreement with {3
W™ (3 AYand W R
(224 /B29).

tell time (i, -ji han,5
minutes)

say at what time
certain activities take
place at school after
practice (limited to
what appears onthe
school schedule).

say at what time they
do certain things every
day after practice,

say which days of the
week they goto school,
which they donot, and
onwhich they have
Japanese.

count the amount of time in
terms of seconds, minutes, and
hours.

tell frequency of activities
related to their everyday
and school life.

talk about various means of
transportation and their
speed.

answer superlative questions
relating to everyday life.
say ordinal numbers in rank-
ordering.

Leisure

count up to 10 (or
necessary numbers for
the game
participation) in order,
reproduce necessary
formulaic expressions
for game participation
after the teacher’s
model,

name basic colors with
some help and practice.

-

name three sports and/
or games that they like
to play /watch/know.

name at least oneitem
of equipment necessary
for playing those sports
and/or games (if
applicable).

say how many people
are needed to play the
sports and/or games.
name sports and/or
games that they play.
name sports and/or
games that their

contrast at least two
activities in terms of when
they take place {past and
future).

say how they evaluate
certain past, present, and
future activities.
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family members play or
watch.

name activities that
they do on weekend and
after school.

Food

reproduce Japanese
terms for familiar food
items after the
teacher’s model.

name at least one food
item which they like/
dislike.

reproduce formulaic
expressions before (WM 7z
72 % V) and after (T
b Z 9 ¥ E)the meal.
answer simple yes/no
questions regarding food
with simple {2y and
(ALY

-

name some food items
that theylike and they
donot like.

say what they want to
eat from a lunch menu,
name two or three
dishes that they eat on
certain occasions (e.g.,
birthday, Christmas,
and Thanksgiving).
name a few dishes that
they want to eat
tonight.

name what they ate
and will eat yesterday,
today, and tomorrow.

name at least 10 utensils used
for cooking and eating.

say by what means they eat
certain dishes and food
items.

name food items necessary for
making sandwiches and 12
X,

name their favorite
restaurants and favorite
items in the menu.

ask and tell the prices of food
itemns.

Nature

{ist animals af home,
school, zoo, or farm in
Japanese with some
help and practice.
name at least one
animal which they
feel affection and
express their attitude
towards it with
practiced phrases such
as T3 and b,
answer simple yes/no
questions related to
learned items with {3
v oand WANZ,

imitate animal sound
with the teacher’s
meodel,

name at least two
animals (creatures)
that live in salt water,
fresh water, desert,
plains, jungle, and
mountains/forest.

» say where certain

animals live (habitats
and/or continents).

state the temperature in both
Fand C.

state the weather for today,
yesterday, and tomorrow
(speculated).

list activities that they
do/can do in different kinds
of weather.

ask and answer questions an
climate, including four
seasons, in the area where
they live.

list/name ways to protect the
environment.

list/name items that can be
recycled and categorize
them.

Health

reproduce learned body
part vocabulary after
teacher’s model.

name body parts a
which certain clothing
items are worn.

name at least one color
such as their favorite,
or their owneye color.
count up to 10 items and
express how many
without classifier.

answer simple yes/no

say what parts of the
body hurts in certain
situations,

name some symptoms of
a cold, flu, and motion
sickness {chicken pox
and mumps, i f
applicable).

say their ownheight and
weight using the metric
system,

advise others using~7z 5 ¥
) 7in terms of health
conditions.

explain to others their own
health conditions and ask for
advice using, ¥ ) LEHWV
W7

say do’s and don’ts for
leading a healthy life
(preventive care).
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questions related to
learned items by &

and W Z,

name the bodies (human
and animal) to which
different parts belong
by locking at pictures.

Com-
munity

reproduce learned
vocabulary after the
teacher’s model.

name at least one
transportation means by
which they come to
school.

+ say the location and the
population of their
home town.

+ say where in town their
homes are located.

* name some structures/
landmarks that they
know in town,

name at least 20 countries, at
least three from each
continent {other than
Antarctica and Australial.

name major geographical
features (e.g., mountain,
river, ocean).

explain, using location words
and expressions, where
certain countries and major
geographical features are
located.

name at least 5items that
the U.S. buys from or sells to
Japan, as well as some other
countries that the childrenin
the class represent.

name at least 5 preducts each
that the U.5. and Japan are
famous for.

make a 3-minute presentation
ona country to which they
are interested in visiting,
including its population,
geographical features,
products, major cities,
imports from and exports to
the U.S.
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Reading Objectives for Stages I~III
Students will be able to:

Theme Stage 1 Stage Il Stage III
Self * recognize their own * recognize own full name | * read aloud telephone
name written in written in katakana. numbers of others written in
katakana. + recognize grade level kanji.
* recognize “ month” H written in kana/kanji, |+ find in forms where to write
written in kanji. ie, ~3E. name and dates {birthday,
+ recognize month, day, today’s date, etc.) with
and dates written in help.
kanji, ie, A, B, —|" recognize and read aloud
~F. grade levels (~% 4} and
dates (A & B).
+ recognize and read aloud
names of occupations and
. hobbies written in kana.
Family * recognize the méaning * recognize 3 items found | * recognize and read aloud
of A and #. in children’s rooms family terms and names of
+ recognize 3 and # written in kana, eg., - people written in kana.
from among other v K. 1XA, ¥l ¢ 34, |+ recognize and read aloud
letters. + recognize “ My Room” words a.nd sentences ‘
written inkana, i.e., concemning hobbies, special
bk Lo~w) . M2 §k1115 and abilities written
o) mkan_a.
+ recognize and read aloud #%
B, BLEA,and BEE
Ao
School * recognize 3 items in the [* recognize 3 items found |- recognize and read aloud 3
classroom written in in the classroom written| vocabulary items written in
kana,eg., T, 2 inkana, eg, W¥, ¢ | kanjithat appear inschool
2. 2 A 2. 2 A, schedules such as names of
« recognize {. 7, and|- recognize kanji for school subjects(El8, 4,
') from among other counting people, i.e., ~ WM, e, EK EH), B
letters. AL , ~BFH(H)
+ recognize kanjiforboy | Tecognize ’]‘%ﬁ' PEE,
and girl, e, BOF, & #R, and K.
DT,
Time * recognize months 1-12 | + recognize days of the * recognize and read aloud
ona calendar in kanji week written inkana/ #, B and &
(e.g, T=H). kanji: By A, K. K [+ read statements ondaily
* recognize . 7, ¥, Ky &, L. life written inkanaand the
A from among other * recognize kanji for learned kanji, and choose
letters. “~day”(~H H) in sentt?uces that depict their
context, routine.
Leisure * recognize 3 color names |+ recognize three or more | * recognize 4 H, %#, 4,
written inkana(e.g., sports written in kana,| &3, %A, ¢B, 24, &
(A, LA &) eg, PE®R I NAT v F, 4%, RE, and BkA.
* recognize L, ¥, A, bRy Sy A * read and comprehend short
O from among other sentences on past activities
letters. written in kana (and kanji
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with frurigana).

read sentences which
contain two activities
connected by the ~t e form
verb, and determine what
activity took place first.

Food

recognize 3 favorite
food items written in
kanawith contextual

clues{e.g., EY¥, FF
V).

recognize H., €, b,
¥, %, ¥ fromamong
other lefters.

recognize 3 favorite
food items from a menu
written in kanawith
contextual clues (e.g.,
ARy Fg— F—
F,HEA v F).
recognize 2 or 3 foods
eaten on special
occasions.

read ingredients in simple
recipes and choose the
necessary items from food
items (or picture cards)
brought to class.

read fast food restaurant
menus written in kana and
buy what they want (figure
out the price, order, and
pay the right amount of
money).

recognize and read aloud

M.

Nature

* recognize 3 animal
names in kana, with
contextual clues, e.g.,
R NEA AN IV

* recognize 4y, A, ¥,
X from among other
letters,

-

recognize 3 animal
names in kana, with
contextual clues, e.g.,
Fwa, Ny FY
recognize 3habitat
names written inkana,
in context, e.g., A — A

2T, TZ)A D
Hr.

recognize and read aloud
American city names
written in kana.

read items written in kana
and say whether ornot
each is recyclable.
recognize and read aloud
W% W8 R B X
A, A%, and BA.

read a short paragraph
written in kana and kanji
with furigana concemning
four seasons of a town in
japan,

Health

* recognize T, & L, and
.

* recognize &, 7, ¥,
A, T, and 7 from
among other letters.

-

recognize 2 symptoms of
illness and how the
person might feel

written inkana, eg,
ENTE, (BHLWw
recognize 3 expressions
of feelings, 3 AL L\,
ma Ly, Tho,

read “health check” form
and comprehend what each
entry indicates.

recognize and read aloud
descriptions of symptoms of
some illnesses, written in
kanaand some appropriate
kanji.

recognize and read aloud
&, F, B, A5, R,
%, B5,and B2 5,

Com-
munity

+ find froma list of
vehicles written in
kanauptothree that
they regularly ride or
have ridden.

* recognize %5, A, P,
¥ from among other

recognize names,
structures, and
landmarks written in

kanaomamap,eg., ¥
AT, BIUAE
(. UPrivi.

recognize and read aloud
country names written in
katakana(and hiiragana
when appropriate) ina
world map.

recognize N, b, #, K&,
ik, KFH, K, and
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letters. + recognize kanjifor north | #R{.

(3t), south (@), east * recognize and read aloud

(#), and west (#), and major products of the U.S.

for population in ten and Japan written inkana.

thousands. + recognize and read aloud
seasonal events and
holidays that are
celebrated in the U.S,,
written in kana.

* read short sentences written
in kana(and kanji when
appropriate} about a
country, including location,
climate, geographical
features, products,
population, and the capital
city, and guess which
couniry it is about.
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Writing Objectives for Stages I~1II
Students will be able to:

Theme Stage 1 Stage II Stage 1II
Self * copy their own * write own full name in |+ copy guardian’s name and address
name inkatakana, katakana (or kanji). using kana.

+ copy their own + write grade level in |+ copy their ownname, age, name of
birthday month in kanji: —, =, Z. school, grade level, telephone
kanji(e.g., 1 A). - copy 3hiraganaand number, b‘i‘rthday, and hobby,

katakana . F. using kanji for numbers.
PN * write fourkanji, A, HB,%,and %
in context.

+ copy a few short sentences
indicating their wishes, including
an occupation that they want to
engage in when they grow up (~I<
L1} 721), and things they want
to doin the near future, using

: kana.

Family * copy Lhiraganaand | « write 4riraganaand |+ write with practice and teacher’s
katakanasymbol: katakana: ~, -, help a few short sentences o
B F. Jon v 1T, L b, special skills and abilities that
- 7 they have (potential form)and

o ) the extent of their ability, using
* copy 3 items found in kana.
children’s rooms in R .
kanaand label write the names of fa.miiy
drawing of own room mem'bers, t'helr hobbies and
) speciai skills, and the extent of
inkana(~0 ~¥). their abilities, usingkana.
* copy own p.hone. - copy &8, &, and &
number written in
kanji.
School * copy 2 hiragana and | - write 3riragana and |+ write the days of the week (H~
katakana: ¢, 7, katakana: <., =, +).
INEUR N SN * copy /I#1% and one name of
+ copy 3 items found in favorite school subject in kanji.
the classroom in * write inkanaall the school
kana. subjects that they study.

* write with practice and teacher’s
help a few sentences about their
favorite subject.

Time * copy 2 hiragana and |+ write 3hiragana and |+ write B and #.
katakana: £, 7, katakana: &, 3, + draw graphs and write their
1. A b/ AN/ N R titles and copy other related

+ copy days of the week information in kana.
inkana/kanji. * write in kana, with practice and
teacherishelp, a few superlative
sentences concerning self, class
mates or other topics.

Leisure |. copy2hiragana and |+ write 3hiragana and |- copy 4B, %8, 4%, %#, %
katakana: L, katakana: 3, ¥, A, %R, RA, &%, %%, R,
Y. A, 0. AN R ISTEOR and Bk,
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+ label favorite
gamesinkana, e.g.
nWARID.

B (E) (k).

+ label picture of

favorite activities in
kana,eg., E7 /. ¥
AT EAY

* write kanji for

counting people, i.e.,
~A.

« write §, 4, %, and #.
* write a short composition of 4 or 5

sentences cna summer vacation,
following a model.

Food * copy 3 hiragana and |+ write 3liiragana and |+ label inkananames of kitchen
katakana &, %, katakana 13 (1) and eating utensils learned in the
b, F, ¥, F (1), 7/~ (79 (o%), 1| lesson.

« label 1favorite and | (1), % () i2, =.|" write inkanaa lis't ofingr.edients
1least liked food . label 2 or 3 foods necessary for making sushi and
item inkana eaten onspecial sandwiches,
following the occasions in ka na. « write a menu for a make-believe
teacher’s model. restaurant using kana and kanji

Ll they know,
Nature * copy 2hiragana and |+ write 3hiragana and | copy B, %, &, T, K, X4,
katakana: v, 4, | katakana: b, 7, and R
¥, R, 3w Py B (FE) ¥ | write &, B, #,and %

* copy one animal (%) * label weather and temperature in
nameinkana + label 3 animals and a weather map of the U.S. and/or
following the their habitats in Japan.
teacher’s model kanafollowing the + copy inkanastep-by-step
(e.g., 35). teacher’s model. instructions for making paper,

accompanied by pictures.

+ write short sentences inkana
about the seasons and weather in
their hometown.

* produce a class letter (a letter
jointly written by the class)
introducing their town, written in
kanaand kanji.

Health + copy 3 hiragana and |+ write 3hiragana and |+ list do’sand don’ts for leading a
katakana: ». 7. katakana 5, 7, healthy life, using kana and some
Hy A, Toand 7. A, b, &, &, appropriate kanji.

copy HL and T + copy 3 terms for + construct a.poster of mottos for a
with the teacher’s illness/feelings in healthy life.
model. kana. * Copy ,ﬁ(\.%l ﬁ}:{}l %51 gal

and 2% 5.
Comj * copy 2hiragana and |+ write 3tiragana and |+ copy country names in kana that
munity katakana: 5. I, katakana: W, 2, they have read before.

P, v

s copy DT Yk,

L3 (B (U
) R SN

* copy labels for north,

south, east, west in
kanjiontomap, i.e.,

F AL,

* write in a few sentences giving a

+ write 1, JIl, and .
* write in kanaa list of products

description of a country that they
had previously reported orally to
class.

imported to the U.S. from Japan
and those exported to Japan from
the U.S.
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* copy a list of holidays in the U.S.
and Japan inkana.

* write ona poster board inkana
(and kanji when appropriate)
whatever information they have
gathered about a country.
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MY AL
EFA

1. (&) BAFLEXHEREA
BAREZPC A
5% (N@) (0L WwER)

2. THAEAID—H] A Day with Kentaroo
Japan Forum (MEUEABERXLZ +—F 4) 1997
URL http://www tjf.or.jp/eng/de/deindex.html

3. ¥ LI A} Sazae-san
BAE © RBNETFAE, fiigkik, 7V 7 L ERWR
Machiko Hasegawa, published by Shimaisha, broadcast by Fuji

4, [H5U°% 3F 5% A) ChibiMaruko-chan
RE:3(bebI, ¥, 77 L EHB
Momoko Sakura, published by shuueesha, broadcast by Fuji

5., T¥ZYydb bt MyNeighbor Totoro
BRwwE Ry V4V 7Yy
Director: Hayao Miyazaki, Studio Ghibli

6. [F2ZBA1 Doraemon
RAYE: BRTF i, BT 70,/ hEl
Fujiko Fujio, Iujiko production/Shoogakkan

7. [Video Letter from Japan]
The Asia Society &% ¢ htp//www.asiansociety.org

8. I DERIE| Kiki's Delivery Service
BERwwsRsk Ry V427
Director: Hayao Miyazaki, Studio Ghibli

9. THodDITEE)  Princess Mononoke
BEBguEE (A5 V4V 7Y)
Director: Hayao Miyazaki, Studio Ghibli
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%
ROBIEbY XA BHEDBDI -
BLrr~iE3 1 BEEIA
BHYOHK PTHMTH
HREAPR (UHETRyF v F) POV RAE
I3, FRE o, bl ZIXADH{U (NHK Bhr b3 AL
ryned Lo Lo AR
NDONDENL ~NHANH (DL
SHEH

1, ol wilsd3/4=100=] Shin Kodomo no Uta 100-sen
TRy HFX 12834 (1989), 7oy CD 947371 —

Apolon Ongaku Koogyoo, 1989, Apolon Library

2. TC¥dHd3/=20 01 Kodomo no uta 200
MREE R, FrANMERY 1975
Yoshimi Kobayashi (ed), Child-hon, 1975
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P

WE WX BARE  Live Action Japanese
AT VN— 1+ A7 « B OF, Fukuda Kazue, Contee Seely, and Elizabeth Romijn,
Command Performance Language Institute, Berkely, CA, 1994

TPV PR Al PNEFETF (VA ) 3 RREETF /2, FYLORBIRGERE,
BEMEE, 1962

(BLOYADITI A (A B{EbIEBE 1) 8 EB ot H— 1F
RR, B, 1974

(BT E» AU —X] B AL T, BRBEET
frnwlnwd)Zs25] REFRE( -, X4y —F, RHB1981
e dsH) PNERTF (WA2) /8, AHESTF/ 2, BHEMEE, 1963
EELFT) AHEEBREA S,
DhNFEROEFEHN (EXH)
bRy vynRioet—] HrodrA{, #H#XE, 1985
TELZBADEFTHME M, 1990
INnA 7y FEHHR] =42 CDROM, 1998
MEoxzsBLly =Yy 27 - h—NF & RES/R BRRW, AR, 1976
(25« XA L] (EXB0EVTE BYXTV)—RQ)
B850 « BA, /RERT. &/BRBE, 020U QoA a4,
RR/RR, 1984

TBNDBRALIPIA] T (¥ I) AF HEEE (LLVI) Ak Bl
£X®, 1986

FH oW UARIA &N BEX 4, #%H, 1989
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)l AbonidYnik) ¥ —X, $7vF LI {4k, d2r0EF, 1988-96

Thit3 At 3> Bl e»IALEo) A%RKMAF -5, BAM ¥, 1984

M7= Ldiciz A Book 13 My Homestay Family
(7= LdIziZ A Book 21 My Day at School
l4/= LDIziz A Book 3) My Day in Tokyo
Kumi Kato, Donna Weeks, Judy Viney, Charles E. Tuttle, Tokyo 1995

Web sites
WHT — P ERBEDEY F

http://www.netpark.or.ip/forigamiforigami.html (1 9 9 9% 3 3 &)
REEONR 7 Ly b

http//www1e.mesh.ne.jp/asamushi/kannai2.html (March 26, 1999)
HALBEORA/ ABROYTA b

http//www.tbs.co.jp/weather/info-j/today.html (March, 1999)
YA 7N

http//www.wnn.or.jp/wnn-cco/game3/index.html (March, 1999)
BlILwarng

http/fwww.urban.ne.jp/home/miyoshi/kurashi/recyclefrecycle.htm (as of March, 1999)
I E R

http//www.mofa.go.jp/mofaj/toko/tokei_2/tokei_3_1.html (as of March, 1999)
MR R
http://www.asahi-net.or.jp/~ev7a-ocotk/timefetime_012.him (as of March, 1999)
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